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ABSTRACT 



This report is the culmination of the third year of 
research on the effects and tisage of CARRASCOLENDAS , a children* 
bilingual television series. This year, the program was broad- 
cast nationwide through the Pxiblic Broadcasting Service, and 
consequently, research was expanded into a national evaluation. 
The third year research was conducted in three components: a 
field experiment, various attitude surveys, and a procjess eval- 
uation including a' national utilization survey. 

^ . ^ Eleven field^e>gper selected in six 

^^^l^i^esv ^ vi^ ^ 
Mi^lecite<|^5ft 

^M^f^a>&f^^c^ ahdi^<3^-testi^^ 
s^ire: coppared betw^^ ^is6 = 

^^esjent iff SjSnd^v^^^^st g^ 

^ii^lijsh:iar^ the' prograin^ 

^^^^prpgrStt sx^i^d^^ in ^ 

r^everal of ther CQxStent ar^ 
Self Concept, Engl;ish Lamguage Skills, Spanish lianguage^ Skills, 
and Math) * Differences in gain scbres weres foxmd ambng the 

^^^ario^^^ te^ sites. 

Viewers in the secqnd grade benefited the leasl: from 
viewing the series, achieving signif icantiy greater gains than 
nonviewers only in the Spanish content area of History and 
T^Iulture amd in English fluency. The series seemed to have the 
least impact in the Spanish content area of Science and Phoneme/ 
j^rapherae relations. The series also had practically ho impact 
in terms of two types of l:angx:^ge usage measures (language 
l&ixing and fluency)^ irSleperident of the criterion referenced 
measures of language skills content areas. No significant 
differences were noted among viewer/nonviewef groups in terms 
of gains on language mixing scores. Nor did viewers achieve 
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significantly greater gains than nonviewers in Spanish fluency. 
In English fluency gains, only second grade viewers significantly 
benefited from viewing the series. 

Sxirveys conducted in the third year evalxiation elicited 
attitudes of teachers, parents, and children toward CARRASCO- 
LENDAS* Attitudes of these various groups were positive toward 
the series and suggestions^ for specific prograua improvement were 
also given. The growth of pride in the Mexican culture and 
increased tisage of the Spanish language were especially noted as 
being effects of watching the series. 

The process evaluation noted improvement in the coordina- 
tion of the variotis management components of the- evaluation 
project. 

^ ' Ai^additio^a « of usage of^ ^ 

^^^ERASGOI^^ to principals^ in 

-i^t^yrttt^ scihools: \^lu^ an lenroliment 

^6^fel6^^^>t m<SlK^^^ ^f^hose prihcipials 

^f&:had sieen or he^^ot^rtYiet^^ favorably? 
^Hwev^r, a iirarge percentage of respondents had not heard bf the 
Ts^ri^a or thought it to be unavailable in^^^their area . Therefore, 
^a^vsalient shor^comix^^ in the dis-- 

tSemination-of information on the availability of the program. 
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SECTION I 



PROBLEM AND RESEARCH STRATEGIES 



Introduction 

CARRASCOLENDAS is a thirty program series which is 
designed as a television component to complement bilingual 
instructional programs for Mexican-American children. The 
series is in its third year of production and dissemination* 

The goal of the project is to provide instruction 
through television, emphasizing areas which present learning 
difficulties for children whose first language is Spanish. 
Special attention is given to those areas which can he drama- ^ 
tized in a television presentation by methods and resources 
which are not available to the individual classroom teacher. 
Instruction is provided through the use of songs, puppets, 
marionette actors, films, animation, and other characters. 
Television segments are presented in color. 

A secondary goal is to provide supportive material^ 
through which the teacher can integrate the content of the 
series into her daily instructional curriculum. The Teacher 
Guide , compiled by the CARRASCOLENDAS curricul\am staff, pro- 
vides an outline of the content of each of the 30 programs. 
Games, exercises, visual materials, and lyrics for 
CARRASCOLENDAS songs are included. 

This report describes the evaluation of the third year 
series. The primary objective of the third year evaluation 
was to assess the learning effects of the program series on 
children who were representative of the target population. 
The secondary objective of the evaluation was to identify 
attitudes toward the series held by children representative of 
the target population and the teachers and parents of such 
children. A third objective was the completion of selected 
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ad hoc studies, including formative evaluation, the evaluation 
of language dominance, and a pilot test of self conc ept - ; 

Sections II and III of the report describe the procedures 
and results of the field experiment; Sections IV, V, VI, and VII 
describe the attitude surveys; and Sections VIII and IX describe 
the additional studies. Section X also provides a report on the 
process evaluation which includes management and utilization 
components • 



Research Questions and Research Strategies 
Field Experiment 

Research Qtaestio n 

The third year, field experiment activities focus upon 
two major questions: (1) What are the effects of viewing 
CARRASCOLENDAS when such effects are gauged relative to the 
instructional objectives of the series? (2) What is the 
generality of tlie effects of viewing CARRASCOLENDAS when such 
effects are gauged on Mexican-American children in different 
areas of the United States? 

Research Strategy 

Viewer and nonviewer samples of the target population 
were selected at each of eleven test sites across the nation. 
Effects of the series upon children in each of these test 
populations were assessed in terms of pre-series and post- 
series criterion referenced measurements, where the measure- 
ments represented samplings of the instructional objectives 
of the series. Gain scores derived from the pre-series and 
post-series measurements were sxibjected to analysis of 
variance in order to evaluate the impact of the program on 
viewer children as compared with nonviewer children. 
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Attitude Surveys 

Teachers' Attitudes 

Research Question 

The Teacher Questionnaire was designed to elicit informa- 
tion regarding the general opinions and use of the series by 
teachers in different grade levels. 

Research Strategy 

A survey instrument was constructed, based ^on instruments 
used in past evaluation studies. The instrument was mailed to 
teachers, along with self-addressed, stamped return envelopes. 
Responses were tabulated for presentation in frequency tables. 

Teachers* Evaluation of Prograias 

Research Question 

The Teacher Diary requested the opinions of teachers on 
a program-by -program basis. Rating scales were provided for 
ranking appropriateness of content and language, comparisons 
with other progrcuns, facilitation of learning activities, and 
pupils* verbal participation and interest level for each of 
the 30 programs. 

Research Strategy 

Teacher Diaries were distributed to teachers by the 
Field Consultants at all test sites. Responses were 
periodically mailed to the evaluation staff who computed 
response frequency tables. 

Parents ' Attitudes 

Research Question 

The questions of interest in the Parent Attitude Survey 
related to the extent of knowledge about the series and opinions 
of its utility. ^ 



Research Strategy 



Parents were surveyed through telephone calls by 
interviewers at the test sites. Interviewers used a survey 
instrument developed by the evaluation staff. Frequencies 
of responses were tabulated by site and in total. 

Children's Attitudes 

Research Question 

Questions directed to the children focused on the 
location of viewing, general opinion of the series, and opinions 
regarding specific production techniques such as films, songs, 
or puppets. 

Research Strategy 

Child Attitude Surveys were administered directly to 
the children in the field experiment by the test interviewer. 
Responses were tabulated and cast into frequency tables. 

Additional Studies 

Self Concept 



Research Question 

What is the applicability of a measure of self concept 
based on conceptual definitions in contrast to the criterion 
referenced measure incorporated in the field experiment? 

Research Strategy 

The strategy was to construct an initial pool of test 
items based on conceptual definitions of self concept, evaluate 
responses to this initial pool of items, select items from this 
pool for a pilot test instrument, and administer the pilot test 
to all children in the field experiment. The responses to the 
pilot test instrument were subsequently analyzed to determine 



the degree to which the pilot test discriminated viewers of the 
series from nonviewers. 

Language Dominance Study 

Research Question 

What is the relationship between the language dominance 
of a child and the effect of viewing CARRASCOLENDAS? 

Research Strategy 

Based upon data obtained in the second year evaluation 
of CARRASCOLENDAS, an index score of language dominance was 
computed for each child from ratings of the child's fluencies 
in Spanish and English. These language dominance scores were 
subsequently compared in a correlation design to the child's 
gain scores on Spanish and on English tests. 

Formative Study 

Research Question 

The questions of interest in the formative study 
related to the children's reactions to film narrations # and 
art and music styles. 

Research Strategy 

Instrviments designed to measure attitudes, recognition, 
and comprehension were constructed specifically for use in this 
study and administered to sxibjects representative of the target 
population. Responses to these instruments were analyzed to 
determine the presence of significant differences among groups. 

Process Evaluation 

Research Question 

The process evaluation was a study of the operational 
procedures of the vr.rious components involved in producing 
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CARRASCOLENDAS . Two major components constituted the process 
evalxiation — management and utilization* 

Research Strategy 

In the management component, researchers compared role 
delineations as outlined by the project proposal and the 
existing functions being performed by staff mertibers. Recommenda- 
tions were made as a result of these comparisons. 

The utilization component consisted of a sxirvey conducted 
among public schools in the United States having 10% or more 
Spanish-surnamed children in kindergarten, first, second, and 
third grades. Responses were analyzed to identify schools 
viewing CARRASCOLENDAS, and those schools not viewing or lacking 
information regarding the series. 



SECTION II 



FIELD EXPERIMENT: OVERALL RESULTS 



The field experiment is reported in two sections. 
Section 11^ below, describes, the procedures for the experi- 
ment and the overall results and analyses. Detailed site 
descriptions, results, and analyses for each test site 
individually are reported in Section III. 

Research Design 

The third-year evaluation activities focused upc: two 
major questions: 

(1) What are the effects of viewing CARRASCOLENDAS 
when such effects are gauged relative to the 
instructional objectives of the series? 

(2) What is the generality of the effects of viewing 
CARRASCOLENDAS when such effects are gauged on 
Mexican-American children in different areas of 
the United States? 

In order to answer the two principal research questions, 
viewer and nonviewer samples of the target population were 
selected at each of eleven test sites in eight cities across 
the nation. Two test cities were selected in each of the 
states of California and Texas, and one test city was selected 
in each of the states of Arizona, Colorado, Michigan, and New 
Mexico. The selection and organization of these sites is 
discussed in further detail below. 

Effects of t^ie program upon children in each of these 
test populations were assessed in terms of pre-series and 
post-series criterion referenced measurements, where the 
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measurements represented samplings of the Instructional objec- 
tives of the series. The contrast between measures obtained 
from the two' groups of viewer and nonvlewer children at, each 
test site was the chief strategy for evaluating the Impact of 
the series. The generality of viewer /nonvlewer differences 
was then tested across the different populatlorTsamples. 

Test Items on the criterion referenced measurements 
were drawn from the Instructional objectives of the entire 
program series. Objectives In the Spanish content area 
Included those of Self Concept^ Spanish Language Skills^ 
Science, History and Culture, Phoneme/Grapheme, and Math. 
Objectives In the English content area Included Self Concept, 
English Language Skills^ Science, and History and Culture. 

Effects of the program were judged In terras of 
(1) gains In test scores on the Instructional objectives as 
a total, (2) gains In terms of Instructional objectives 
partitioned Into the various content areas of Instruction, 
(3) gains In terms of fluency of use of Spanish and English 
In the Interview test situation, and (4) galx*? In terms of 
language mixing and usage * 

Data derived from the criterion referenced measure- 
ments were siabjected to various analyses of variance designs. 
Data analysis and results are discussed In further detail 
below. 

Procedures 

Selection and Organization of Field 
_^ Sites and Consultants 

An Operating Procedures manual was designed to define 
specific roles and duties of the evaluation staff and to 
establish schedules for implementation of the different 
activities. (See Figure 1 and Table 1.) 

The third year project proposal suggested locations 
for possible field sites. Interaction with members of the 
Center for Communication Research, the U. S. Office of 
Education, and the U. S. Commission on Civil Rights provided 
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TABLE 1 

CARRASCOLENDAS THIRD YEAR EVALUATION 
ABBREVIATED TIME LINE 



Completion Date 



Performance 



1972 



July 28 



August 4 
September 18 



October 9 



October 16 
October 27 
Noveniber 6 
November 10 
Decexnber 1 
December 4 

December 20 

1973 
January 31 



Selection of school at each site and 
completion of television viewing 

details 

Field consxxltants meeting, Austin 

Pretesting bzglnA 

Series bzgln6 
Teacher Diary Survey beg^n^ 
Pretesting data returned 

Usage Survey bzg^n6 

Teacher Questionnaire Survey bzg^n6 

Parent Attitude Survey bzg^n6 

Usage Survey data returned 

Parent Attitude Survey data returned 

Post-testing beg^nA 

Series ends 

Teacher D iary Survey data returned 
Post-test data returned 

Teacher Questionnaire Survey data retiurned 
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a means for contacting educators throughout the United States, 
specifically in designated states (Arizona, California, 
Colorado, Michigan, New Mexico, and Texas) to act as Field 
Consultants. By the first week in August, Field Consultants 
had been recruited, and they had established liaison (1) with 
the local television station to air the series and (2) with 
specific schools for conducting the field experiments* A 
major problem encountered during this period was locating 
individuals to act as Field Consultants and contacting school 
personnel for cooperation in the evaluation procedures* Also, 
local television program schedules had often been completed, 
and the cooperation of the station manager was sought to alter 
scheduling so as to include CARRASCOLENDAS during school 
hours. Individuals in all areas whose authority was needed 
were often on vacation. Therefore the task of having all 
elements functioning similarly throughout the country was 
extremely difficult,. But, it was eventually accomplished. 

Consultants met with evaluators dioring the second 
week in August for further delineation of activities to be 
performed. They viewed a sample program of CARRASCOLENDAS 
and were supplied with sample instriiments as well as detailed 
procedures for hiring field agents and for instructing them 
in interview and scoring techniques. The schedule specified 
implementation and completion dates, and Field Consultants 
were fully responsible for the performance of all duties. 
Evaluators were available to all sites upon request, and 
Denver and Tucson were visited prior to pretesting. The 
consultant at Denver, however, did not follow through with 
his assignment and was discharged from the project. Pueblo 
was chosen as an alternate site to provide information from 
the Colorado area. 

Pretesting at most sites was completed prior to 
initial viewing of the series. However, due to the diversi- 
fied dates of the first day of school, there was as much as 
two weeks difference in site viewing of programs. The first 
program was broadcast on October 2 in San Antonio and on 
October 16 in Los Angeles. Therefore, some sites viewed all 
30 programs prior to post-testing whereas, post-testing 
commenced after viewing of 27 programs at other sites. All 
post-testing was completed prior to the December holidays in 
order to eliminate the time factor regarding retention of 
material learned. 
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Generally, once school systems were informed of evalu- 
ation procedxares, cooperation was excellent. Lansing was the 
only site which did not have sufficient sxabjects for testing 
at all three grade levels* Principals and teachers, for the 
most part, were very helpful in distributing materials and 
completing information forms ♦ 

Description of Site: Overall Generality 

Test cities and sites were chosen in cooperation with 
the Education Service Center, Region XIII and were as follows: 

Albuquerque , New Mexico 
Ediiibxirg, Texas 
Lansing, Michigan 
Los Angeles, California 
Pueblo, Colorado 
San Antonio, Texas 
Tracy, California 
Tucson, Arizona 

Two test sites were chosen in each of California and 
Texas, the two most populous states in terms of Mexican- 
American communities, to compare results between urban and 
rural areas* The. Michigan site represented children of 
migrant families* Further, Albuquerque and San Antonio each 
had two test sites for comparing children involved in a 
bilingual classroom cxarriculum versus children in a mono- 
lingxaal (English) curriculum. The Pueblo site had two addi- 
tional components in that third grade Mexican-American 
children, as well as children from kindergarten, first, and 
second grades, and a group of Anglo children of the same 
grade levels were tested. 

Most sites had bilingual programs which were funded 
by Title VII. Those schools not having bilingual programs 
were located in Lansing, Pueblo, and Tracy. Teachers were 
generally fluent in Spanish. Those teachers whose fluency 
in Spanish was limited, or who spoke English only, were 
located at those schools that did not participate in 
bilingual programs. 

The average school enrollment at test sites was 534, 
with the smallest school being in Lansing (215) and the largest. 
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in San Antonio (972) . All sites, with the exception of Lansing 
and Tracy, had an enrollment of 75% or more Mexican-American 
children. At these two sites there was an average enrollment 
of 27% Mexican-American children. 

Of the 16 test site schools involved in the evaluation, 
the approximate annual income of families in 13 of those schools 
was $1,000-4,999. The remaining three schools, located in 
Lansing and Tracy, had approximate annual family incomes of 
$5,000-9,999. 

Viewing times of CARRASCOLENDAS varied throughout the 
sites, with most sites viewing the series, between 9:00 a.m. 
and 12:30 p.m. Two sites, Albuquerque and Pueblo, had air 
times of 2:30 p.m. and 2:00 p.m. .respectively, and teacher 
comments definitely indicated displeasure with afternoon view- 
ing of the series. San Antonio and Tucson were the only sites 
whose classes viewed CARRASCOLENDAS in color; all others viewed 
in black and white . 

Siobjects 

Mexican-Mierican children in kindergarten, first, and 
second grades at each of 11 test :iites were tested by means of 
a pre-series and a post-series measurement. These children 
were further divided into groups of viewers and nonviewers • 
The Pueblo site, however, also included children in the third 
grade . 

All children tested were further differentiated as to 
participation in bilingual or monolingual classroom curricula. 
Albuquerque and San Antonio had two test sites each, one site 
having subjects in. bilingual programs and one site having 
subjects in monolingual programs. Of the remaining sites, 
subjects at Edinburg, Los Angeles, and Tucson participated in 
bilingual programs, and subjects at Lansing, Pueblo, and Tracy 
participated in monolingual classroom programs. 

The Pueblo site had an additional group of Anglo sub- 
jects in kindergarten, first, second, and third grades who 
received the post-test measurement only in Spanish, although 
both pre and post-tests in English were administered. 
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The original nairiber of subjects pretested was designated 
as 525 viewers and 175 nonviewers* This amounted to 15 viewers 
and 5 nonviewers from each grade level at each site* Post-test 
measurements were to be completed with L2 viewer and 4 nonviewer 
subjects from every grade level for an expected total of 420 
viewers and 140 nonviewers from the overall population* The 
smaller number assigned for post-tes^ completion was designed 
to allow for illness and/or transfers from the school* 
Researchers obtained information regarding school absences of 
viewer children. If any siib ject did not view ten of the first 
27 programs (only objectives presented in the first 27 progifams 
were tested), he was eliminated from the analysis. Elimination 
of these subjects reduced the total number of viewers post- 
tested for statistical comparison. The experiment was com- 
pleted by a total of 340 viewer (experimental) and 106 nonviewer 
(control) subjects in Spanish and 341 viewers and 106 nonviewers 
in English. 

Test Instruments 

As stated in the project proposal, the effects of the 
series were to be assessed in terms of pre-series and post- 
series measurements. These measurements represented samplings 
of the instructional objectives of CARRASCOLENDAS . The curricu- 
lum staff for the Education Service Center, Region XIII prepared 
the original set of objectives which was presented to the pro- 
duction staff. A total of 357 objectives (Self Concept, 27; 
History and Culture, 27; Phoneme/Grapheme, il7f Spanish Language 
Skills, 48; English Language Skills,; 42; Math, 37; Science, 59) 
were designed. Of these, the production staff incorporated 291 
objectives in the series (Self Concept, 23; History and CultTore, 
13; Phoneme/Grapheme, 117; Spanish Language Skills^ 30; English 
Language Skills, 37; Math, 28; Science, 43). Phoneme/Grapheme, 
Spanish Language Skills, and Math were treated exclusively in 
Spanish, and English Language Skills were treated exclusively 
in English. Self Concept, Science, and History and Culture were 
treated in both languages, with one objective sometimes treated 
twice — once in Spanish and once in English, while another 
objective might have been treated in one language only. Of the 
13 History and Culture objectives, nine were treated in 
Spanish and five in English. Three Self Concept objectives 
were presented i-n Spanish and 14 were presented in English, with 
six additional objectives combined with the three Spanish 
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presentations. Five Science objectives were presented in 
Spanish, 27 in English, and 11 additional objectives were 
combined in some of the Spanish and English presentations 
with most of these in Spanish', 

The series was 14 hours, 17 minutes and 13 seconds 
long. The 291 objectives treated in the series were pre- 
sented in 14 hours, 5 minutes, and 53 seconds. The remain- 
ing time was allowed for segments which had no instruc- 
tional objective, but provided information such as the pro- 
nunciation of the series and/or a general introduction to 
the series* 

Again, test instrxaments were designed by developing 
test questions from the instructional objectives treated in 
CARRASCOLENDAS • Both English and Spanish versions of the 
test instruments were designed to correspond with items 
treated exclusively in English or exclusively in Spanish* 
A total of 44 objectives were tested in Spanish, and 30 
objectives were tested in English. The amount of time 
allotted to the presentation of the number of listed items 
is designated in Table 2. Table 2 also allows for a com- 
parison of the nxoiriber of objectives presented by the 
curriculum staff and the niomber of objectives treated in 
the series. A copy of each test question with an abbreviated 
form of the instructional objective, the program nximber(s) , 
the title of the segment (s) in which the objective is treated, 
the method of presentation (s ) , and the length of the presenta- 
tion (s) appears in Appendix €• 

Since the series used during the third year evaluation 
was a re-edited version of the second year series, the majority 
of the segments in the series remained the same. Many of the 
test questions that had been used during the second year evalua- 
tion, therefore, were appropriate for use in the third year test 
instrviments . Several considerations, however, governed selec- 
tion of the items for use on the third year test and the con- 
struction of new items. Since testing sessions had been longer 
than desired in the second year evaluation, the overall length 
of each test was reduced. Some program segments had been 
eliminated from the series necessitating the elimination of 
test items referring to these segments. Also, post-testing 
for the third year evaluation occurred prior to airing of the 
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last three programs in the series at some sites ♦ Therefore 
items relating to these programs were eliminated. All Math 
items were also eliminated from the English test since all 
Math instruction in the program series was in Spanish. Math 
items had been included in the second year English test to 
allow investigation of the generalization of instruction 
from one language to the other. 

After elimination of items necessitated by changes 
in the program series, remaining items on the second year 
test instrument were examined for possible retention in the 
third year test. An effort was made to improve the reli- 
ability of the entire test as well as the reliability of the 
subtest for each content area on both the Spanish and the 
English test instruments. One useful measvire of the consistency 
of a test is the alpha coefficient of reliability. This 
coefficient, which can range from 0 to 1-.-0, gives an estimate 
of such qualities of the test as to whether the test differ- 
entiates high scorers clearly from low scorers and whether 
the test is internally consistent. .Alpha coefficients of 
reliability were computed for the total test and for the 
content area subtests for both the second year and third 
year evaluation instruments; these coefficients are presented 
in Table 3. As can be seen from Table 3, the reliability of 
the entire test was high on both pre and post administration 
of both the English and Spanish tests for the second year and 
for the third year evaluation. Reliability coefficients of 
the content area subtests, as expected because of test 
lengths, ranged from a low of .25 to a high of .89 for the 
second yeax instrument. While the entire test has high 
reliabilities, the reliability coefficients of some content 
area s ub tests in the second year instruments were lower than 
desirable. In constructing the third year test instriiments, 
an effort was made to improve the reliability coefficients 
of these subtests, while retaining the high reliability of 
the total test. As can be seen from Table 3, this effort 
was largely successful, resulting in a range of reliability 
coefficients on the third year test instrtoments from a low 
of .51 to a high of .91. 

As a result of the selection process, 37 items were 
selected for retention from the second year English test 
instrximent and 36 from the second year Spanish test instrxament. 
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TABLE 3 

ALPHA COEFFICIENTS OF RELIABILITY OF SECOND AND 
THIRD YEAR TEST INSTRUMENTS 



Self History Language science P^^^ne . 
Concept Culture ikills science Grapheme 



SPANISH 
Pre 
Post 



.81 

.80 



.91 
.89 



Third Year 



.68 
.81 



.53 
.51 



.87 
.85 



.90 
.87 



.96 
.96 



ENGLISH 
Pre 
Post 



.63 

.66 



,80 
.83 



.51 
.55 



.84 
.86 



.90 
.92 



Second Year 



SPANISH 

Pre 
Post 



.80 .42 .76 .73 .73 .74 .90 

.82 .25 .75 .57 .76 .62 .88 



ENGLISH 
Pre 
Post 



.68 .34 .85 .80 

.80 .55 .89 .89 



,78 
.83 



.93 
.96 
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A few items were slightly reworded because they had 
appeared awkward when used in the second year testing situa- 
tion. Finally, some items were added to the third year test 
instrument so that these instruments would more accurately 
reflect those revisions incorporated in the third year program 
series. These additions resulted in a Spanish test of 56 
items and an English test of 44 items. 

Test Procedures 

Children at all sites were tested individually in 
Spanish and English with three or more days elapsing between 
tests. Interviews were co.iducted by individuals who were 
fluent in the language of the test administered. Pretesting 
commenced approximately two weeks prior to the air date of 
Program 1, and post-testing generally followed viewing of 
Program 30. However, due to air date variations, some post- 
testing was begun after Program 27. Test instruments were 
designed with this possibility in mind, and did not include 
items treated exclusively in the last three programs of the 
series. 

After Consultants met with evaluators, they engaged 
field agents who executed interviews for data collection. 
Agents were trained in interview techniques to be conducted 
with children for gathering field experiment data, and with 
parents for the telephone survey eliciting attitude data. 
It was recommended that all agents spend time in the class- 
rooms prior to testing and that they conduct two or three 
sample interviews with children who were not siabjects in the 
experimental design. 

Tests were to be administered in relatively secluded 
areas of the school in order that children focus their 
attention on the test items. However, some sites had diffi- 
culty in securing good locations where there were few 
interruptions (see Table 28, Section X) . 

Efforts were made throughout the inteirv'iew situation 
to maintain a relaxed atmosphere, and any additional remarks 
addressed to individual children were made in the scime language 
as the test beirg conducted. 
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Each question was read aloud to the child and the 
response was scored on the test pamphlet as outlined in the 
Scoring Procedures provided for each test. 

Scoring Procedures 

Field agents were provided with detailed instructions 
for scoring those questions which might elicit a variety of 
responses. The scoring instructions were supplied in the 
language of the test to which they applied (Procedures for 
Scoring the English Test and Procedimientos para mar car el 
examen en espanol) . 

Responses to test items were scored in two ways: con- 
tent and language usage. Content scores were differentiated 
as follows: a perfect response (weighted as a "4"), a 
prompted response (weighted as a "3"), a partial response 
(weighted as a "2"), and an incorrect or no response (weighted 
as a "1") . The "Scoring Procedures" instructions could be 
used as references whenever discrepancies arose in order to 
standardize field agent scoring. 

Language usage was differentiated as follows: a 
response in the interview language (weighted as a "3"), a 
response mixing Spanish and English (weighted as a "2"), a 
response in the opposite language (weighted as a "1")/ and 
no verbal response (weighted as a "0"). 

The test instruments were designed with niameric scores 
for content and language on each item (Appendix E) . The 
interviewer circled the nvimber which defined the child's 
response. These numbers were then hand coded to provide 
data for computation of individual scores. 

In order to determine the accuracy of scoring among 
all field agents, researchers developed an instrument to 
measure the reliability of scoring. An Interviewer Reli- 
ability Form (Table 4) was included with the Field Agent 
Evaluation Form (described in Section X) . The form consisted 
of six test questions. Each question also gave a hypothetical 
child's response. The interviewer was required to mark the 
score he/she would give the child in each test question. The 
number of interviewer responses indicated for each score is 



shown in parentheses. The number of interviewers not responding 
to the question is indicated as NR. The correct scoring for 
each question is marked with an asterisk. Neither instrument 
required the identification of the interviewer in hopes that 
both forms would be completed without distortion. Forms were 
identified by site# however, by checking postmarks (whenever 
possible) upon receipt. 

The results provided evidence of generally reliable 
uniformity among sites. However, two Spanish field agents in 
Albaquerque scored at least half of the items wrong, making 
results from that site somewhat questionable. The Ediriburg, 
Lansing, and San Antonio sites each had two responses marked 
wrong . 

No Field Agent Evaluation or Interviewer Reliability 
forms were received from Pueblo. No estimation can be made 
as to the reliability of scoring at that site. 

A few responses were received which could not be 
identified according to site due to missing postmarks. 

Evaluators reviewed all instruments prior to coding, 
and those items requiring performance from the child were 
checked against scored results; adjustments were made if 
necessary. 

Types of Scores 

Each child had a variety of scores which represented 
his responses in the Spanish and in the English interviews. 
These scores were calculated for both the pretests and the 
post-tests. The scores included: 

(1) average total score; the average score on a one- 
to-four scale on all items in a particular test. 

(2) Self Concept score; the average score on items 
pertaining to the content area of Self Concept. 



(3) History and Cultxare score; the average score on 
items pertaining to the content area of History 
and Culture. 



TABLE 4 



INTERVIEWER RELIABILITY 



1. If you asked a child to color 1/3 of a circle (divided into . 
thirds), and he colored 2/3 of the circle, you would score: 

4 3 2 (2) *1(11) NR = (4) 

2. When you ask the child "What is your address?", and he 
responds with the name of the city; and, when you repeat 
the question again, he does not respond fiarther, you would 
score: 

4 3 . 2(2) *1(14) 

3. If a child is being tested on an objective of the use of on , 
you ask him, "Where is the boy riding?" (visual of a boy on 
a bus), and he responds "to school" or "to the store,", and 
you ask, "Yes, but where is he?" and he responds, " in the 
bus," you would score: 

4 3 2 (2) *1 (13) NR = (1) 

4. If to the same question (3) after following the same pro- 
cedure, he responds by answering, "on the bus," you would 
score: 

4(1) *3(13) 2(1) 1 NR = (1) 

5. If you ask the child "What languages do you speak?", and 
he only responds, "English" (on further checking yon 
discover that he does not speak Spanish), you would score: 

*4(13) 3 2(2) 1(1) 
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TABLE 4 (Continued) 



6. I£ a child is asked the name of his parents, and he does 
not respond, you would score: 

^Content: 4 3 2 1 (3) Language: 3 (3) 2 1 

OR 

*Content: 4 3 2 1(13) Language: No mark in 

language coliimn 



I conducted the test interview in (circle one) : 



Spanish English 
(9) (7) 



1 



Content: 4 - perfect 
3 - prompted 
2 - partial 
1 - wrong; none 



3 

Language: 3 - language of interview 
2 - mixed 

1 - other language 

*Correct score for each item. Number of interviewer responses 
indicated in parentheses. NR indicates no response • 
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(4) Language Skills items; the average score on items 
pertaining to the content area of Language Skills. 

(5) Science; the average score on items pertaining to 
the content area of Science. 

Two additional scores were also computed for the Spanish 
interview test on content areas which were treated only in 
Spanish: 

Phoneme/Grapheme score; the average content score 
of items pertaining to the content area of Phoneme/ 
Grapheme relations. 

Math score; the average content score of items 
pertaining to the content area of Math. 

Language scores were also confuted, including: 

Language Mixing score; the average score on a zero- 
to-three scale of the degree to which the child 
responded in the correct or opposite language of 
the test interview, or in both Spanish and English 
mixed. 

Language Fluency score; a rating on a one-to-four . 
scale of the child's overall fluency in the test 
interview language. This score was assigned on 
each pretest or post-test by the test interviewer. 

Data Analysis 

All item scores marked by test interviewers on pretest 
and post- test instr\aments were transferred to punched cards 
for subsequent scoring by a computer program. Content scores, 
language mixing scores, and gain scores, outlined in the 
stumnary discussion of types of scores, were computed by the 
computer program. These scores were then svibjected to analysis- 
of-variance for viewer/nonviewer comparisons. 



(6) 
(7) 



(8) 



(9) 
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Pre-series Scores 

Pretest data are not siiitunarized in this report because 
** 

they can be observed indirectly in the results data which is 
subsequently presented. The important role of the pretest was 
to serve as a basis for calculating gain scores. Gain scores 
were calculated by subtracting pre-series test scores from 
scores on tests given after the series. It was reasoned that 
since viewer and nonviewer groups were otherwise comparable, 
differences between viewer and nonviewer groups on average 
gain could be attributed to the effects of viewing the 
television series. We would expect, accordingly, larger gains 
in the viewer groups than in corresponding nonviewer groups. 

Post-test Data Analysis and Gain Scores 

Post-test scores were calculated according to the same 
procedures as used for pretests. Post-test scores and pretest 
scores were entered into a computer program which siibtracted 
from each post-test score the comparable pretest score, thus 
yielding a gain score. The principal focus for assessing the 
results of the field experiment was upon the gain scores. 
Gain scores were subjected to a series of one-way analyses-of- 
variance in order to determine, on each of the measures 
applied in the study, if the viewer/nonviewer group differed 
in terms of score gain. Again, if such gains were statis- 
tically different, this provided a basis for interpreting an 
effect of viewing the series. 

Results 

Overall results include scores of Mexican-American 
viewer and nonviewer subjects in kindergarten, first, and 
second grades at all sites. Pueblo third grade subjects and 
Anglo subjects are not included. These particular Pueblo 
results are discussed in Section III. 

Effects of the Series in Terms 
of Overall Content 

Figure 2 svimmarizes the post-series average scores in 
terms of overall Spanish content for the two groups of all 
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viewers and all nonviewers^ Post-test scores for each child 
were derived by computing an average score ^ on a one-to-four 
scale^ of the child's responses to all content items tested. 
An average of these post-test scores was then computed for 
each viewer and nonviewer group as is shown in the figure. 
Along with post-series averages^ gain scores are also dis- 
played, and these were the focus of the statistical compari- 
sons among the viewer/nonviewer groups. In addition, the 
same scores are presented for all viewers and nonviewer s in 
each grade level. As can readily be seen in terms of group 
differences in the figure as well as in the more detailed 
results of the statistical comparison, there were, statisti- 
cally significant differences between viewers and nonviewers 
taken as a group across grade levels and among viewers and 
nonviewers in the first grade. Both of these differences 
were significant at the .01 level of probability (p < .01) . 
In other words, we would expect such a difference to occur 
by chance only one time out of a hundred. Thus, we can have 
a high level of confidence that the differences were due to 
viewing the series. 

Figure 3 summarizes the post-series average scores 
and gain scores obtained in the English tests. Again, as 
can be seen in the figure, there were statistically signifi- 
cant differences between viewers and nonviewers as a total 
(p < .01) , as well as between viewers and nonviewers in the 
first grade (p < .01). In addition, however, there .was also 
a statistically significant difference between viewers and 
nonviewers in kindergarten (p < .05) . 

Thus, in the most general view^ in terms of average 
scores and in gains due to viewing or nonviewing of the series, 
CARRASCOLENDAS appeared to have definite effects upon the 
instructional objectives both in Spanish and in English. 
These effects, however, were strongest among viewers in the 
first grade in terms of Spanish objectives and among viewers 
in kindergarten and the first grade in terms of English 



To be interpreted as significant, the minimum level 
of p < .05 was used and this is given in the various figures. 
In the text we report the precise value. 
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objectives. The difference in gains of viewers and nonviewers 
was weakest for children in the second grade in terms o.- both 
Spanish and English instructional objectives. 

VJTiile these results provide a svimmary view of the 
effects of the series in terms of overall content, a more 
detailed view of the results may be obtained by comparing 
viewer/nonviewer differences on the subtests over each of 
the Spanish and English content areas. These results are 
discussed below. 

Gains in Subtests of the Spanish Areas 
of Instructional Objectives 

Viewers and Nonviewers from all Three 
Grades Combined 

When the gains of viewers and nonviewers from all three 
grades combined are compared on the subtest in each Spanish 
content area. Figures 4-9, viewers achieve significantly 
greater gains in three areas: Spanish Language Skills (p < .02), 
History and Culture (p < .01), and Math (p < .01). In the con- 
tent areas of Self Concept and Science, viewers achieved greater 
gains than nonviewers, but these differences were not statisti- 
cally significant. In the content area of Phoneme/Grapheme, 
nonviewers achieved slightly greater gains than viewers, but 
this difference was not statistically significant. In terms 
of the total sample population of viewers contrasted with non- 
viewers, the series was most effective in the Spanish content 
areas of Spanish Language Skills, History and Culture, and Math. 
It was least effective in the Spanish content areas of Phoneme/ 
Graplieme, Science, and Self Concept. 

Viewers and Nonviewers in Each Grade Level 

When viewers or nonviewers from all sites are combined 
according to grade level, as in Figures 4 - 9, the viewers in 
the first grade achieved significantly greater gains in four of 
the six Spanish content areas: Self Concept (p < .01), Spanish 
Language Skills (p < .01), History and Culture (p < .01), and 
Math (p < .01) . Viewers in kindergarten and second grade also 
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- In terms of grade level, the series appears to be 
most effective in Spanish content areas for viewers in the 
first grade, and least effective for viewers in kindergarten 
and second grade. 

Gains in Subtests in the English Area 
of Instructional Objectives 

Viewers and Nonviewers from all Three 
Grade Levels Combined 

In the English content area. Figures 10 - 13, viewers 
achieved significantly greater gains than nonviewers in the 
three areas of English Language Skills (p < .01), History and 
Culture (p < .05), and Science (p < •Ol) . Although the average 
gain of viewers was greater than that of nonviewers in the 
area of Self Concept, since this difference was not statisti- 
cally significant, we can have little confidence that the 
difference is due vo more than chance. In terms of all viewers 
contrasted with all nonviewers, the effects of the series were 
most evident in the English content areas of English Language 
Skills, History and Cultvire, and Science. 'The series appears 
to be least effective in the English content area of Self 
Concept. 

Viewers and Nonviewers in each 
Grade Level 



When comparisons are made between viewers and non- 
viewers in each grade level, Figiires 10 - 13, viewers in 
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Coronado, while nonviewers were enrolled at East San Jose. 
The groups were thought comparable for the research design. 
Armijo Elementary, having a comparable school population to 
that of the other schools involved in testing, though with- 
out a bilingual program, was chosen as a second test site. 
Viewers and nonviewers were taken from the Armijo school 
population. 

The educational television station at the University 
of New Mexico, KNME, aired the series. The first showings of 
CARRASCOLENDAS programs were scheduled weekly on Tuesday, 
Wednesday, and Thursday. Shows were repeated on Monday and 
Friday. The series was publicized through television, radio, 
and newspapers. 

The broadcast time of the series presented a problem 
at Albuquerque. CARRASCOLENDAS was aired in the afternoon, 
close to the end of the school day at 2:30 p.m* Originally, 
it had been scheduled from 9:00 to 9:30 a.m. The 2:30 p.m. 
air time excluded viewing by certain classes which had an 
early (2:00 p.m.) dismissal on Wednesdays 
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Coronado Elementary is an urban school with Title VII 
and Title I bilingual programs « Any pupil residing in the 
school district may attend Coronado.^ The approximate annual 
income for families living in the school's area is $1,000- 
-4 , 9 9 9. -There are 411 students in grades kindergarten through 



NV 



2.30 



L I U . J ; » 

I 0.02 



a 
ex 

oc: 
a 



cc 



V 

NV 



2. SI 
2.81 



• a 
a: 
cn 

CO 

o 
iu 



Q 
UJ 

cn 
o 



cc 



NV 



NV 



3.13 



3.03 



.76 



cn 



0.23 



0.10 



J 0.30 
0-19 



KEY 

V=VIEWER5 
NV=N0NVIEyER3 

♦^SIGNIFICANT DIFf..RENCE (P<;.OS) 



51 



Armijo Elementary is also an urban school in 
Albuqtierque , in which any pupil living in the school district 
may attend. It has a total school enrollment of 637. Seventy- 
eight percent of its students are Mexican-American. In addi- 
tion, 17% of the children are Anglo, 3% are black, and 2% are 
American Indian. The approximate annual family income is 
$1,000-4,999. 

The viewer group was exposed to other programs of 
televised instruction. Programs the children watch are: 
Sesame Street, The Electric Company , Amiguitos , and Story 
Time. None of the control group classes received any 
televised instruction a 

»«- 

Teacher and classroom information for the three 
schools is summarized in Tables 5 and 6. 

Monolingual Group Results 



Spanish Test Results 
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Figure 18 presents the results of overall content 
testing in Spanish content areas. The average post-test 
score is shown for each viewer and nonviewer group in each 
grade level and for viewers and nonviewers from all three 
grades combined. The post-test scores were derived by com- 
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kindergarten achieve- statistically significantly greater gains 
than nonviewers in three of the four English content areas: 
Self Concept (p < .05), English Language Skills (p < .05), and 
Science (p < .02)* In addition, first grade viewers achieve 
significantly greater gains than nonviewers in the areas of 
English Language Skills (p < .02) and History and Culture 
(p < .05) . The difference in gain scores of first grade 
viewers and nonviewers approached, but did not achieve, 
statistical significance (p < .08) in the content area of 
Science, 

The positive effects of the series appear, therefore, 
to be most generalizable across grade levels in the content 
area of English Language Skills . The series appears to have 
the least impact across grade levels in the English content 
area of Self Concept. 

The series appears to be equally effective, though in 
somewhat different content areas, for viewers in kindergarten 
and first grade. The series has no impact in any content area 
on viewers in the second grade. 

Language Usage Results 

Language Mixing 

On each pre and post-test in Spanish and in English 
children were given a score on those items requiring a con- 
tinuous verbal response that indicated whether the child 
responded in the same language as the test inteirview 
(weighted as a "3"), a mixture of Spanish and English 
(weighted as a "2"), the "opposite" language from the test 
interview (weighted as a "1"), or no response (weighted as 
a "0") . In the data analysis, an average of these item 
scores was computed for each test for each child. High scores 
indicate responses in the language of the interview, whereas 
low scores indicate responses in the opposite language. The 
resultant language mixing scores were averaged for each group 
of viewer and nonviewer children and gain scores were computed 
by svibtracting pretest scores from post-test scores. Pigiare 
14 presents the average post-test language mixing score and 
average gain score for each viewer/nonviewer group of children 
derived from Spanish test results and Figure 15 presents 
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comparable scores obtained during the English test 
interview. As can be seen from the figures^ viewers some- 
times achieved slightly greater gains than nonviewers^ but 
none of these differences was statistically significant. 

We can have little confidence that the differences 
among viewer and nonviewer groups in gains on language 
mixing scores were due to more than chance. It must be con- 
cluded^ therefore # that the series had no impact on viewers 
in any grade level in terms of enhancing their responses in 
the correct language of the test interview. 

Language Fluency Results 

A fluency score was assigned by the test interviewer 
to each child for each test interview. This score was the 
interviewer's rating of the child's overall fluency in the 
language of the test intejnriew.^ Scores were assigned on a 
one-to-four scale: no fluency (weighted as a "1")^ low 
fluency (weighted as a "2"), medi vim fluency (weighted as a 
"3"), high fluency (weighted as a "4"). . 

Figure 16 presents the average post-test Spanish 
fluency scores of viewer and nonviewer groups. Fluency 
gains are also presented in this figure. As can be seen 
from the figure^ viewers sometimes achieved slightly greater 
gains than nonviewers. None of these gains ^ however # was 
significantly greater than those of nonviewers. 

Figure 17 presents the average post-test English 
fluency scores along with average fluency gain scores. In 
the case of English fluency gains, second grade viewers did 
achieve significantly greater gains than second grade non- 
viewers (p < .02) . Nonviewers in the second grade, however # 
showed a slight loss in English fluency scores. 

In terms of the fluency scores assigned by the test 
interviewers during Spanish and English pretesting and 



3 

The adequacy of such ratings was established and is 
discussed in Section IX, Language Dominance study. 
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post- testing^ only one group of viewers were rated as signifi- 
cantly more fluent at post-testing than nonviewers^ that is the 
second grade viewers in English testing. Generally viewers 
displayed no significantly greater fluency gains in either 
Spanish or English than nonviewers. 

Summary 

In less technical terms the overall results of the 
third year evaluation field experiment may be summarized as 
follows: 

1. Children who viewed CARRASCOLENDAS generally 
benefited in terms of being able to fulfill, or partly fulfill, 
various instructional objectives in both the Spanish and 
English content areas. 

When the grade level of viewers is considered, viewers 
in the first grade appeared to benefit the most from viewing 
the series in both Spanish and English. Kindergarten viewers 
appeared to benefit most from viewing the series in English, 
and second grade viewers appeared to benefit the least from • 
viewing the series* 

2. In terms of instructional objectives in the 
Spanish content areas, viewing CARRASCOLENDAS had definite 
effects upon gains in the Spanish Language Skills, History 
and Culture, and Math areas. Less salient effects of viewing 
the series were evident in the area of Self Concept. The 

area in which viewing the series appeared to have the strongest 
effect was in the area of History and Culture. In this area 
viewers from all three grade levels signif icantly benefited 
from viewing the series. In the areas of Phoneme/Grapheme 
and Science, viewers in none of the grade levels appeared 
to significantly benefit from viewing the series. Benefits 
from viewing the series were strongest in Spanish content 
areas for viewers in the first grade and weakest for viewers 
in kindergarten and second grade. 

3. Viewing CARRASCOLENDAS resulted in gains in per- 
forming instructional objectives in the English content areas 
of English Language Skills, History and Culture, and Science. 
Less salient effects of viewing the series were evident in 
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the area of Self Concept. The positive effects of viewing the 
series were strongest in the content area of English Language 
Skills and weakest in the area of Self Concept. Benefits 
from viewing the series were strongest in terms of English 
content areas for viewers in kindergarten and in the first , 
grade. The series had no significant impact in any English 
content area on viewers in the second grade. 

4. Viewing CARRASCOLENDAS had no significant impact 
on viewers in any grade level in terms of erifiancing response 
in the correct test language (language mixing) . 

5. Vic:wing CARRASCOLENDAS significantly enhanced 
fluency in English of viewers in the second grade. The series 
had no significant impact on the English fluency of kindergarten 
or first grade viewers. Furthermore, viewing the series did not 
significantly enhance the Spanish fluency of viewers in any 
grade level. 



SECTION III 



FIELD EXPERIMENT: SITE RESULTS 

Section II reported the effects of viewing CARRASCOLENDAS 
as gauged relative to the instructional objectives of the series 
in terms of the overall project and across grade levels and siab- 
tests. This section, by contrast, again focuses on the effects 
of viewing CARRASCOLENDAS as gauged relative to the instruc- 
tional objectives of the series, but reported according to 
individual sites, and for only the overall test scores. 

Since research design, test instruments, procedures, 
scoring, and reliability are reported in the preceding section, 
this section will describe each site in greater detail and 
discuss the results obtained at each. 

1 

Albucfuerque Results 

Site Description 

Albuquerque, New Mexico was selected as one locale for 
the CARRASCOLENDAS testing due to its large Mexican-American 
population and its location in the southwestern region of the 
United States. Coronado and East San Jose Elementary schools 
composed one test site in Albuquerque. Both of these schools 
have bilingual programs for the grade levels tested in the 
CARRASCOLENDAS evaluation. Viewer sid>jects were students at 



^Supervision of the CARRASCOLENDAS evaluation in 
Albuquerque was under the direction of Dr. Ignacio Cordova, 
of the University of New Mexico. Dr. Cordova, the Field 
Consultant, was assisted by the following field agents: 
Mr<, David Baca, MSu Susan McRae, Mr. James Craig, and Ms* 
Rose Marie Sanchez. 
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As can be seen from the figure, first grade and the 
combined grade levels of viewers achieved statistically signifi- 
cantly greater gains than nonviewers (p < .01 for first grade 
viewers and p < .05 for combined grades) . 

Conclusion 

The overall Spanish content effects of the series, there- 
fore, were significant for viewers in the first grade and for 
the combined grades. The series, however, appeared to induce 
no statistically significant gains for kindergarten and second 
grade viewers when compared to nonviewers. 

English Test Results 

Figure 19 presents the results of overall content test- 
ing in English content areas. Scores were derived in the same 
manner as for Spanish content areas. English results, however, 
indicate that there were no significant gains in responses of 
viewers when compared to nonviewers at any grade level. 

Conclusion 

CARRASCOLENDAS appeared to have had no effects on 
viewers in terms of English content areas when compared to 
nonviewers. 

Language Usage Results 

Figure 20 presents the average post-test and gain 
scores for the combined grade levels for viewer and nonviewer 
groups in terms of language usage — language mixing and language 
fluency. 

The language mixing scores were derived in a similar 
manner to the content scores, but were computed on a zero- 
to-three scale. As can be seen from the figure, viewers 
achieved no significantly greater gains in language mixing 
scores than did nonviewers. Thus, one can have little con- 
fident a that the differences between viewer and nonviewer 
groups were due to anything other than chance. 
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FIGURE 20 
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A fluency score was assigned to each child on the pretest 
and on the post-test based on the test interviewer's rating of 
the child's overall fluency in Spanish and/or English during the 
test interview. These scores were assigned on a one-to-four 
basis. Gain scores were computed by s\ibtracting the pretest 
score from the post-test score. Average post- test fluency 
scores and average gain scores for each viewer/nonview^r- group 
are also shown in Figure 20. ^ 

As can be seen from the figure, there were no pretest 
fluency scores recorded for nonviewers on the Spanish test 
instrument. Therefore, no statistical comparisons regarding 
Spanish fluency could be made between viewers and nonvie^/ers. 
Differences on English fluency were not statistically significant. 

Conclusion 

The series did not appear to have any significant impact 
of language usage, either in terms of language mixing or fluency. 

Siammary 

In summary, CARRASCOLENDAS had significant impact on the 
overall Spanish content scores fbr viewers in the first grade 
and in the combined three grades at the Albuquerque monolingv-il 
classrcjbm site. No significant impact wa6 evident in language 
usage nor in English content as a result of viewing the series # 

Bilingual Group Results 

Spanish Test Results 

Figure 21 presents the results of overall content test- 
ing in Spanish content areas. As can be seen from the figure, 
only kindergarten viewers achieved statistically significantly 
greater gains than nonviewers (p < .04) . 

Conclusion 

The overall content effects of the series, therefore, 
were significant for viewers in kindergarten, but not for 
viewers in the first or second grades in Spanish content areas. 
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Enqlisn Test Results 

Scores were derived in the same manner as the Spanish 
test scores- English results presented in Figure 22 indicate 
that there wer.e no significantly greater gains made by viewers 
when compared to nonviewers of the series. 

Conclusion 

In the English content areas, there were no signifi- 
cant differences between viewer and nonviewer scores in terms 
of effects of viewing CARRASCOLENDAS . 

Language Usage Results 

Language usage scores on post-test items and gain 
scores for the combined grade levels are presented in Figure 
23. Viewers achieved no significantly greater gains in 
language mixing scores than did nonviewers. Thus one can 
have little confidence that differences occurring between 
viewer and nonviewer groups were due to anything other than 
chance. 

In terms of language fluency, viewers achieved no 
significantly aater gains than nonviewers in either Spanish 
or English during the test interviews. 

Conclus ion 

Ther^ was no indication that the series appeared to 
make any significant differences in terms of language usage, 
in either Spanish or English, between viewer and nonviewer 
test scores. 

Summary 

The series had significant impact on the overall Spanish 
content scores for viewers in kindergarten at the Albuquerque 
bilingual classroom site. TlT^s^eries appeared to have no signifi- 
cant impact on language usage of Spanish and/or English, either 
in terms of language fnixing or fluency, nor in English content 
scores. * 
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a 

Edinburq Results 

Site Description 

Edinburg, Texas is in a rural area in Texas, close to 
the Mexican border, with a large Mexican-American population. 

Two schools were used for the CARRASCOLENDAS evaluation 
at Edinburg. Lamar Elementary in the Edinburg Independent 
School District provided both viewer and nonviewer siibjects in 
Icindergarten and the second grade. Central Elementary, a 
school for migrant children, provided first grade viewers and 
nonviewers. Central Elementary is in nearby McAllen, Texas. 

Lamar Elementary is funded by a Title VII bilingual 
program whereas Central School is supplied predominantly with 
funds from the Texas Education Agency • In addition, the school 
receives support from Title I and Title VII bilingual programs* 

The children in Edinburg viewed the programs on KLRN 
(Austin/San Antonio) through cable transmission. The migrant 
children sa\.- the series in McAllen on closed-circuit tele- 
vis io. programs shown here were videotaped from the cable 
presentd'-ions. Vhe program was broadcast to Edinburg viewers 
at 10:00 a.m. on Mondays, Wednesdays, and Fridays. In McAllen, 
the program was aired at 2:30 p.m., five days per week at the 
teacher • s request . 

According to a Test Site Report, no pxiblicity on 
CARRASCOLENDAS was available at the Edinburg test site. 

Lamar is a rural school with many of its students 
attending from surrounding ranches. Its tota]. enrollment is 
450. Families whose children attend Lamar have an approxi- 
mate annual income of $1,000 -4,999. Pupils in the school's 
area attend with few or no transfers allowed. 



Mr. Robert Tipton of Pan American University was the 
Edinburg Field Consultant. Field agents were Ms. Linda K. 
Pierce and Ms* Isabel Prescott. 
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The ethnic composition qf the school is 90% Mexican- 
American and 10% Anglo. 

kindergarten and second grade viewers watched Sesame 
Street in addition to CARRASCOLENDAS • Assorted videotapes 
were also available to second grade viewers. Sesame Street 
was watched by kindergarten nonviewers. Second grade non- 
viewers had no televised instruction. 

Central Elementary^ a riaral school comprised of migrant 
farm workers* children^ has an enrollment of 700. Annual in- 
come for families in the sxirrounding area is $1,000 -4,999. 

All children attending Central are Mexican-American. 

The first grade viewers and nonviewers receive no 
other televised instruction. 

Teacher and classroom information for both schools is 
summarized in Table 7. 

Results 

Spanish Test Results 

The average post-test score for viewers and nonviewers 
in kindergarten, first, and second grades, as well as the com- 
bined grade levels, is shown in Figure 24 for overall content 
testing in Spanish content areas. Post-test scores were 
derived by computing an average score, on a one-to-four scale, 
for viewers and nonviewers. Gain scores were computed by siib- 
tracting the average pretest scoras from post-test scores for 
viewers and nonviewers. These gain scores of viewers/nonviewers 
were siibjected to a statistical comparison. 

Figure 24 indicates that kindergarten viewers achieved 
statistically significantly greater gains than nonviewers 
(p < .01) . The viewers of the three combined grade levels 
also achieved statistically significantly greater gains (p < .005) 
when compared to nonviewers. 
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FIGURE 24 
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Conclusion 



The series had significant impact upon viewer responses 
to. Spanish content areas for kindergarten and the combined 
grades^ but not for first or second grades* 



English Test Results 

Figure 25 presents results of overall content in the 
English content areas. Scores were arrived at in a similar 
manner as those for the Spanish test results. As the figure 
indicates^ statistically significant differences were noted 
for viewers in kindergarten (p < .01) and all three grades com- 
bine<J (p < .01) . 

Conclusion 

Significant impact was evident in responses to English 
content areas when viewers and nonviewers were compared for 
kindergarten and for all three grades combined, but not for 
first grade or second grade. 

Language Usage Results 

The average post-test and c,ai.n scores of language usage 
for viewers ?nd nonviewers of the combined grade levels are 
presented in Figure 26. 

Language mixing scores were derived in a similar manner 
as the content scores though computed on a zero-to- three scale. 
As can be seen from the figure, there were no significant 
differences between viewers and nonviewers in terms of l^^nguage 
mixing. 

Fluency scores were similarly computed. on a one-to-four 
scale. No statistically significant gains were evident, although 
viewer fluency in English approached a level of significance 
(p < .07) when compared to nonviewers. 
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FIGURE 25 
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FIGURE 26 
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Conclusirn 

No differences of statistical significance were evident 
In language usage* 

t—— — ^ 

SViinmary 

To suminarize, viewers In the combined grade levels, as 
well as kindergarten, achieved statistically significantly 
greater gains in both Spanish and English content areas when 
compared to nonviewers in Ediiiburg. These may be noted as 
effects due to viewing CARRASCOLENDAS which were not evident 
for first and second grades. The series did not appear to 
affect language usage, although viewers' English fluency 
approached significance. 
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Lansing Resul ts 

Site Description 

Lansing, Michigan, an industrial center having Mexican- 
Ameificans in its population, was chosen as a CARRASCOLENDAS 
test site due mainly to its location out of the southwestern 
region of the United States, 

Viewer stibjects were students enrolled in Bingham 
Elementary School; kindergarten a;id second grade nonviewers 
were also Bingham students. First grade ^nonviewers were 
enrolled in Oak Park Elementary • 

Station WMSB taped CARRASCOLENDAS programs and 
rebroadcast them on Mondays, Tuesdays, and Fridays at 9:00 a.m. 
Test Site Reports indicated that there was no pxablicity regard- 
ing CARRASCOLENDAS in the broadcast area. 

Bingham Street Elementary is an urban school in Lansing; 
it does not have a funded bilingual program. The school's 
total enrollment is 330 students, with the approximate annual 
income for families in the school's area estimated a1: $5/000 - 
9,999. 

Twenty-one percent of Bingham's students are Mexican- 
American. Four percent are Black, 3% are American Indian, and 
1% is listed as "Other" in a Test Site Report. Seventy-one 
percent of the children are Anglo. 

Pupils living in the school's area generally attend 
Bingham, but transfers are frequently allowed. 

Some of the viewer siibjects watched other programs in 
addition to CARRASCOLENDAS. Programs 3 isted by ceachers in 



* Supervising the CARRASCOLENDAS evaluation in Lansing 
was Dr. Frank Pino, Assistant Professor in the Department of 
Romance Languages at Michigan State University. Field agents 
in Lansing were Ms. Maria Moron, and Ms. Guadalupe Solis. 
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these classes include Sesame Street ^ All About You (a program 
on health) $ Science I.s Evearywhere ^ and Hum and Strum * Viewers 
in one kindergarten class and one second grade class at 
Bingham had no televised instruction other than CARRASCOLENDAS . 
Nonviewer siibjects at Bingham did not view any programs of 
televised instruction. 

First grade nonviewer siabjects were students at Oak 
Park Elementary. Oak Park, like Bingham, is an urban school 
and does not have a funded bilingual program* Approximate 
annual family income for those living in the school's area is 
$1,000 -4,999^ 

The school's enrollment is 215. Of these children, 
39% are Mexican-American, 50% are Anglo, 9% are Black, and 
2% are Indian. 

FejfiLJ^r no transfers are allowed in the school's area. 

The nonviewer sxibjects at Oak Park have access to 
locally-produced educational programs, on siibjects such as 
science and art. 

Teacher and classroom information for both schools 
is summarized in Table 8. 

Results 

Spanish Test Results 

Overall content testing in Spanish is presented in 
Figure 27. Average post-test scores for viewers and non- 
viewers are rhown for each grade level, as well as for the 
combined grades. Scores were computed by averaging children's 
responises on a one-to-four scale for viewers and nonviewers. 
Gain scores were computed by sxibtracting pretest scores frcia post 
test scores for viewer^ and nonviewer^ and averaging the results. 
These averages were sxabjected to a statistical comparison 
between viewers and nonviewers. Although control svibjects 
for first grade were chosen from the Oak Park School, there 
were insufficient completed instruments for these nonviewers 
to allow for statistical comparisons with viewers. 
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FIGURE 27 
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As can be seen from the figure, there were no statisti- 
cally significant gains in responses of viewers when compared 
to nbnviewers . 

Conclusion 

Viewing of CARRASCOLENDAS has no significant effects in 
responses made by children to Spanish content areas. 

English Test Results ^ ^ - - - 

Average scores presented in Figure 28 were derived in 
the same manner for responses to Engtish content areas as for 
Spanish content -areas . Again, insuffici^ nonviewer responses 

igr^iarst^ra^e^^ : ^ 



iIo^signifit:a^ 



The series had no: effect *on ov^^^^^ content area 



/sjcoresv 



Eanguage Usage ^Results / 

~ Post-^st scbres^^^ ^ 
^^els yin terms of language^^^^ in Figure 29^ 

Language jtnix^^^ computed on a ze 

^eale, indicate thi^t gaiins^^^^^^ not statisticari^^ significant. 

Languaige flu^^^ a one-to-four scale, of 

^^ewersr in either Spanish^or^^r^ achieve a signifi- 

^cant difference from nonviewers.^ 

Gjbn^ ion - 

Language usage was not affected by viewing CARRASCOLENDAS, 



(ERICl 
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FIGURE 28 
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FIGURE 29 
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Siimmaxry 



In concliision, there was no indication that the series 
appeared to make arr^ significant difference in terms of content 
scores in Spanish and English, or langiiage usage, between Lansing 
viewers and nonviewers« 
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Los Angeles Results 

Site Description 

Los Angeles^ California has the largest niairiber of 
Mexican-American residents of any city in the United States, 
For this reason it was selected as a CARRASCOLENDAS test site. 

All viewer and nonviewer subjects were students at 
City Terrace Elementary School* -The school participates in a 
Title VI r bilingual program. 



^ The Los Angeles Site Status report indicated that the 
local tel^evision station V did^^^^^^n^ to agree 

^ythfj^g^il^ 



^^J^^^cks^^r^g^^i^ ^as^^ewed 
^^^^pl^^ ^C^m^c^ 3?1^S5 a.m^ on 



GAR|a^$fX)EEin>^ s^nt 
^OTie ^tq^m^^^ < ^ - 



^i^- r As^t^ylpusa^;^^ stQDjects 
^)Mrte ^t?m City Terrace SEl^nient school lias an 

^nrol^ent of ^ in the area is 

$1,000-4,999. ^ \^ - 



>ils in the- school's areTa attend; transfers are 
fallowed when neceissary . 

The school 'X ethnic compos^^ 93% Mexican-Ajnericany 

3% Anglo, 2% Qriehta^^^^ approximately 1% is com- 

of j^ericSn Indian, Prlipinb, and Other ethnicities. 



MTi Ramixo Garcia was the CARRAS^^ Con- 
sultant in Los Angeljes. Ito:. Garcia, is the ^^^^^^^ for the 
bilingual Schools Er^gram in Los- Angeles City^ School 
-District. Pieid agents assisting him were Ms. Gloria Verdin 
fiSld MS;^ Del i^ S ilvas . . 
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CARRASCOLENDAS stibjects participated in no other televised 
instruction* 



Teacher and classroom information is summarized in Table 



9. 



Results 

Spanish Test Results 

Overall Spanish content area testing results of post- 
test scores and gain scores are presented in Figure 30* Post- 
test scores were derived by computing an avera^ a oner 
topfoxu: scale of each chtlTd • s responses • vEatch v^ and non- 

^ ^^ ^(coresr ^to^r^t^i^^ 
ffl^ati^icaa^ cbiapa^ 



Althoug^^ 

^r^icated^ Ije^^yeei^^ ^^i^^^^g^r3^^-^^ 
a^^vl^ vi^wei s 

^^(fL jy£ Bighifi&ariC€M[fx^^ *06 smS^t^^ 

Gbhclusion j 



No significant effects in Spanish 
as a rjBs^ilt of vaewing the seriesri 



content areas were 



English Test Results 



Overall EngliBlp c^^ area test ing^^^^i^^^ 

^test scores^^nff^ai^ jiresente^ Figure 31 • Scoreis 

w^rjB ccwnpute^ in a like^^^n^^ areas < 

5^iSwers in second grade and the cjpnibined grade levels achieved 

^^tistically signSfaeant^ gains in English content 

~^^e^3 {p <^^^ In aiddition/ the 

idaSEEererice^ in V ^faifis^ ^or^the first graxfle 
^E^oSched^ b^ 
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FIGURE 30 
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FIGURE 31 
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Concltision 



Viewing of CARRASCOLENDAS significantly affected the 
gain scores of viewers when compared -to nonviewers in the second 
grade and the combined grades. Less salient gains were evident 
among viewers in the first grade. 

Language Usage Results 



Language usage was measured in teinns of langxiage mixing 
and langxiage fluency. Post-test and gain scores for language 
mixing, computed on a zero-to-three scale, and for langxiage 
fluency, computed, on a one- to- four scale, were derived in a 
simrlar fashion as the content scores. Figvire 32 presents 
these scores. 



gg:3^ tsignifig^j^ ifcfanguag^^r^^ 

fi^y.n ^ang^ua^^ Hpwevf^ ftuen^ 

paS5^^o nonviewers .^ ^ ^ : \ " 



Conclusion 



i No statisticariy sig^^ were achieved 

viewers of the serie^^^ 



Starrnnary 



i r In suiK|aiY, the pnl^ gains 
r^de by Los Arigel^es view^ of the series were achieved by 
s^bpnd grade children aiid the conODiried gr aides in the* English 
cgntent area. No signif icant iJapacj wa© achie^ on language 
t^age scores o^^ Spanish content areas^^^ 
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FIGURE 32 
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Pueblo Results 



Site Description 



Pueblo, Colorado, because of its location out of the 
southwestern region of the United State" was choser* as a 
GARRASCOLENDAS test site. Twenty- , ^ -cent of the school 

population of Pueblo is Mexican-Amex^^an* 

Three schools were used in Pueblo, each one having 
viewer and nonviewer svibjects. The schools were Bradford 
Elementary, Hyde Park Elementary, and Bessemer Elementary* 
None of these schools participate in a bilingual program. 



Data was obtained on the basis of, two viewer groups 
luring these thtee s chools^ One viewer groGp was compr isejd^ 
J@ Anglo Subjects?, the oth^^ Mexican-J^eripari siib 

^gc ts • In add it ion t a kindergart en^ thro ugh s eeorid grades , 
^fiird graders A//ere ih^ testing to provide a 

f^Sns of comparison bet^ results and 



^esjulrts f^roiii the: IbWer- grades . 



ie^^ ^ The series ^as brpadcast through the Southern Colorado 
^J^e Goliege Edu on Tuesdays, 

I^Snesdays,^ and Thursidays at 2 :00" p .m. 

^ Test Site Reports from Pueblo indicated that 

^^ARlRASCbLElsro was ptablicized through television radio, 
iSewspaper, local and national pvflDlieat ions, and parent bulletins ^ 

Bradford Elementairy is an urban school in Pueblo with 
enrollment of 546 students. The approximate annual income 
^pr the fOTiilies of its students is $1,000 -- 4 , 999. 

3 Students living in the school's area attend and trans- 

fers are frequently allowed. 



The Field Consultant in Pueblo was Ms. Arlene Sutton, 
vfissistant Professor of Education at Southern Golorado State 
College. She was assisted in field work by students from that 
Allege. 
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The ethnic composition of Bradford is 75% Mexican- 
Americanv 24% Anglo, and 1% Black. 

In addition to viewing CARRASCOLENDAS , kindergarten 
viewer sxabjects watched a series entitled Project Self Discovery . 
First and second grade viewers had no televised instruction other 
than one second grade class in which The Electric Compan y was 
viewed occasionally. Third grade svibjects watched The Electric 
Company and a science program. 

Kindergarten nonviewers also- watched Project Self Dis - 
covery . First grade nonviewers at Bradford had no televised 
instruction. (Kindergarten and first grade students only were 
used as nonviewer subjects at Bradford.) 

Hyde Park has an enrollment of 369 children; their 
faroirli^s have an approkimate a^^^^ of $1,000 -4,999. 

Pupils in the school's area attend Hyde^^ the 
s chool ^ has had ^veryw few trans fer "requests . 

The ethnic composl.tion is^ 73% "Mexican-American, 26 ; 96% 
Angio, and .04% Black. - 

Kindergarten and fdrst grade viewe televised 
instruction^ othern than CAMiA the same was true for 

thi>r:d grade viewers. Second grade viewers decasionally viewed 
The Electric Company . 

I^indergarten and second grade nonviewers at Hyde Park 
had no televised ins tract ibn. (Only kind^^ and second 

grade students were used as nonviewers at Hyde" Park.) 

Bessemer is an urban school with an enrollment of- 348. 
Approximate annual income for families whose children attend 
Bessemer is $1,000 -4,999. 

Any pupil residing in the Bessemer school district 
may attend the school. 

The ethnic composition is 74% Mexican^American, 11% 
Black, and 15% classified as "Other" in the Test Site Reports. 
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In addition to CARRASCOLENDAS , first and second grade 
viewer sxjbjects (the only ^grades used at Bessemer for obtain- 
irig viewer subjects) had no other televised instruction* 

Nbnviewers at Bessemer came from the second and third 
grades* Sjecond graders watched The Electric Company ^ while 
third grade nonviewers viewed a program entitled Exploring ^ 
the World of Science * 

Teacher and classroom information for the three schools 
is summarized in Tables 10/ 11, and 12. 

Mexican-American Group Results 



. Spanish Test. Results 
J By^re 33:^p 

^ig.-in Spanish^ cpnt^t^arSat^^ -oSie.^^riige ^)c^^est- score is 
^fidwn f or e^aGh ^^i^^^r^^atriS^^ grade- levfel 

for Pos^tr^eist s w^]5e 

eaSh :(Chi^^ : ebnte^t tested > An_ 

^^erage of these rscbce^ ^waisj^t^ f dx ea.ch viewer and 

^g&mgiewe^^ ^ 

^ca:ctin^f p - i^er aige ^gain 

^)c6res ^pr -^#IlcK^ ctl^p-indicated in ^ 

^^fie figure. T^he average ga were s\rt>3iBGted to a 

5§£atistica between viF^wers and nonviewers. 

-^^As can be seen £rpm the f igure> first gr ade ^ v iewer s 
Achieved statistically sighificaritly'grea^^ .001) 

than did nonview0rs. Statist^^^ gains were 

/also achieved b^^ tfiree grade levels 

4p < .02) when compared to nonviewers. 

Conclusion 



The overall Spanish content effects of the series were 
significant for viewers in the first grade and for the combined 
grades. The series> however> appeared to have had ho statisti- 
cally significant benefits for kindergarten and^ second grade 
viewers of the series. 
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FIGURE 33 

RVERRGE SITE SCORES 
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English Test Results 

Figure 34 presents the results of overall content testing 
in English content areas* Scores were derived in the same manner 
as for Spanish content areas, English results indicate a statisti- 
cally significant gain for kinciergarten viewers (p < .01). Viewers 
in all three combined grades approached, but did not achieve, 
significant gains (p < .06) when compared to nonviewers. 

Conclusion 

CARRASCOLENDAS appeared to have had a significant effect 
on gain scores of kindergarten viewers in t^rms of overall content 
testing in English. 

Language Usage Results 

Figure 35 presents the average post-test and gain scores^^ 
for the combined grade levels for viewer and nonviewer groups in 
terms of language usage — language mixing and language fluency* 

The language mixing scores were derived in a similar 
manner to the content scores, but. were computed on a zero-to- 
three scale. As can be seen from the figure, viewers achieved 
a ^Significantly greater gain in terms of language mixing scores 
in Spanish (p < .04) . No signif icant differences are achieved 
for the English scores. 

Language fluency scores were assigned to each child on 
the pretest and post- test based on the test interviewer's 
rating of the child's overall fluency in Spanish and/or English 
during the test interview. These scores were assigned on a one- 
to-four scale. Gain scores were computed by subtracting the 
post -test fluency scores from the pretest scores. Average post- 
test fluency scores and average gain scores for each viewer/ 
nonviewer group are also shown in the figure. As can be seen, 
a statistically significant gain was achieved by viewers in 
Spanish (p < .04), and no difference was noted in term of 
English fluency • 
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FIGURE 34 
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FIGURE 35 
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Conclusion 

Language usage scores in Spanish by viewers were 
statistically significantly greater than nonviewers for both 
language mixing and language fluency. No similar gains were 
achieved in English. 

S\aimnarv 

In s\ammary, Pueblo Mexican-American children in the 
first grade and the combined grades .achieved statistically 
significantly greater gains after viewing CARRASCOLENDAS than 
did nonviewers in the Spanish content areas. Significant 
gains were achieved by viewers in kindergarten in the English 
content areas. . Although no statistically significant gains 
^^7ere made in termsr of English la usage, significant 

gains were made by viewers in terms of language mixing and 
language fluency in Spanish. 

^ ~ = ~ ~ ^ - - 

Anglo Group Results 

Spanish Test Results 

The Field Consultant in Pueblo did not administer 
Spanish pretests to Anglo siobjects since two or three trial 
interviews generally indicated no response to test items. 

Post-test scores were averaged for viewers and non- 
viewers in kindergarten, first, and second grades, and for the three 
"grades combined. Scores are presented in Figure 36. 

No gain scores could be gauged since the pretests were 
not administered. 

English Test Results 

Scores for English content areas were derived on a 
6ne-"tQ-four scale. Post-test scores are presented in Figure 37 
c\s well as gain scores computed by sxibtracting the average pre- 
test scores from the average post-test scores of viewers and 
nonviewers . 
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FIGURE 36 
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FIGURE 37 

flVERRGE SITE SCORES 
PUEBLO RNaiO GROUP 
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As can be seen from the f igiire, first grade Anglo viewers 
achieved statistically significant gains in the English content 
areas. No other significant differences between viewers and 
nonviewers were indicated. 

Conclusion 



Viewing of the series had a significant impact upon 
responses of first grade viewe?cs. but not upon kindergarten or 
second grade viewers. 



Language Usage Results 

Language usage scores for the coitibined grades on post- 
^^t items arerpresente^ in: Figure 38 . Gaihv scores, in English: 
^^rfe also indicated ai^thdugfr in Spanish. 



! ^ - No- statistically significant gains were noted in the 
^comparisoh of vieweris and nonviewers al€hou mixing 
:rih. English did approach a level of sxt^^^^ (p <- .09). 



Measures of language fluency on the pretest in English 
Wgre high (often at cieiling level) and even small variations 
^ri children's responses could accoxirit for the negative gain 
^ores. 



Conclusion 

No statistically significant gains were evident on 
language usage of Anglo sxibjects. 



Sxuhmary 

Insofar as tested, viewing CARRASCOLENDAS generally 
had no significant impact on the responses of Anglo subjects, 
Only first grade viewers achieved significant gains compared 
yith nonviewers, and then only La English content areas. 



FIGURE 38 

RVERRGE SITE SCORES 



101 



PUEBLO RNOLO OROUP 



POST-SERIES LRNGURGE 
USRGE TEST SCORES 



DIFFERENCE FROM 
PRE-SERIES TESTS 



LRNGURGE MIXING RLL GRRDES COtlBINED 



0.0 



1 .0 



2.0 



3.0 



I I 



^ . NV 



0 .64 
O.SO 



0 .0 0 .6 1.0 

I I I 



S NV 



2.-96 
2.96 



0.01 



0.24 



LRNGURGE FLUENCY RLL GRRDES COnBINEQ 



1.0 



U7 



% NV 



1 .28 
Jl.l3 



2.0 



3.0 



4.0 



0.0 O.G 1.0 



I 



I 



o 
z 

UJ 



V 

NV 



3.12 



2.88 



-0.8&\ 
-1 .12 



t 
1 



KEY 

V=VIEWERS 
NV=NQNVIEWERS 

*=SIGNIFICPNT DIFFERENCE (f<.05) 



102 



Third Grade Results 

Overall Content Results 

Since third grade sxibjects were included in the Pueblo 
results, responses were treated separately and not included in 
the overall results of Section li. 

However, since third grade Mexican-American and Anglo 
siibjects were measured, post- test scores of viewers and non- 
viewers, as well as gain scores for overall content are pre- 
sented in Figure 39. 

Spanish Test Results 

No significant gains were achieved by third grade 
Mexican-American subjects in the Spanish content areas. 

Anglo siibjects had no scores available to allow for cbmputa- 
fcron of gain scores. 

ESglish Test Results 

In the English content areas> Mexican-American and 
Anglo third grade viewers^^ did not achieve any statistically 
significant gains when compared to Mexican-American and Anglo 
"third grade nonviewers. 

- -- = * 

Language Mixing Results 

Mexican- American nonviewer subjects, had no pretest 
scores recorded in Spanish language mixing. Therefore, gain 
score comparisons between \?iewers and nonviewers was not 
possible. Anglo s\ibjects did not have gain scores available 
in Spanish, as mentioned previously. 

Gains in English by Mexican-American viewer siabjects, 
though not statistically significant, did approach a level of 
significance (p < .08) . The same was also true of Anglo 
subjects (p < .08) . Post-scores and gain scores are presented 
in Figure 40. 
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FI6UBE 39 
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FIGURE 40 
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Language Fluency Results 

Figure 41 presents the post- test and gain scores for 
Mexican-American and Anglo sxibjects in the third grade according 
to fluency in English and Spanish. 

Neither group achieved statistically significant gains 
in either Spanish or English. 



Conclusion 

To sximmarize the results of third grade Mexican-American 
and Anglo siabjects, it is evident that viewing of CMIRASCOLENDAS 
did not have significant impact upon the responses of viewers 
when compared to nonviewers . 
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FIGURE 41 

flVERRGE SITE SCORES 
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7 

San Antonio Results 

Site Description 

San Antonio, Texas, because of its large, urban Mexican- 
A'merican population in the southwestern region of the United 
States, was chosen as a site for CARRASGOLENDAS testing. 

The viewer groups were comprised of students from 
Collier Elementary, while nonviewer siibjects came from Coltambia 
Heights Elementary. Both schools participate in a Title VII 
bilingual program, 

~ There were two groups of viewers and one group of 

ngnview^rs in San Antonip^ @ne group of viewers participated 
x^p^ monoliiiguai classroom a no formal 

instruction in Sparii^ although occasipnal act might 
take place in S^^ (songs, gaSiesV etc,)^ 

The other group of viewer svQDjects was invdl^ in a bilingual 
classroom program— all daily class activities were conducted 
biPlangually. (N6t€L hoAors of b i ling ual iris t ruction given for . 
tlvBse two groups in Tables 13 and 14.) Thus, data obtained 
were regarded as those coming from two separate sites • 

All viewer subjects saw the series through KLRN 
(AUstin/San Antonio) at iO:d0^apm. on Mondays, Wednesdays, 
an|l Fridays. The Field Cons uftant in San Antonio personally 
provided color television sets for viewer classrooms . 

Test Site Reports from the two schools indicated that 
CARRASGOLENDAS was piiblicized in San Antonio through television 
and/or radio and newspapers. 

As mentioned earlier, the two sets of viewer siibjects 
were all Collier Elementary School students. This urban 
school has an enrollment of 638. Annual income for families 
living in the school's area is $1,000 - 4,999. 



^The Field Consultant in San Antonio was Dr. Tomas 
Rivera, Professor of Romance Languages and Literature at The 
University of Texas at San Antonio. Assisting him were field 
agents Ms. Gloria Rodriguez, Ms. Concepcion Rivera, Ms. Bertha 
Martinez, and Ms. Amelia Gomez. 
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Few or no transfers are allowed in the school; pupils 
living in the surrounding area attend* 

Ethnic composition of Collier is 96% Mexican-American ^ 
3% Anglo, and 1% Black. 

The monolingual site kindergarten viewers, however, 
also watched Sing , Children , Sing . First graders viewed this 
program, in addition to All About You , and Getting to Know Art. 
Second grade viewers watched no other television programs. 
San Antonio viewers from the bilingual site received no 
televised instruction other than CARRASCOLENDAS. 

All nonviewer sxibjects in the CARRASCOLENDAS evaluati'on 
caune from Coliunbia Heights. It has an enrollment of 972. 
Annual inbc^ f or f amil^iefs in 1:he schoot'^ a^rea ds $1, 000 - ^ 
4,999. ^ 

Few or no transfers are allowed at Coliainbia Heights; 
students attending live an the schdbl's area* 

Ethnic composition is 99. 9?6 Mexican-^A^ and .1% 

Anglo. 

Televisions are not available-at Colvimbia Heights, 
though Classroom infoamait^d^ indicate that when 

a set was obtaaried, 'jffie Electric Cdittpany an<3l lo^al programs 
on health and mUsic were v^^^^ reports klso indicated 

that CARRASCOLENDAS was seen by claisses in Which nonviewer s 
were enrolled, but only at very rare times when a set was 
avai lable for use • - 

Teacher and classroom information for both schools 
is sximmarized in Tables 13 and 14. 

Monolingual Group Results 

Spanish Test Results 

T?he average post-test score for viewers and nonviewers 
in kindergafrten, first, and second grades, as well as the com- 
bined grade levels, is shown ia Figure 42 for overall content 
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FIGURE 42 
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testing in Spanish content areas. Post-test scores were derived 
by computing an average score, on a one-to-four scale, for 
viewers and nonviewers* Gain scores were computed by subtracting 
the average pretest scores from post-test scores for viewers and 
nonviewers. These gain scores of viewers and nonviewers were 
subjected to a statistical comparison. 

An insufficient nuitiber of nonviewer subjects was tested 
to allow for statistical comparisons in kindergarten and first 
grades. Figure 42 indicates that there were no significant 
gains made in terms of Spanish content by viewers when compared 
to nonviewers. 

Conclusion 

^Insofar as Jtested^r tl^^ serires M^^^^^^ impact 
upon viewer responses to Spanish content areas. 



English Test Results 



: - :Pagure^^ 4^^^ content in the 

fnglish conte^^ Scores were arrivejd a^^^ in a similar 

manner as those for th^ Spa:nish test resulfts > As: the f igure 

the viewers of the conflbined grades achieved statisti- 
irSlly signif ii^htiy g^^ .#05) in the English con- 

£feht areas when compafed^^ nonviewers. 



GjDnclusion 

CARRASC0IJ3NDAS appeared to significantly affect the gains 
of viewers when considered levels in response to 

items in the English content areas. 



Language Usage Results 



The average post-test and gain scorec of language usage 
of viewers and nonviewers of the combined grade levels are pre- 
sented in Figure 44. 

Language mixing scores were derived in a similar manner 
as the content scores though computed on a zero-to-three scale. 



f 
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FIGURE 43 
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FIGURE 44 
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As can be seen from the figure^ there were no significant 
differences between viewers and nonviewers in either the 
Spanish or the English tests in terms of language mixing. 

Fluency scores were similarly computed on a one-to- 
four scale. No statistically significant gains were evident 
in Spanish or English fluency. 



Conclusion 

No statistically significant differences were evident 
at the San Antonio monolingual classroom site in language 
usage. 

Soammary 

To saammarize, viewing of CARRASCOLnNDAS appeared to 
have had a significant impact upon the gains of viewers of 
all three grades combined in English content areas. No 
significant differences were noted between viewers an^ non- 
viewers in the Spanish content areas nor in language usage. 

Bilingual Group Results 

Spanish Test Results 

Figure 45 presents the results of overall content 
testing in Spanish content areas. As can be seen from the 
figure, no statistically significant gains were made by 
viewers of the series when compared to nonviewers. 



Conclus ion 

4 The series had no significant impact upon responses 

of viewers to Spanish content items. 



English Test Results 

Scores were derived in the same manner as the Spanish 
test scores. English results presented in Figure 46 indicate 
statistically significantly greater gains are made by viewers 
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FIGURE 45 

flVERRGE SITE SCORES 
SRN RNTONIO BILINGURL GROUP 



POST-SERIES SPANISH 
TEST SCORES 



1 .0 

I I 



2.0 



3.0 

I I 



f.O 



DIFFERENCE FROtl 
PRE-SERIES TESTS 

0.0 0.5 1.0 
I I i 



V 

NV 



2.3! 



1 .93 



0.38 



0.19 



V 

NV 





2.92 




0.36 




2.11 






0.33 



V 

NV 





3.28 




0.2-1 




2.70 






0.23 



V 

NV 





2.81 




0.33 




2.18 






0.25 



KEY 

V=VIEUEBS 
NV=NONVIEUERS 

♦^SIGNIFICANT DIFFERENCE (P<.05) 



FIGURE 46 

flVERRGE SITE SCORES 



SRN RNTONIO BILINGURL GROUP 



POST-SERIES ENGLISH 
TEST SCORES 



1 .0 

I i 



2.0 



3.0 



-t-O 



I I 



DIFFERENCE FROM 
PRE-SERIES TEST 

0.0 0.5 1.0 

I I - I 



V 

NV 



2.33 



2.03 



0.39 

15 



V 

NV 







1 .56 



2 .71 



J 0.10 



0.60 * 



V 

NV 



2.63 
2.62 



0.13 



0.57 



V 

NV 





'2.56 




0.38 




1 .98 






0.23 



KEY 

V«VIEUERS ■ 
NV«NONVIEWERS 

♦"SIGNIFICANT DIFFERENCE (P<.05) 



I 



119 

in the first grade (p < .OS) when compared to nonviewers. 
However, significantly greater gains (p < .05) were made by 
nonviewers compared to viewers in the second ^rade* No 
significant gains were evident in results of kindergarten and 
the combined grades. 

Conclusion 

Viewing of CARRASCOLENDAS had a significant impact 
upon first grade viewers in terms of overall English content 
effects. However, a reversal was aoted among second grade 
children, where nonviewers ntade significantly greater gains 
than viewers. 

Language Usage Results 

Language usage scores on post-test items and gain 
scores for the combined grade levels are presented in Figure 
47. Language mixing scores indicate no significant differ- 
ences in English, though gains by nonviewers were statistically 
significantly greater in Spanish (p < .01) * 

In terms of language fluency, no significant differ- 
ences among viewers and nonviewers were detected in either 
Spanish or English. 

Conclusion 

Viewers of the series do not appear to have benefited 
significantly from viewing the series in terms of language usage. 
In the only instance in which viewer/ndnviewer gains were signifi 
cantly different, the differences favored nonviewers. 

Summary 

Viewing CARRASCOLENDAS does not appear to "have been 
of significant benefit, except for first graders in English 
content areas. In contrast, second grade nonviewers achieved 
significantly greater gains than viewers. Nonviewers from 
all three grades combined also made significantly greater 
gains in Spanish language mixing scores than viewers. These 



FIGURE 47 

RVERRGE SITE SCORES 



SRN RNTONIO BILINGUAL GROUP 



POST-StRIES LflNGUflGE 
USAGE TEST SCORES 



DIFFERENCE FROM 
PRE-.SERIES TESTS 



LRNGUflGE niMlNG ALL GRADES COHBINED 



G.Q . 
\ I 



1 .0 



2.0 



3.0 



Q.G Q.5 1.0 



V 

NV 



1 .60 
1 .63 



0.01 
0.28 



V 

NV 



2.95 
2.97 



0.19 
0-10 



LANGUAGE FLUENCY ALL GRADES COnBJNED 



1 .0 



V 

NV 



2.0 



3.0 
! I 



3.09 



2.92 



4.0 



0.0 O.S 1.0 

I i I 



[] -0.12 
-0.17 



V 

NV 







2.33 



3.03 



-0.06 
-0.08 



KEY . 

V=VIEUERS ■ 
NV=NONVIEWERS 

*=SiaNIFICANT DIFFERENCE (P<.OS) 



121 



reversar effects are somewhat intriguing, since classroom 
conditions, such as amount of bilingual instruction or teacher 
fluency in Spanish, do not appear to favor nonviewers {see 
Tdi^le 14) • Further investigation is required to determine 
precisely the cause or causes of such reversal effects* 
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8 

Tracy Results 

Site Description 

Tracy, California is in a rural area in California having 
a percentage of Mexican-Americans in the population • It was 
selected as a test site due to its rural locale • 

Children chosen as the viewer group were selected from 
North Elementary School, while the nonviewer group was com- 
prised of children from Central Elementary School. Neither 
school has a bilingual progrcun. 

Station KVIE in Sacramento broadcast the program at 
12:30 p.m. on Mondays^ Wednesdays, and Fridays. Two kinder- 
garten classes, due to schedule conflicts, saw the series on 
Mondays, Tuesdays, and Thursdays. One kindergarten class 
viewed the programs at 9:00 a.m. on those. days, and one viewed^ 
them at 10:00 a.m. 

CARRASCOLENDAS was publicized through the newspaper in 
Tracy, the Tracy Press . 

As previously mentioned. North School provided the 
viewer group for the CARRASCOLENDAS evaluation. It is a fural 
school with an enrollment of 508. The annual income for 
families in the school's ,area is $5,000- 9,999. 

Pupils living in the school's locale attend, yet 
transfers are frequently allowed. 

Ethnic cojfnposition of the school is 26% Mexican- 
American, 67.7% Anglo, 3.1% Black, .1% American Indian, .3% 
Oriental, and 2.8% classified as Other. 



8 

The Field Consultant in Tracy was Dr. Louis A. Bohn, 
Assistant Superintendent for Instruction in the Tracy Public 
Schools. Field agents were Ms. IsaJ il Campos, and Mc. Joene 
L. Cover. 
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In addition to CARRASCOLENDAS , first grade viewers 
watched a language arts program. Listen and Say . Second grade 
viewers watched The Electric Company , and a program entitled. 
Sing , Children, Sing . Kindergarten viewers participated in no 
televised instruction other than CARRASCOLENDAS , 



Nonviewers in the CARRASCOLENDAS evaluation came from 
Central Elementary. It is a rural school with an enrollment 
of 542 children. The annual income for a family in the 
school's area is approximately $5,000 - 9,999. Pupils in the 
school's locale generally attend and transfers are frequently 
allowed. 

Ethnic composition of the school is 21.3% Mexican- 
American, 75.6% Anglo, 2.2% Black, .8% Oriental, and .2% 
American Indian. 

None of the kindergarten children participated in any 
televised instruction. First graders did watch Listen and Say 
and one second grade teacher responded that CARRASCOLENDAS 
nonviewers in her class watched Listen and Say and a program 
entitled Science Is Everywhere . 

Teacher and classroom information for both schools is 
summarized in Table 15. 

Results 

Spanish Test Results 

Overall content testing in Spanish is presented in 
Figure 48. Average post-test scores for viewers and non- 
viewers are shown for each grade level, as well as for the 
combined grades. Scores were computed by averaging children's 
responses on a one-to-four scale for viewers and nonviewers. 
Gain scores were computed by stxbtracting pretest scores from 
post- test scores for/ viewers and nonviewers and averaged. 
These averages were subjected to a statistical comparison 
between viewers and nonviewers. 

As can be seen from the figure, there were no signifi- 
cant differences in gain scores of viewers and nonviewers. 
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FIGURE 48 

RVERflGE SITE SCORES 
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Conclusion 

No significant effects in Spanish content testing were 
noted as results of viewing the series. 

English Test Results 

Average scores presented in Figure 49 were derived in 
the same manner for responses to English content areas as for 
Spanish content areas • 

Statistically significantly greater gains were achieved 
by kindergarten viewers (p < .01), by r^^cond grade viewers 
(p < .05) , and by the three combined grade levels (p < .05). 
No significant gains were noted for first grade viewers. 

_ = = " * 

Conclusion 

viewing of CARRASCOLENDAS had a significant impact on 
responses of viewers in kindergarten, second grade, and the 
combined grades when compared to nonviewers. 

Language Usage Results 

Post-test scores and gain scores for the combined 
grade levels in terms of language usage are presented in 
Fignre 50. 

Language mixing scores were computed on a zero-to- 
three scale. As can be seen from the f igiire> viewers achieved 
statistically significant gains in Spanish for language mixing 
(p < .04) when their responses were compared with those of 
nonviewers. A similar gain is not evident in English. 

Language fluency, computed on a one-to-four scale, 
was measured for viewers and nonviewers. Comparison of gain 
scores indicates that there were no statistically significant 
gains achieved in either English or Spanish. 
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FIGURE 49 
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FIGURE 50 
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Conclusion 



The series affected viewer gains In Spanish In language 
mixing. No other statistically significant effects were noted 
In English language mixing, or In fluency In either language. 



Summairy 

In sxamma3ry, CARRASCOLENDAS viewing appeared to have had 
significant Impact upon gain scores In English content areas 
for viewers In kindergarten, second grade, and the combined 
three grade levels. Significant gains were also evident In 
language mixing for Spanish. 
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9 

Tucson Results 

Site Description 

Tucson, Arizona, like Albuquerque, was chosen as a 
CARRASCOLENDAS test site because of its large Mexican-American 
population and its location in the southwestern region of the 
United States. 

Mission View Elementary, the test school chosen, has 
a Title VII bilingual program. 

Station KUAT, Channel 6, broadcast the program at 12:00 
noon, on Tuesdays, Wednesdays, and Thursdays. Color television 
sets were provided by the Tucson School District for viewer 
classrooms. Site Report indicated that there was no publicity 
regarding CARRASCOLENDAS in this area. 

Both viewer and nonviewer groups were selected from 
Mission View. 

Mis5*ion View is an urban school in Tucson with a total 
enrollment of 544 children. The approximate aimual income for 
families living in the area is $1,000 *^4,999. Pupils living 
within the school *s area generally attend, however, transfers 
are frequently allowed. 

The ethnic composition of the school is 77% Mexican- 
American, 12% American Indian, d% Anglo, and 2% Black. 

No other televised instruction was available to either 
the viewer or nonviewer groups. 

Teacher and classroom information is summarized in 
Table 16* 



Dr^ Macario Saldate, a professor at the University of 
Arizona, headed the evaluation in Tucson • Assisting him were 
field agents Ms<, Lupe Anderson and Ms. Jessie P. Leon. 
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Results 

Spanish Test Results 

The average post-test score for viewers and nonviewers 
in kindergarten, first, and second grades, as well as the com- 
bined grade levels, is shown in Figure 51 for all content test- 
ing in Spanish content areas* Post-test scores were derived by 
computing an average score, on a one-to-four scale, for viewers 
and nonviewers. Gain scores were computed by siibtracting the 
average pretest scores from post- test scores. These gain 
scores for viewers and nonviewers were sxibjected to a statisti- 
cal comparison. 

Figure 51 indicates that there were no statistically 
significant gains achieved by viewers. 

Conclusion 

The series had no impact upon gains achieved in the 
Spanish content areas. 

English Test Results 

Figure 52 presents the results of overall content in 
the English content areas. Scores were derived in a similar 
manner as those for the Spanish test results. As the figure 
indicates, there were no statistically significant gains in 
the English content areas. 

Conclusion 

No statistically significant gains were noted as 
effects of the series in either Spanish or English content 
areas . 

Language Usage Results 

The average post-test and gain scores of language 
usage for viewers and nonviewers of the combined grade levels 
are presented in Figure 53. 
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The Teacher Guide is used by 63% of the teachers respond- 
ing^ with most of them (62%) finding the guide useful ♦ 

Respondents indicated that the television presentations 
were often (60%) clear enough to understand the objectives of 
the segments, with 29% stating that the objectives were always 
clear • 



Teacher Evaluations of the Series 

The tables below reflect overall general opinions regard- 
ing the content, language, and techniques presented in the series. 



ERIC 



Is the subject content of CARRASCOLENDAS appropriate 
for your students? (Question 16) 

Percentage of Responses 



Response 


Math 


Science 


Categories 


N=376 


N=376 


Always 


33% 


22% 


Often 


48 


43 


Rarely 


12 


23 


Never 


2 


3 



Language Skills 
Spanish English 
N=376 N=376 



49% 
39 

7 

1 



42% 
45 
7 

< 1 



V 

NV 



2.23 



17 



UJ 
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CO 
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NV 



2.51 
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0.00 
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uJ 
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NV 



2.73 



2.45 



^0.01 
(I ^0.06 
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UJ 
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NV 
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fl 0.16 
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KEY 
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NV=NONVIEWERS 
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Is the langtiage level appropriate for your students • 
understanding? (Question -18) 

Percentage of Responses 



Response Spanish English 

Categories _ N=376 N=376 



Always 43% 41% 

Often 46 43 

Rarely 7 7 

Never. 1 ^ < 1 

No Response 3 8 

Was the cultural and historical content beneficial 
to your students? (Question 19) 

Response Percentage of Responses 

Categories N=376 



^=^^ery much 39% 

Somewhat .39 

A little 15 

Not at all 2 

No Response 5 
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FIGURE 53 
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Language mixing scores were derived in a similar manner 
as the content scores, though computed on a zero-to-three scale* 
As can be seen from the figure, there were no statistically 
significant gains in Spanish, but nonviewers did achieve 
significantly greater gains in English (p < .05) when compared 
to viewers. 

Fluency scores were similarly computed on a one-to-four 
scale. No statistically significant gains were evident in 
either Spanish or English. 

Conclusion 

The series had no significant impact upon language usage 
for viewers. A reversal effect wa.s noted in English language 
mixing gains wheTre nonviewers did significantly better than 
viewers. This effect .may have been due to differences in 
amount and quality of bilingual instruction other than 
GARRASGOLENDAS in nonviewer classrooms^ (see, for example, 
TcODle 16. 

Siammary 

To conclude, viewing of GARRASGOLENDAS did not appear 
to have had significant -effject upon gain "scores of viewers 
when compared to nonviewers in responses to content areas in . 
English and Spjanish. A significant gain was note(3 on 
language mixing of nonviewers in English, although no other 
significant gains were evident in language mixing in Spanish 
or in language fluency. 



SECTION 



I V 



TEACHERS' ATTITUDES 

Teachers have consistently provided valuable information 
for CARRASCOLENDAS curriculvim and production staffs • In past 
evaluations of this series,^ their- attitudes toward the program's 
content and its technical aspects^ and their stibseguent comments, 
have been instrumental in script and production development. 

Since the third year evaluation .was national in scope, 
attitudinal data were obtained from a large number of teachers 
iii various Ibcales througftbut the Uilited States . . 



Teacher attitudes toward GA3RRASC0LEOT) were gauged by 
means of a questionnaire (Appendix E) which was designed to 

comments describing use of the. series in their schools* 



Procedures 



As a result of, the infomatripn provided by- the Ufeiliza-. 
ta:ph .Survey (Section X) , 4^^ schools viewing 

the series were availably ,a3 vfell as the number-^^pf classes at 
ejbh school * ^ Sm::vey instruments were may.ed^^^ of the 

g;ri:ncipal to all i^eacte (1^^/805) whose classes viewed the 
^ries j Envelope s ji^^ere; at^^ stirvey," providing ^ 

f6t individuai ret\^nsi- T a ;fpll0w-u^^^ 

deques te4 tl?^^ prineipl|ls large to cpraplete and rettjarn 

tfte quest iprmairi^s^^^ respoii^^s receive^d t^^ 3 1 , 

^73 were c4>ded a:rid^^^ 



- - The questionnaire consisted of 33 questions eliciting 
information in_ the following areas: 

(1) descriptions bf pupils, television viewing,, and 
^ , - teachers ;^ - / - . 
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(2) use of the Teacher Guide ; 

(3) teacher evaluations of CARRASCOLENDAS and of 
pupil responses and attitudes; and^ 



(4) effects of CARRASCOLENDAS (an open-ended question) 



Results 

The responses received to the Teacher Attitude 
Questionnaire are presented with suiranary tables and textual 
descriptions. Of the 1,805 questionnaires mailed, 21% of the 
teachers responded. ^ A total of 376 quest ionnairels was^ 
received from the following -states : ^ 



state 


Number of 


Arizona / ^ 


1 


Galfiiornia 


. 34 




14 


Florida . • 


1 


Idafio' * 


2 


fliefiigan 


6 


Neyefda ^ ^ 


1 


NewTjersey 


: . 1 


. lIeV *Mexie6. ' - 


. . 24 


Oregon - , 


2 


Texas 1 . f 


* 290 



^ Texas accounted for 77% of the national response (290) • 
Of the nineteen states planning to have classes viewing 
CARRASCOLENDAS^ (see Utilization Survey, Section X) responses 
were received from 11 of these states. (Connecticut, District 
of Columb ia, Illinois, Iowa, Kansas, Pennsylvania , Utah , and 
Wisconsin did not respond.) - ~ , . 



/ ^ Pupil Description^ ^ 

" ^ Information was requested from each teacher to describe 
the pupils in her class as to grade level, number of pupils. 



1 
-I 
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ethnic representation, and percentage of Spanish speakers in 
the class* Tables summarizing responses are presented below 
and subsequently discussed* 



Grade Level or Position of Respondent 



Grade 



Percentage of Responses 
N=376 



Kindergarten 

First 

Second 

Third 

Fourth 

Fifth 

Sixth 

Birlingual Superintendent 
Other ^ ^ ^ ^ 

No Response 



< 

< 



29% 

31 

24 

8 

3 

3 

1 

1 

1 

1 



Number of Ghildren in Class 



Nuiiiber of ehiidren 



Percentage of 

rr- N=376 



es 



< 


10 , • 




1% 


11 


- 20 . - / , ■ 




10 


21 


- 30 




73 


31 


- 40 . 




12 


41 


- 50 ^ ^ 




1 


51 


- 60 - 




2 


61 


- 70 ' ^ 


* < 


1 


71 


- 80 


< 


1 


81 


-100 


< 


r 


JSip 


Response ^ 


< 


1 
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What is the approximate percentage of the ethnic groups 
represented in your class? (Question 1) 



Percentage in 
Class 



Mexican- 
American 
N=376 



Percentage of Responses 



Black 
N=376 



Anglo 

N=376 



Other 
N=376 



1 - 25% 
26 - 50 
51 75 
76 -100 
No Response 



6% 
17 
14 
62 

1* 



38% 

2 

1 

0 
59 



37% 
13 

8 

2 
40 



18% 

< 1 

< 1 
1 

80 



Whatv^jJ^d^tit^^^ speak 



Percentage of Responses 
J/ N=376 



in Class 

1 - 25% 
26 - 50 

76 -100 



ISIp ResporSe 



16 
11 
50 
8 



^ Tjje:;larg^f t indicsfte that 

yiewe^f of :C^R^SC^>LE1^A^^%^ , ' and: 

:^J3?^brii gt Is 
l§^Crg;d, ^6f th%sej^^^ f^^^^ gr%d(^ $^^c^^ often, 
=§oll6wd fcy ktrfd^^ ethd ;sJ^c6§d^gr^de teachers^ res^ec- 



i CJjlsses'gfehe*^ 
with 73% of the responses 



ficte 21 - 30^pupils per class 

in* 



The inajp^ity o^^^^ (6r2%) eohsisted of 76 - 

iOC^ Mexica^-4Sfin§^riM ethnic groups 

were geiteraliy regresente^^i i^^^ 1 - 25% range , 



^i^- Ha^f pf the resffbnses 

the pupifls^^^^^^ ^giftisft , ' 



iref lected classes whete- 76 - 100% 
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Television Viewing 



This portion describes existing class conditions of 
television viewing, as well as the teachers' knowledge of 
GARRAfiCOLENDAS or ether similar programs. Tabulated responses 
are again presented first and then discussed* 



How often does your class watch CARRASCOLENDAS? 
(Question 3) ^ 



Response 
Categories 



Percentage of Responses 
N=376 ' 



Every prbgrair. 
Twice a week 

Onc^C^^BftJ^lc * - ; 
Less v^tHan^^^^^ -a week. 
jfe:^er^^^^^ - 



61% 

12 

21 

. 4 
1 

< 1 



fiqr YOy wa^h ^h^r^r^r^ cc^!pr7 



of 



Yes ; : 

No, black and whi^ 

Dpn^i 

No Respor^e 0- 



83 

£ 
1 



Is your tereyisibn reception satisfactory?^ (Question 5) 



Response Percentage pf Responses 

Gateqbries ^ > N=376 
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Approximately how many students watch the same tele- 
vision set? (Question 6) 



Nuniber of 
Children 



Percentage of Responses 
N=376 



<10 
11 - 20 
21 - 30 
31 - 40 
41 - 50 
51 - 60 
61 - 70 
71 - 80 ^ 
81 - 90 
91 or more 
No Resppns e 



1% 

5 
34 
10 
13 

9 

6 

3 

3 
10 

6 




- ; jH^avCi ypUijHeard^^^^^^ any: other bilingual 



Categcti^Lies? 



P^ercientag^^jpf;^^^^^^ 
N=376 



No 

Yes 



15 



■ Sesame Street . : 
Other iloA^^^^^ 

No Response 



10 
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Has there been any publicity regarding CARRASCOLENDAS 
in your area? (Question 8) 



Response 
Categories 



Percentage of Responses 
N=376 



Newspaper 
Television-Kadio 
National pxiblication 
Local publication 
None 

No Response 



31% 
11 

1 
17 
34 

6 



Almost. two- thirds of the respondents stated that their 
class watched every pr^gr^. Few- of the classes (15%^ watched 
the js^ties 15 color ; the inaijor ity (83%! watched the series in 

^laclt- and-^^^ 



The lafg^ i^Kdxcate that 

s:tiadenibs\ pr^^ ^ipwevei^ pf^ 

iSSe^Se^E)pr^^ For th^£: 

^^^pa3gt;(^ 1 

^^^visibn ^r<^f^^ ^iilhgu^il 7^ 

^^^iJsioiv^rpgr^ wer^ -l^alr^rddu!^^ emd 5% mention^ 

S§es;ame Stre^ :" 7"^ ^ V - _ ; v - y 



_ J^thbiaglt^xnost rei^)^^ that ^Jtiere haid^ 

^^n no localr ptQ:>iicit^^^ lEAJUG^GODEN^ the publicity: 

^^lirqh was^ avail?a^&" ge^ f dm© Ijif IcJeiiil riewspap^ers (31^ 



Teacher Descriptipn 



Information regarding teache knowledge of Spanish and 
glass activities Qohducted in cbnn^^ with CARRASCOLENDAS was 

Responses are shown below and discussed in summary. 
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How well do you speak Spanish? (Question 9) 



Response 
Categories 

Fluently 
Moderately 
Limitedly 
English only 



Percentage of Responses 

N=376 

33% 
16 
29 
22 



- Are class activities conducted in Spanish or English? 

(Question 10) 



Response 



xes^ 



Percentage of Responses 
N=376 



Mostly in Spanish ~': 

)^c8]^o^S^|^^-^a3^ 
jp^^s^5^^^gi^il? c 



64 

; 26 

< 1 



DAS 



^qT^OtS^^nS^ :a^tivi^i^$\ a^^ CARJRfiS&JiaEN- 



ones 



Percejritage o 
' N=376 . ... . 



Frequency of activities 



Often ^ 

Rari^ly ^ 

No Response 

When conducted 

Before only 
After only; 
Some of bbth 



J^o Response 



38 
37 
12 
6 



2 
36 
36 

9 
17 



ERIC] 
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Usually^ how do you explain the Spanish segments to 
non-Spanish-speaking students? (Question 12) 



Response 
Categories 



Percentage of Responses 
N=376 ' 



You explain in English 
Aide or parent e^lains 
Spanish-speaking student 

explains 
No explanations are made 
No non-Spanish speakers are 

present 
No Response 



35% 
5 

13 
17 

27 
3 



^^ Th% ab il ijby^ t of 



^nz 



5^^|atN(M;ng-^a^ _ 

tfie Ote|i<^^s^^t^^ 
^Sr^tj^^jy^^ ^ 
^frMupti|dP^^ft^^^^^ and ^^SKer 

i^Sewih^ (36^)v - 1:;^ " :-\ : _ : : 

ftjrv Sganish j^^ne 

S§peaTfers\ty 



Teacher Guide Use 



S ince Teacher Guides are available for the series, 
factual use of €He guid^^^ teachers is described in the 
-¥dilpwing ta^^ Discussion follow 
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How often do you use the Teacher's Guide? (Question 13) 



Response 
Categories 

Every program 
Most programs 
Some progrsuns 
Never " 
Do not have one 
No Response 



Percentage of Responses 
N^376 

24% 

14 

25 

7 
28 

2 



How useful is the Teacher •s Guide? (Question 14) 



es 



of 

N=376 



es" 



N(gS?^ 

^^[^^^y : yy 
T3©^^S®fr^hit^eO^ 



33% 
29 

A 

0 
30 

4 



y ^ Arer ^py^ pre^^t atigjps cOJ^ ^fsnou^ ^6 that you 
^i^erstand thev ob^^et^r^ ^wift^feiJtr lo^cin^ i^^e T^sfehe^r ' s 
iGuide? {Question ^ ^ J / ^ 



Categories 



Often 

Rarely 

Never 

No Response 



of Responses 
N^376 



29% 
60 

5 

2 

4 
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Would you like to see a follow-up program for your 
students at a more advanced level? (Question 21) ^ 



Response 
Categories 



Percentage of Responses 
N=376 



Yes 

No , 

No opinion 
No Response 



55% 
28 

15^ 

2 ^ 



^ The subject content of GARRASCOLENDAS in Mathv Science, 

ahcf English^ Language -Skills^ was often considered appropriate 
by the majority ^of teachers , with Spanish Language Skills 
rated as always -§ppr0prri^^ by the Ma jp^^^ ;Gpmments were 

^^^inerally ^a^;rable^^i^^ 



prese^^ngrSt^^ 



IfespohSfet^t^ 



^^der standing^ ^i^^lcio^'h-i^ "tb 



S eacher^st^^ ^STt ^QiSt^^iai^ ^ ult^ 



^spntent of "^ty '^^S^^^^ to thetr 

i¥€u3entS3 



. ^Responses also ihow teachers ^t^uld^^^^^^^^ see the 

;^erijBS repeated (87%) , with "5 5% stating ^hat th€^ wbuW^ like a 
£6116 ^ 



Teacher Evaluations of Pupil Responses 

Teachers yere asked td evaluate the rea:ctipns of. their 
Student Is to GARRASeOLEND^S and the extent of their participa- 
tion with pri>g£am serpents and with bther qlsfs^rpom activities . 
These evaluat^^ are stairanarized in the t^les and discussion 
b^elow. . ^ ^ 
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In general, how welt do you think that your students 
like CARRASCOLENDAS? (Question 22) . 



Response ^ 
Categories 



Percentage of Responses 
N=376 



Very much 
Moderatf ly 
A aittle 
Not ^at all 
No Response 



72% 
22 
3 

< 1 

2- 



:Do Spanis^^ engage in "the Spanish 

Engl^ish ia^^ ^ events ^ duf ihg the 

^(Qutfi:fii^>J23^^ 3 r ^ : 



PerBentaqe of^R^sponses 



j^ataggofejefe 



N=^376' 



N^3^6 



: ^^tt£ij^^5T^7^^r^ : 46%: 

^Sv^^^iS|^p^SSst^ ^ 

5N6^^sOP<^s^ V ^ ^ " - 3^ 



38% 

35. 

: 7 

^7 
3 
2 

^8 
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Do English-speaking children engage in the Spanish 
and/or English audience-^participation segments during the 
program? (Question 24) 



Response 
Categories 



- ^Percentage of Responses 



Spanish 
N=376 



English 
. N=376 



Most engage all of the 

time ^ ^~ ^ 24% 

Most engage some of the 

-time ^ 31 . 

A f ew engagje most of ^the 
* time - ^ - ^ . 6 

A few engage some of the 

^llpiie^p]^^^ V: 
^o^es^ris^ - ^ ----- ^ <tO 



33%^ 

27 

5 

5 
4 
16 

10 ' 



^^£e o1&ten^^$^^g^Sti^Hmg^^ 



S^riishy^^^chc*^ 



JieiSc^enfe IRe^j^Snsj^ 
N=376 ' 



^es> jgften 7 

ye^;^ s$ni§^hat ^ - 

"^6 ilexaean-J^erican 



No Resgonse 



36- 
40 

If 
6 
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Do the Mexican-American children in your class partici- 
pate in class activities? (Question 26) 



Response 
Categories 



Percentage of Responses 
N=376 



Very much ^ 
Moderately 

A little' ^ 
Not at all 

No Mexxcan-^erican. children 

jpresent 
No^ Response ^' \ ^ 



12% 
20 

4 ^ 
0 

< 1 
3 



5*^fe^f gff^ty^. in = yam^Kc^^^T^^m?f^^ - 



N^376 



es 



S^pfiiam, accepts his^^^^^^g^T^^S 
^^%^e^^^j^ass^^feyfftfi^21^ _ 



28% 



3Mexix:Etn®&a<ggiSgs^ 



Nct^^espcS^^ 



37 
1 



32 

-1 
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Do you think that the Mexican-American children's self 
esteem or pride may benefit from watching CARRASeOLENDAS? 
(Question 28) ^ 



Response 
Categories 



Percentage of Responses 
N=376 



Very much 
Moderately 

A little ' ~~ - ^ 

Not at atl 

No Mexican-American children 

present \ ~ 
No Response v 



50% 
27 

is 

^ 5 

1 
2 



_ 3?^e^e^ciiS^^A?^ 
gxperiejig^^ 

^pfnirig^^^ V_ 



of 
N=^376 



es: 



:^esi^j|t(|nv 

^J^^i^fir ^^^^^ 
Nb ^^Mex^^ 



No Response 



^1 
10 

1 

-4 



Have >non-i 



g^Ltcliimg::^he^^ 



sp%^er s^ie^^^ 



Spanish vafter 



Respcgis^ : 



P er e e ntage jdf^ 
..^ N=376 



Sppe 
A little 
No 

No non- 
No: Jleipblnise 



y^2 

5 
20 

V6 
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Have children from other ethnic groups shown interest 
in learning nfiore about Mexican cultu after watching 
CARRASeOLENDAS? (Questional) 



Response 
Categories 



Percentage of Responses 

N=376 - . 



Yes, often 

Yes, occasionally - 

No,, ifev^r ^ .'^ 

No other ethnic groups present 

IIq ORespbnse^ ^ - 



12% 

36 

12 

6 



Po^pji-S^^^ ask the Mexican- 

American [cl^idrf gs^^i^^ toMs t io^ 3 2 >) 



Ca 



fP^rcer^ag^^ 



^No non-Span^sls^]^^J^sr 



35 
20 
26 
8 



Jljb^^d ^^^^^^ ^ ^ ;g 



^^^^^ft^^^^^?&)^i^f^iJ^^^^^^g^^l^^^ :s imii^ 

aresponses^^gher participatagnfS^j^n^i^^^ =H3 
-|g^^ta|^fments ,^^ut^5g^|gl^sliaF de^ 

some &f ^th^^^lm^^ 3: 

0f SjcSne^(bf-Ahf time, 60%)^isSFanf^ stu§e^£r jp2artJa2i-^^ 

^i^ed mor^^^S^ ^udents^ ~: 
i;ciSaft^j i^^S 
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Teachers generally felt that Mexican-American children 
tended to speak more Spanish in school after watching the 
sejries (52%) although 40% saw no change, Mexican-^American- ^ 
children participated in class activities to a great extent in 
7:2% of the cases. 

In rating the^Mexican-Americah children's self esteem, 
teachers indica^ that children tended to accept their heritage 

^(3^%) and that 32%^were not aw^re of "SL cultura^^^^ with 
_g3|her ethnic groups. In 28%-of the responses, teachers felt 

r^th^t the children* s self esteem was high and expressed pride in 

^Heir heritage! Half of the teachers thought that the Mexican- 
Amii^iean Ghilaren -s self esteem Would fee greatly benef ited by 

;^^tx:hing CARRAS(^G]SlN^^ ^ ' ^ : ^ ^ 



di^SssiSg jGARg^Msi^ ^ ri>r / 



%^ >^b§^Star^^^ after 

walfGhingi^^i^he:^^ --- 1 - 

^^i4dr#h^^^^^ 

^^rhiSvg^^mor^^?^ ; 



sgelg hers ' j^ery^^^ Mexirear^^ a^ked 

^ases;, : - - ^ [: ^: -^^^ - 



Effects of CARRASCOLENDAS 



The- only ppen-e^ Attitude, 
jQuestionnalrevwa^ - J^:^ - f\ _ _ 



What dp you think is ihe\most sigfnif icant effect 
of CARSASdOLENDAS oh yoxu^ students? (Question 33) 



Eighty-eight percent of the resxondents replied to this 
Question. Comments were tallied and those mentioned most often 
Sre as follows: ^ 
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1. Children benefit from hearing Spanish spoken and 
develop pride in the language and culture (66 )_• 

2. The series encourages learning and speaking of 
Spanish as well as English — vocabularies in both l^^nguages 
are improved (58). 

3. Children realize the importance of both cultures, 
and other ethnic groups become more appreciative of the many 
cultures and drf ferences iii the world (43) • 



^ 4. Children enjoy the series and find it entertain- 

irig> particularly the songs — there is much participation in 
Ringing 



/i-^- _ : 5 ^ Tjie -char^ci^^^ Agapitg^^^^^^ , as 

mg^fraswJ&he^r^^^ 

^itdf^n (28 ) . ^ ^^^^^^^^^^ ^^^ l r V . 1 : - > — 



^flcryeas^ed^^sSl^f^^sCt^^ 



^p^nish^sg 

^^^^si^Sndi;vc^]^^ 
^^y^^ad-^^^^^ 



/^^^^ — 8•^^th^rv^ ^ 

i^ :^ . ^ Mpr§v se^ndntsv^fi^jt^ : 
^C^rice it IS the d'a^ 

sl^nient in. Spanish; l^lioui^^^ zpiesented in^^ also (5) • " 

Prdgraifis have vtpo much Spani^h> and Eng^^^^ 
Glhildreh ^^^^^^^ in1;erest^ maybe more elementa:]^ Spanish cbuld 
fee used (57 . - ^ V : - " 

5:^ _ Puppets da not hold attention and are difficult to 
uriderstand (5V* ^ " - 

Results Excluding Texas^ Data 



: __ _A_ separate analysis of Teacher Attitude^ Questionnaire 
resul-cs was conducted excluding the Texas data. Since Texas 
^comprised the major portion of the seunple^ (N=290) , it was 



Number of similar r^sponr 3, 
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necessary to note if Texas responses had greatly influenced 
the overall results. 

An overview comparison illustrates that the responses 
from the ten additional states (N=86) tended to follow the 
general trend of the national results* The few exceptions 
are as follows: , 

- 1. Question 2. Respondents (41%) stated that from 

1-25% of the children in their classes spoke Spanish. . 

2^ Question 5. Television reception was always 
(50%) or often (41%) satisfactory. 

3. Question 8. Fifty percent of the respondents 

jl^icated dgl)^^ t]h^y^ten^^ 

^e^^SG^IENft^^;^ wetS generally 

f SjOxt-^ in ne^^^ (23%) * _ 



^^ - 4. Questi<>h 9. One-third of the teachers responded 
^^tatt they -bni _ 

J J 5 . QueVtion 16 * Spanish L^hgm 
the trend - of the o^^^^ content areas XMath , Sc rence , and 
/EMg3^ish\ Lan^ was 
^]p7n^ idered often (49%) and always (2?%), ^appropr ia . 



6» Question 13 , Language, level in Stpanish was 
c^hsid^red appropriate for the children's understanding 
^Iv^ys (36%) / of t^^ (37%)^v and rarely (22%). English was 
considered always (44%) and often (43%) appropriate. 



7o Question 27. The Mexican-American child *s self 
esteem was rated high (35%) , or medium (35%), with 22% 
stating that the children were awar^ of no differences 
bjBtween ethnic groups. 

8. Question 30. Non-Spanish speakers learned some 
(40%) or a little (43%) Spanish with only 9% showing that 
there were no non-Spanish speakers present in the class. 
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9* Question 31. Other ethnic groups showed interest 
in the Mexican culture occasionally (53%) with only a small 
percentage (8%) indicating lack of representation of :>ther 
ethnic groups • 

Summary 

On a national, scale, the Teacher Attitude Questionnaire 
elicited generally positive comments. The majority of teachers 
who responded taught Either kindergarten, first, or second 
grade in classes of 21-30 pupils of predominantly Spanish- 
speaking Mexican-Americans. 

Classes tended to view every program in the series on 
taack and white television setls having good Most 

:?^LClT^rT; vhajdbio^^ t '^l^iM^s ^pr o-- 

^fia;^ appe \ 

-2^? ^ ^^^Tt^^^i^^ ^f Spanish^ 

J:erided^ to:^^ EjigMllv 
i^tava^t^^sr^^ar^ -and Spanislf 

The Teachier (luidii^ though the . - 

^gelevis ibn pife a^nta:feipns w^ f e: cl^ ar: e npugli -to iinder stand the 
vpbjectives. " v 

As: a whole, teachers i'e It tha^^^ content and 

language level were apprpprat^^^^ pupils ." They would 

like tb see the Sirii^^^^ a follow-up 

grpgram producedv Respondents also indicated that children 
liked the series very inuch and engaged in audience-participa- 
tion segment s * Mexicah-ainerldan children tended to |)af tici- 
pate well in class activities and about their 

cultural heritage or noticed no differences among ethnicities. 
Vrtiile the Mexican-American children's self esteem benefited 
from viewing GARRASC^^ were willing to con- 

tribute personal es^eriences to the clarss, non-Spanish speakers 
also learned some Spanish and showed interest in knowing more 
about the Mexican culture . 
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Effects of the series which are significant to the 
students dealt with the beneficial aspects of hearing Spanish 
and English^ developing greater appreciation of two cultures, 
and increasing self esteem* 



1^ 



iERJcj 



SECTION 



V 



TEACHERS' EVALUATIONS OF PROGRAMS 

Whereas the Teacher Attitude Questionnaire elicited 
gj^neral information regarding the series, a detailed program- 
by-program evaluation was also undertaken. A Teacher Diary 
was used during the first two years of the evaluation of 
CARRASCOUINDAS • Observations obtained from teachers on every 
program were of s\abstantial value to the curriculxjm and pro- 
ductioh staff s^in des^^^^ and/pr prevising the instructional 

^g^ntent of the seri^ used again this year to 

j^se^ss specific j^^^^ of ea^h^pti^o^ra^ the 

leurriculuin ahd^^^ stafSs^^ w^ 'niers ? cominents 

^btft a iri^d 6 n a Avi^Sr^st: alUe ^ r 6m va r ious t e s t s i te s > 



Procedures 



1" . The booklet used in^the second year evaluatit)n Tiad 

^geen. designed aGcording to teachers t sugg^es^^^^^ f acili- 

Stating completion, ^he -diary for t^^^ year retained 

^most of the same /eeftu^^ a letter to the ^ 

teacher with direction^ for c a generaL " 

^information page regarding th^^^ t^^ class, sheets for 

ratling each of the 30 programs, and a page for general 

r^emarks . - _ ^ ^ 

Specific information {see Figure 54) for each of the 
30 programs of the series was gathered by two m:ethods: 

1. Six rating scales for evaluating each program; 
and 

2# Space for comments on specific features of the 
program and descriptions of pupils' reactions. 
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FIGURE 54 



PROGRAM RATING SHEET 



. PROGRAM #_ 



Please give ratings by placing one check on each of the follcwing scalesr: 

1 . THE PROGRAM FACILITATED LEARNING ACTIVITIES ; 

very well __: : : hot at all 

2 . RELATIVE TO OTHER PROGRAMS IN THE SERIES , THIS PROGRAM WAS 

better ; _^s_ t s ; _i_ poorer 

3. RELATIVE TO THE CLASS LEVEL , THE PROGRAM CONTENT WAS: 



4. RELATIVE TO CLASS UNDERSTANDING, THE LANGUAGE LEVEL WAS 
i vei^ 



5. THE CHILDREN'S VEP3AL PARTICIPATION WHEN PROMPTED BY THE 
PROGRAM WAS: v ' ' 



high 



low 



6. THE PROGRAM HELD THE CHILDREN'S INTEREST: 

very well : ; : : : : not at all 

Please conunent on specific f eattires of this program and the 
responses to them in your classroom. Please beg'.n each comment 
on a new line and nuiiiber your remarks. * * 



***Did you put the Program # at the top of the page?*** 



lERIC, 
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In view of the auditor *s conunent on the second year 
evaluation regarding structuring of teachers* remarks, speci- 
fic segment presentation techniques to which children responded 
positively were eliminated « The eval^iators concluded that the 
presentation methods which were most successful would become 
evident when teachers listed their comments on specific features^ 
o^ each program. 

Each page provided space for the teacher to identify 
the niimber of the progr ant which was be i ng evaluated . . The 
booklet pages were perforated so that they could bje removed 
ipr a biweekly mail-back. (X stamped return en^el^P^ 
f^rpvided on evei^ sj.xth "page . ) Biweekly results were then 
collated an^^^ 
sta-f'fs diirin^^^ 



^^^^ : ^S3:nG!jfecx^ 



^^g^^QSgant^T^as^ " €^?^rp>dSe 

^pSSK^^c^lieaicte 

^^^^^t^^^^^^^^^^^^^^^^^s^^^g^^ 

and; * 

J^uc^gngS^J^^SE^ I 
Sipn its "^^sft^ 



E^i^ed^^ p ir^I^^^ 

Sgl^d ^sa^ "^^^ - 

^LhalAJ^d sfla^^(Watix^r^^ - 
particular s ites inciuded^^^ grouj^s front mbnblingua^ , as 

^eli as bjtlirigual classfodnis in kindergarten, first/ and^ 
nrecdnd grades " " v ^ ^ ^ ^ 



Site Characteristics 



General Information 



- The responses included comments from 10 kindergarten, 
12 first grade, and lO second grade teachers. All teachers 
completed the general information sheet, and responses 



lERJC, 
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regarding class ethnic composition, teacher and pupil fluency 
ratings, extent of Spanish instruction, and viewing situations 

are discussed by sxtesv 

=■-_--- _ 

Albuquerque: 

1. Ethnic composition of classes: , 

All clstsses in the CARRASCOLENDAS Teacher Diary 
eyaluation were compp 97% or more Mexicsin- 

_ Americans. ^ 

2 . PAipirls V f lue^^ 



;3 • ;Spa]n^ 



.Extent of Sp^EmisK^ i^^ . , 

Mpnblincfual GiMs^rppms liad ^nb ^SpMnish instruction 
other tfiaa CAl^SGdEEND Chrldren in bilirigual 
classrooms were #taffgfttt the following siibjects in 
Spanish— -science, social studies , reading , language 
artsj music, ^ and culture.^ - 

Class viewing of other tele'^'ision series: 

None of the respondents' classes had ever viewed . 
a television series in class « 



iEHICi 
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Viewing of CAIttJASCOLENDAS in color: 
All viewing was in black and white* 
Viewing sitxiat ion: 

Two kindergarten classes viewed the series together 
from 2:$0 — 3 :00 p.m. after class activities were 
completed iqr the day. "First and grades 
combii?ed two c la sseis u^tp ~a room to view one tele- 
vision set . GARIUSQOLENDi^^^ daily 
and classes- generally did nbt view on Wednesday 
since it was an ^^ e 

Gfcjee t^^o^he ^rpadci^iitp^ ^j^pgram 
St <aL^ng£^^^ re ^tpo^^^Lred- at 



^ok^^^^gaSi^^t^MKSc^^ 

iSr^^^^go^i^nt^^^^ ^ 

threejsi^^ (orSe^Sa^^^^^ 
modei^fteOy %nd^ In 
anptl^er ci^ss: Is^^ Engl&h 
mpderatieT;^ whiie^^^ ?pbke it limitediy. 

Finally/ the tiird respoh^^ that all 

her'ciass spoke Engl ish^limitedly^. 



3. Spanish fluency of teacher and teacher's aide: _ 

^ One teacher spoke- Spanish fluently whil the other 
two s^oke it moderately. Two of the three teachers 
had aides who spoke Spanish, while the Ouher 
- teacfier aide did not. 
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4. Extent of Spanish instruction in school: 

Phonics^ reading^ writing, and math were taught 
in Spariis;! in the first grade; second grades 
taught social studies twice a week and reading, 
writing, and phonics three^ times a week. 

5 . Class viewing of other television /ser ies,: 

Of. the three respondents prily^^^ who 
^ - had ever yiewed^^^^^^ in class. 

6% Viewing of .CAI«lKSGOEENbAS in Bo^^^^^ - 

- - iUS^ ^iewingi^j^s^i^i^ i - J " 



♦^\^LewiSig^ 



^ac j;^gg^p;ew^^g^^ 



Iv^^Sthniu-c^flaj^ 

- ^ pEkcept fpfe 

----- ^ansdmg^^iad^^^^ 

^ vj^exceptionf^w^ 

posit tfiphi^WEis^^a^^ half 
Se3cicah--Aifericariv^ - : " - 



2. Pupila^T:£l^<^^ 

The " great majority o£ students in these teachers I 
classes sppkis no Spanish. - Small percentages 
spoke it fluently or "mpdera^ As would be 

expected ^then, these iSudents were rate^l as ^ 
speaking EngLi^sh f l^ In one clas3 37% 

spoke English moderately or limitedly. 
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Spanish flueney of teacher and teaeheris aide: 

Three Qf Lansing's five respondents spoke no 
Spanish. One teacher spoke it f lueptiy; ; the 
oi^her -teacher rat e^^^^^^ speakiritbf Spanish 

timltedly . Four pf tHe^^ f^^^ teach^ers :had aides 
who drd npK speaik Spanish .^^ _ The other respondent 
did not haiye :an^ 

Extent of Spanish: instru^^ 

No s xib] ec t s ^^erel tlught :in^^^^ although ^ 

c punt i Sg^.: ga^e a 

taugf^t^ig^ll^ 



^ejSa^^Q^Si^fvg of other television seri^i:> 



^^^S^^^^^^^^y classes had viewedgggfif f^i^i^^^ 

jb gdi^ ^^S^i:3^ ^^^^^ ^^^^^:1^^5i^^^ts^ 

ri^ff^mK^^three c Iggygg^^^nbg^r^^^ 
lteie\^i z 1 - ^ . 



^&li y i <^ . 
A^i^i^Ai^ sitBa^ ^ 



Each_ci;|ss^^^^^^m^ set /from 

9: 00 - 9;V30 avm^^ / ^Ibmer elasses^viewe^^ the series 
on Tuesday^! T^^^ while others 

viewed on Sonday^^ Tjiurs^^^^ arid Friday. 



Los 



Ethnic c6mpo3itipn of ^cla,ss : 

The great majority <^ respondents • classes was 
-Mexieari-Amer iean . . 



RIC, 



2\ Pupils * f luency in Spa^^ 

Fifty to ;sixty ^percentviof^ thexr^ pupils 
in three of four el^^^ 

: r 
SpaSisfe^ i?bher£gtKS||ir^ or^^J^ijn^e^Dy ^^^fliat ^ ^ 

^ :[ aoixl^px^ it 

-- students as'^Tnf ^[^^^fctii^ two ~% 

^ .of^the^^3las^(^^^i^^ 



ing English at all. 



;S^^fSpanish fluency o^^cher and teacher's aide: 



(All Los Angfeles resgc^^^^E^^^^^)a^^h^ 
all l^^^ggfes. who spoke Spani^^^^^^ 



JExtente 



All 

Tand 



5; iClaM^ 



s^ion^SjSird^ 



6* ^^d^ei^ri^^O^^^^ ^iJn^^pioi^: 



"^ll^vi^evd^ ws;^iir l?l^Glt and ^ 
7v yiewin^ 



ESGh^class yiewed^^^ teievisron set- from 

tl i 3 P - 1 2 : tfO • m . oh Monday V Wednesday v and 
Friday. . " ^ . - ^ ^ ^ 
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San; Antonio : 



Ethnic 6 ora^p^^ 

P^^ve oyl: of iix resppriden^^ classes comprised 

o £ 9 5^^^^ 

4^ht^s ela:ss v^s^^7^>^ 2^9fc^ 
Pupils ' fluency in^Span^^^ English: 



T'K majority of "pupil oj Teacher 

iTiafv:^ r espondjgnt s^s^ Spanislt-^^^^ 

J^^p^^^fJ^^^l^^o^^^^k^Spani^^^ 

^^^^^^^^^^^^^ 



^^^iPggiSg^igg^^^^^ak it a1*iPl*lV^Hi«fffurte^^ 

classes, 73 100% of thej 



ihut^bfesix res 



ents 



j^^ils spoke ^^^^^Si^^^g.uently < ^^ggg erately > 
^^^^^e, 43% o^^g^^^^s^l^^^^^^^^^^r^riy 

^^erat^j^^ "Ifi""^^^^t^^^^ 
r^as g_^];^s y^g:s j^^ 
^jg^i^£^i£ %m^ ^Sj^l 



S F)2gl3ghMll3 ^ 



-^hb^spbic^jT^^ whiC§ 



Extent ctf Spanish instruction in schpbt: 



One kind^er^arte^^^^ was taught 9^ the^svib- 

iec t con teht in Spanish 4nd 10% in Eiigl ishv and . 
bthef cl^asses =i^^^^ :prograrti received 

egual tf^a^^^ and English, The 

Glasses with no formal bilingual: ih^ 
g^rigralrly ^^^^^^ Glasses a week g on- 

ducted in Span^^ 



^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^ 



^gg^^pBE ^^ ppr evjJous ly . 



^^^figo ni^res^re pllgi^ ^ had two classes 
roi^^^i^T he series was j 
^a^SMBag iMlflLMOCT Monday, Wednes^^ 




mm 




^^^^^^^^^^^^^^^^^^^ 





Tat 

CARRASCOIiEHDAS • 




of other television series: 



TJ^^MO jMgfte five teachers • classes ha d vie wed 
otheit ^l^^ s ion series in class^^teBggfrgatia listed 

GompanyMzgndTSiterq^€lB^rgn^B 




6 . Vie^^jgngM^ftgiaMa^^ 



All viewiJngawa^s ^tfr^^ 



7. Viewing situation^: 



ilS^ao^BhreOMgajgglg te 
and Frj 



Tucson: 




EthnilGfflSjDmpo^^ 

Theygr^^^roKjggig:ya5ter^sgg MW^ 
Eom^^ ^^^^HSegjganw^iS^^g^Eff^fflr e^ 
s ecgj^MfflBl^^ ^BMggSfftac rj^^^ 
andMH ^^ff^a^^ SMi^Rleraenl^ ^ 





^BTOMP^Ehe threewelasses v1:ev^eja rib:eflae\^^ 
other than CARRASCOLENDAS in^ldSSCT^ajeaehersi 



listed thesieaprl o gramsgasBS^Im^ 
fflKi^mtinei^ iHd The ^l!gSt^xMC^oinp^^ 



6. ^aa^jamcMof CARRASCOLENDASMnMCjcaroii 




7- 






l!HElERCg3R¥MiE^ 




paqe^K^^SGl^^^p]^W6fifc%^Mg^^]^Sj^S^^ro^ 
Diary^ ajB^ 




180 — 



fiVERfl&£ PROGRffrt RfiTINGS BY &RfiD£ LF.VELS 



VERBAL PARTICIPflTIQN WHEN PRQnPTED BY THE PROGRfin 



THE CHILOREN'S VERBfiL PftRTJCIPfiTJ 



;0MrM&-P\O 0 P T;ED^ m TiH £^ 



! Gfffituw as r 






Each page of the B^^l^^^^^ 
teachers to corament on speSB^^ftaaa ^^g^Si^^^^^^^^L CUlar"^^ 
progrctm and children's reac^ ^ns^^ggsgansiesBy ^n^r^R^ listecj^ 
the title of the s ecroentMasMsj^ ^BiB^^ Te TOeaT^ 
content area, or tl^i^ Ej^^ ^Bwr^ ^^mscmp^ ^ 

representative remB.T}^S^^^^ ^^^^^^S rdin^^^0:^ [^M^mrm 
Appendix D. 






resultl B^TOS^^^jSSEN^ ^ were 





decided that a random s^TO^ TOMp ^^y^^-^^P^Sl Ml^^El d be 



lERlC 






Tracy; Noi^E hBSS ^M Central 21% 
Tucson; Mis^^^Ki^ 77% 



Bilingual interviewers assessed parent attitudes by 
means of a telephone survey which was conducted in Spanish 
[English, depending on the MBinLgSa^i^j r e f e r enc e of t hapj&r^^a 
being interviewed. The s e^ Wtieas^^ were conducted^ ^g^ 



the months when 
site. - 



aired at each^iasSa 



The survey instrume rij»^:s^ ^agg ^^^^BiSL^^pM]^ ^ J 
responses of parents having W^!^^^XO$omrM ^^^^ ^^^^M^^ 
If a person contacted had n^^^l TOiSg r^g oiMTOMSoK^^^ 
he/she was not interviewed. 




i^^lED^asManwxe¥pj^^^ 





m 



is outlined i ri^^S l ^B M 




Each site was to have int erviewsjfaioni^kOJi^Rai^^ . Hovfe 
ever, tl ^hflSiti ber of surveys that were ^^^Lgi^^^^ K^ped 
correctl^MratiiSd from site to site. tQ s^a^fflE ts include 688 
including Pueblo respons^MteSe note 1) • 

Responses to the survey are listed by test site, as 
well as the combined responses^ Results are as follows: 




Bilingual Television Programs and Language Use 

The first portion of the survey instrument dealt witl^J 
genesgg^^ttitudes r^^^^ng b i*1pi^S@3H^lav is io ^ggcSlSffffig^ 
the us^iof two^lMi Qa^^^BSpg^^^Rffil^^^ffi^ 
respondents co^ffllM^Broi^^&Oia^^^^^B^^^Mg^^ 





PARENT ATTITUDE SURVEY TIME LINE 



iTrain^i^H 



g^^Ser 27 
^^^^gr 6-27 
ib^ejaber 8 



^^gginber 22 
^ p^aib er 29 
^^ffiBer 29 
ElBISber 6 
^^gber 6 
SE^^Ber 13 
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^^^^^ v i^Td^^ne hijos que ven el pro^rama^GARRftSCOLENDAS en la 
gSSGxiela^ o^rvHLa^ ca:sa^?i^^ ve 



m 



{ name of station) in October? It cbmes on^^^^^ - ~- 
' : > ^ V SITE 



e ALBU EDIN LANS 

ies r N=98 N=100 N= 



L.A. S.A. TRA TUC , 
N=96 N=100 N=98 N=96 



No 29 

Yes, at home 8 

Yes, at school 78 

Yes, both at 
home and at 

school 10 

Don ' t know 2 



30 
1 

2 
0 



25 

4 

0 



28 

19 
2 



51% 


31% 


47% 


13 


28 


14 


20 


19 


19 



16 
0 



10 
12 



11 
9 



TOTAL 



N=688 
37% 
22 
27 

10 

- 4 



Albuquerque and Los Angeles site responses indicate that 

^hisslarg¥5t^ ^^e ^ta^^§g^^ 

and at home^^^gpectively . More than half of the children of 
parents interviewed in Tracy viewed the series at home, at 
school, or at both places. Percentages of the combined sites 
indicate these same results — more than half of the children 7 
were viewing the series. 



ALBU (Albuquerque) , EDIN (Edi.Javirg) , LANS (Lansing), 
L.A. (Los Angeles) , S.A. ( S an Antonio) , TRA (Tracy) , and TUC 
(Tucson) . ^^^ry ^^.^^^^^^"<':ii^^^^- :\' '^[t-^^^ -=:;^r: :;'7 7 
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ICree que es importante tener un programa bilingue de ^ 

(Do ^pu= think it is iinpprtftnt to have albiiingual 
television program for primary school children? Why?) 

SITE ^ 

ALBU ED IN LANS L.A. S.A. TRA TUC TOTAL 
?v> N=98 N=100 N=100 N=96 N=100 N=98 N=96 N=688 




28%l 



10% 11% 



2% 2% 9% 



28 



33 



Teaches 
English 

Other teachi.ng 
areas prest 
in 

^geigntifeaSari 
^^^p>le of 
FSuitural items 



45 
0 



3 30 

4 1 

0 3 



47 
9 



27 
15 



53 



44 



1 
4 



33 
16 
3 




:ive 

IggSPIonse 



5 
7 



2 


12 0 


19 


3 


19 


25 30 30 


27 


28 


2 


2 1 1 


0 


2 



4 



Parents at the majority of sites consistently resj 
a bilingual television program for primary schrol childre]|, 
^Ms important because it presented an example of using both 
Danish and English as well as helping the c^l^g^ tp l^ar^ b^^ 
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laihguages (65 resppndents stated^^^_ the categoi^ 

]^Kice3|^ "othS^^ Me- one excep-^^ general respb of 

f^^t^i>iispand:slv a^^ ja^^ as ^r^^sent3^ :a the us 0 

J^^S^ni/sli^ '/ rf^ y ^ ^; j - _ _ . ^ _ 

- The £mb^trfoften:^<^^ scoMdr ^either" CIO or 

=^^je rjesponCes);^ - y _ ^ \ ^ 



^^^fe There wer ^fegg ^3a»£j33Mnj5rq^^^^ re^iponses to the iinpor- 
ftance of a bilingual t^^^^ ^^^^^ i^g 



i Que ^dd:omcMqudjei^^^^P5^^MS!^W 

(What l^^^^g_ do you want^your children to speak?) 

mm 



5es 



Responsje^^S^ 
Categories'^ 

Spanish ar^^ 

^pan i sh rSgl^ 
^^g^i^lfegffly 

^^^S^age: 



SITE 
L.A. S.A. 



fOSBU EDIN I^S L.A. S.A. TRR^^^ TOTAlJ 
N^98 N=100 N=100 N=96 N=100 N=98 N=96 N=100 













89% 93% 


93% 


97% 93% 


89% 


88% 




2 


0 0 


0 


1 


0 6 


4 


2 6 


0 


5 


4 0 


0 


0 0 


0 


1 


5 0 


1 


1 1 


11 


5 


1 0 


0 


0 0 


0 


0 



< 1 



3 

< 1 
3 

< 1 



^lii; zlii At all sites, parents wanted their children to sp< 
both Spanish and English (88 - 97%) . A few of the parents 
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Engtif Krohly (3%) m6Mt 
" : categq^ expM ^ 




^^^^^^^^^ 

ALBU EDTN TANS L.A. S^A, TRA 



TUG 



He learns that 
there are 
^g^gs like 




75% 16% 41% 42% 58% 38% 



19 



T e ache s^H%gil 



Other 



2 13 
11 35 



mm 



8 



15 



21 



10 19 



6 



9 



29 

0 



17 
25 
3 




As to the importance of teaching Mexican-American 
material^ the majority of the respondents were positive ♦ Parents 



felt that this exposure would teach the child to be proud of his 
heritage « (in the category, "other," 88 respondents state that 



children needed to know about their culture 
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SITE 




ALBU EDIN LANS 



L.A. S.A. 



TRA TUC TOTAL 



i(^9Q^m=^(S^ssmm n=96 n=ioo N^es^NasssNa 



Two or three 
times 

Many times 
Almost al\^^ 
Always 



Hea rd i^^ ^ron f 




:3i 



Rather than a random sample of parent names from the. 



^gggl|ggo ^^r^§th^^^ 

gpridlGjE^^i^filB^ ^ 
CARRASCOLENDAS evaluation. 
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Responsg 
Categoric 



lEegcrentaqe of Re^ ^sm^ ^ 
SITE 





^NewSp ^^R or 





^Hgsa^^^SHBbbtain^ 




Response 
Categories 

No^ neither 

Don't watch 



often enough 


1 


0 


6 


(61 




Yes , Spanish 


60 


7 


29 


35 




Yes, English 


0 


0 


6 


3 




Yes, both 


16 


86 


47 


31 


31 


Other 


3 


0 


6 


3 


0 


Don't know 


19 


4 


6 


22 


0 


No Response 


1 


0 


0 


0 


0 




5 


4 


9 


36 


9 


3 


59 


39 


0 


2 


9 


13 


9 


2 



Response as to the effect o :^riij^i^rii nqy2flR^ ^ 
l's learning of Spanish and E^fflBl ^^^^^^KB^a^^ ^MiE - 
the emphasis on Spanish listed as seco^i ^^^MfflMil^^^^Bi^^B ? 
(A lbuquerque^ e ^ ^^^W^^^^^^^^^^^^^^^MWE^^ mim ^^^M ^ 





ALBU EDIN_LANS L.A« S.A. TRA 



Categories N 


=79 


N=2^ 


|gil7 


N=32 


N=29 


N=27 


N=22 


N=235 


Speak in 


















Spanish more 


8SP/0 


0% 


6% 


0% 


T/o 


0% 


9% 


32% 


Speak in 


















English more 


0 


0 


0 


0 


0 


0 


0 


0 


More MWi'can^ 


















American talent 


2 


0 


0 


0 


4 


0 


0 


1 


More of: 


4 


14 


29 


16 


7 


7 


0 


9 


Less 'of: 


0 


0 


0 


6 


3 


0 


0 


1 


Wouldn't 


















change it 


3 


72 


18 


41 


48 


70 


27 


33 


Don't know 


1 


14 


47 


37 


31 


19 


55 


22 


No Response 


1 


0 


0 


0 


0 


4 


9 


2 



Generally, ^IPirai^^Kia^that the^h^crd«nQMdlM^M6^ 
change the series, although the next most often c i t ed j lsgsiaor^ 
suggested more use of Spanish in th^B333grarrg^ ^Bfflig^ 
Albuquerque cited mo r^^^^ffiS h us a^^aMEH^raar oigch an aeatl^ 
wished to see in the SBTWesm 






om goiurtgh UqiTmgi^^ has 



had?) 




Response 
Categories 

Pride in 
culture for 
Mexican- 
Americans 

Teaches others 
about Mexican- 
Americans 

Pride in 
speaking 
Spanish 

Language 
improvement in 
Spanish 

aaaiq uaqe 

^^ement in 

nfUCfeh 



N=7 9mmz^mw^ms ^mm2smimwm N^22 mm^^U 



69% 





5 


14 


23 


19 


66 


11 


4 


17 


0 


0 


0 


3 


3 


11 


5 


3 


1 


42 


23 


6 


3 


14 


9 


11 


0 


0 


0 


0 


14 


0 


5 


2 


1 


24 


18 


41 


0 


34 


27 


17 


4 


0 


0 


0 


0 


8 


14 


3 





^Rjss pondents 




ALBU EDIN BSKBMTO ^ S .A. 

N=100 N^^MNagMNgioa 

28 
69 
1 




12 




^^4 




8 


43 




76 


86 


91 


45 


2 2 


0 


2 


1 



Tuc mrffl^ 

108 
527 
53 



of re gmndei^^B feggfefgmal^^^ Albuquerque^ 
wef^K M^^^^^W ^aSMEl^F father^ but 
ag< gg^ eted by the mother vhei^^^^^^^^^r^Bone or more programs! 
^ro this occurred, the respo^SnjMa^ fcsW^ d as "female," One 
interviewers in Ediqa^^^Bmlffi]^lSBgiiBinq the respon d^^^ E 
SKi^Band this accounted f^^ ^M r gM^si Stn^gat that site. 




in resptJ^^^^^B^^^^^^gugsj^ons came from Anglo parent^^ 
Therefore^^gfi^iglrl^^S^^^^^^ssme that the few negat^^^^ 
remarks sgjfi^a^^^^ ^^^ ^^^^j^^^uld h^^^^mmed 

Ang l^ij^s^^^^M^^^W-^^ 
the S:cfic>6^r^L€ersK5^ff^^^ 




over hal^g^^he parentsa ^^^C^^ ^ ^^ ildr ^^^ g^^ggARRAS^^, 




aaneM^^^5i ^%g(^^ro^^^^^ gaed import^^t^gfl 
responses wer^me: 




Almost -t^^iffii^s of the respondeifj^ 
the series and did^^^Kespond to the questiSQnM 

^SmsKu^ 

tion prggSra^M^MBftMScl^^l^Ea^ 
children^ 



aasp]ejGLi^g>^gARRgSjg^ 



intf^i^jSLeBsstj^^ 
toward^t:0i e^^^i^^^^^i3^ c^n ^^^^M 

s eri e^^llia ^^^miS^Mf^^S^%^s^^^^C^^S j^^^^mMW^n^^^^ 
^M^Eh ^j^^'RiafSSjaiSEt ^ 
ro^M^ i^anmcSa s^To^^ 

^l^^^p arer B^lg^B Bi^MS ^^H^^ B igdBmSK^ 
^ggr a]^^ ^^ftman; ^Eg3I^KH£ji^h^reff^^ 

iE8Wgcl t gB§gl^^g§MS3X ^ 
^asBSi^^SdHblf^EMn^Q^ 

jEi^ fitlggenwa^ll^^^ ^^^ i^ ShOT^ 
BHiadren^iaeB^^^ 





S E C^^t 0 K ^^V^IftaK 



CHILDREN'S ATTITUDES 





pir s t ^^pa^[^^G!<a^^^^e^aLtr^:q^ 

|he ffgg^ ^^^^gilien t . Their att xtWi^W&&mmeasvLi:^^^^:^^^ ^^ 
^Means of aiMm^^^ifew conducted afSg^t^ B^M^ffi HiSt^^ ^SB^^te 
ri an attempt to pinpoint the langua ^ML^EMEl^^^Mg^ 
erred to speaks the t e le v i s i ^^^^rjans^]^ 
gnd specifically^ segments or ^pD^ga nsB ^^^Sa gffSjg^ 
ich were appealing to them. 




The Chil d Attitude Survey cons ist^^^^ K7^^MB3L^ le- 
choi^jegpr^eZs a^ questions presented as soSH^H ^ 
pos€-tll^^^M5tjn<^roi ^^ The iSj^j^ i^;^^^^^ 

at ion had a Ir eaa^ ^^^jg^ ^MCTl ^i^^^b 
and facilitated mllS^^Mincmc^^s^^^^^MSo^ 
interview instrument ^^^gd^B ai^ 

* ' ud e^^^p HBjH^^^^l^ ^^B^H 
gl^BiB^^^^ ^plRASMgHEN^^^ 

B ^^^j^TOM^^p 'espons esB^^ ^Effli^^^ roi^^ ^^ 
B^^^^mcludegaPfeto 
^^^l^^^iWeielcWdsTO^reSt^lM^ 





Generally , ^Ghildren like watchincM^^^lE-^M^ ^BSlrQTcffl 
and think it is fx^M(fflf^> Under th^ ^^g^^^^^iegoi^ 16% of^ 
the respondents indi^g^CTthat they li^SM Bfflijgd^M^fe vision | 
at school because th^^^Re able to se^^ SSW^SQWlSIiSM (17) 
and because they liked to see Spanish prc^rsBtM 
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JSpaindislTB 




15 



MexjLtgaiMAmer ican (N= 

San Antonio 

Monolingual (N=3 8 ) 
Bi l^^gg , (N=49) 

Tucson j^BMff 
TOTAL (N=544) 



36 



Site 



Edinburg (N=47) 
Lansing (N=3 8 ) 

|Mg3giEanMAfl§BilganM(N^ 




28 






Mono 1 inqBmn(#=3 8 ) 
B il inguaSlM(^S® 9 ) 

Tracy (N=47) 

Tucson (N=47) 

TOTAL (N=^544) 



18 


53 


29 


41 


18 


39 


26 


49 


25 


39 


40 


21 


26 


51 


22 



0 
2 
0 
0 
1 




^Do^vou speaX Spanish or English to your brothers and 



Percentage of Responses 
Response Categories 

No Brothers 




Site 

M(.iii(.Lffiingual (N=48) 
Bilin^l (N==48) 
Jldirtoarg^{NF47 ) 

i 

fSaiilfira^m.^ 



Spanish English Both^oi^^SdNigersMRespGaig^ 



2% 


86% 




12 


71 


IjtM 


41 


A2 


MB 






Bl 


^24^ 






i 3 


84 




5 


89 


2 



B91 



Lesi 



Site 



Puetfl^B 

Anglo {N=63 ) 

San Antonio 

Monolinqxial (N-38) 
B i 1 ii^^^^5I=^ 9 ) 

Tracy (N ^p)B 

Tucson (N^7T 

TOTAL (N=544) 



92 



iKteen^TOg^MmMy hich Jlfaffc 



The CTBffi EBi^^^^) of children a^raSwsia^ssspojg 
^nal^ish^towa^ ^MBi^ra^ft^ChiflEir^ a bilingual curri^l^Si 
MlTO^^^^^$ra^M^^^fi^^^( l^^^:^ ^^B^t s with a largei ^^^^^ig ^ 





io 


11 


14 


0 


li 


2 


9 


0 


B7 


30 


3 


0 


86 


14 


0 


0 


BO 


21 


14 


< 1 



TOTOBhat the^^pL U^^^^d^t he Spanish 
CARIU^SCOLENDje5M(g3at)^«i nMia%^ sometiitiesj 
Only 21% ofM^MgaBgn^ TO^rein^^^Mr^^ saMi ^^ Spanish, a^l 
Pueblo Ang lo^ ^^^^WS^giffl^gg^jDltipi 
half (57%) did^^ amagg^^^ 





(N=36) 
1=37) 

Lans inC^MSB 




M^ggg rn-Amera^arF(N=4l ) 
Anglo (N=44) 
San Antonio 

Monolingual (N=37) 
_ (N=44) 
p37) 
Tucson (N=35) 
TOTAL (N=420) 



87 


8 


0 


0 


5 


82 


11 


0 


0 


7 


86 


5 


5 


0 


4 


71 


8 


17 


2 


2 


89 


7 


2 


0 


2 


92 


3 


0 


0 


5 


78 


0 


2 


2 


18 


97 


3 


0 


0 


0 


97 


3 


0 


0 


0 


87 


5 


3 


< 1 


4 





Albuquerque 



Los 

Pueblo 

Mexican-; 

Anglo (N=44) 
San Antonio 

Monolingual (N=3 7 ) 

Bilingual (N=44) 
Tracy (N-37) 
Tucson (N=35) 
TOTAL (N=420) 




78% 


8% 


14% 


0% 


64 


28 


8 


0 


76 


18 


3 


0 


MM 




15 


0 






5 


0 



25 
11 



0 
2 



H 8 


19 


0 


H 2 


12 


0 


^3 


5 


0 


B.4 


12 


0 


■-9 


11 


< 1 






Site 

^^^puerque 

Monolingual (Nss36) 
(N=37) 

imallaMbfeWesM(N^4 ) 





Anglo ▼(S^ 
San Antonio 
Monoli: 
Bilingual 
Tracy (N«37) 
1=35) 




Response Categories 
Yes No ^Sbnfe No Response 



0% 

0 

3 

8 

5 

5 
7 

5 
18 
0 
0 
5 





B3% 


5% 




H3 


0 




^0 


0 




B7 


0 


95 


■ 0 


0 



A veiry positive respon^MBE^^ M^^Ml^ ^^pd from 
children when asked if they like^the songs, and only 4% 
indicated a 
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exierit^afc some rsit^^ {children spp 



fikd 



The ^^^^^^^^g^^^^^^^view^^^^^^^^^^^^^^^^: 
generally l^^g^he se^^^0^^^^^^^^^^^^:^^^^^^^^^^ 




?i:^osfelMgdsy^g£^^ ro^ ^ldrjen^lT^^L^ 



fehCTsjDna^^KaftSnea»rj3jm(^g^^ 





^urricffl®i^^w@^^ro^ def i Jm^ ^^^^ tt^^B^^ 
to improve the viewer chl^[^ ^rei^K^]^p3^MExarog lgttg^ Kl^^ 
program objectives are lflmjMai eTOffl|lB^pBMM(p )^ 
helps other people^ (2) T^ ^iiM^mg^jBi^M^^p g@Lje:S:^ B^ 
and (3) know that he speaks^l ^algi iggarqe^^ 
enced test items are then dev ^lg^g 
objectives. 
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Child- 










gnsit^aamieht Development 

testing was concdSH^^dfll^^ ^Btfi^ Sj 
pTtems which would r e f 1 





SBieBmaamBESytS ^ 

i WhSj^:OirohlgS^B,^Hl]^^^^^ 

iiEss:cQnd5\gB;g^^^gl^ 




SELF CONCEPT - TEST ITEMS 




L I i en?s pOT^@ffi fl^^^E^feyj PiD^^MfeTO 93|e mas?' 

you mt taZ^^^ ^^^pmmSnS^^^K ^Wu&fi^ 

Si hablas con un IfroBroMi flMBSlffllgiH^gaffffiM 

Vo you. zvtfi go by yoam^ ffUtm^^^^^^M^SB ^ hoa&z? 

iVas solo algunas veces a PiMaMUP rtma^aKOBarg a? 

Con you do one tking that no bdUgw^mc^m^M 

APuedes hacer algo que nadie mas pu ^ 

IlJ you (Viz on a duzAtdd l&Zand, am y ^fnU Md? 

^miSi^s^^&iiMBn una is.la donde no hay WtOTBemonisT'fpWdes 
KTSOcooffiBl ^flaSl para comer? 



»2. 



3. 



4. 



5. 



6. 




S, 



10. 



'W hrnmy piM^Mtikz you^Kz g^om-up, how dd* 
Cuando juegas comomuei^s una pers^^g^^^^^^^^^^^^? 
Whm^you hoM. youA ^TOfe^E^fe 
CQamio*tu maejrjtoaihaM jaBsian^ te ^tlEage^ ^g 
Whm you JiodKmm^nMX^^fioK, WMarnQoMMl''^ 

W^en you kzammmwiKMiiMyQuA mmmmong, how do you 1^£m 




Cuando estas solo en un cuarto, Loom te slentes? 

14. iilhzn you (Vit twining ^omoXking new in school, hoyo do you izeZ? 

Cuando estas aprendlendo una cosa nueva en la escuela, Loom te 
sientes? 

15. iilhpi yovL mtok teZzvi&ion in 6ckool, kou) do you itoZV 
Cuando ves television en la escuela, icomo te sientes? 

U. \i)hm you oAfe a ih^Lojnd to hzlp you, hoi^ do you jjee£? 

Cuando le pides a un ami go que te ayude, icomo te sientes? 
*/7/ W/ien you talk in BngtUk, kou) do you izeX? 
Cuando hablas en ingles, icomo te sientes? 
W/ien you kza/i you/i pa/iznti tpzak SpanJUh, koi^ do you ^ttt? 
Cuando oyes a tus papas hablar en espanol, ic6mo te sientes? 

19. W/ien you zat iunck mXh youA inA.mdi, hoi^ do you izoZ? 
Cuando comes con tus amigos, icomo te sientes? 

20. W/ien you lea/in nm mnd^ in BngtUh, kou) do you izeZ? 
Cuando aprendes palabras nuevas en ingles, icomo te sientes? 

21. 6oimom givu you a kzco^ oi Spani6h 6ong6, kou) do you ^ee£? 

Si alguien te da un disco de canciones en espanol, icomo te 
sientes? 
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TABLE 22 

AVERAGE FLUENCY RATINGS, IN RESPONSES TO SPANISH AND ENGLISH; 
ITEMS AS COMPARED BY TEACHERS* CLASSIFICATION 
OF THE STUDENTS 



Fluency 


Children I 


s Classification 


Bilingual 


English 


Spanish 


Spanish items 
English items 


1.90a* 
2.08a 


0.72c 
2«26a 


2«00a 
1.45b 


* 



Means with common svibscripts are not significantly (p < .05) 
different from on^ another. 



erJc 



The conc:|.usion here, then, is that the fluency scores have a 
reasonable degree of validity as paired with the teacher's 
classification of the children into the different groups. In 
subsequent analyses aimed at answering the question of the 
relationsh i pu of language dominance to the effects o f 
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TABLE 18 (Continued) 



22. Wfien yoa/i tzaohoA txilkb to you/i poKzntb, hou) do you iztt? 
Cuando tu maestra habia con tus papas, icomo te sientes? 

23. Wfien you Iwin nm mnxU Jin SpayvUh, ho\^ do you j{ee£? 
Cuando aprendes palabras nuevas en espanol , icomo te sientes? 

24. Wfeen you mtok teJizvl6ion and ItU in EngtUh^ kow do you izeZ? 
Cuando ves television y es en ingles, icomo te sientes? 

*25. Whm you/i pa/ient^ o/te happy mXk you/i school too^tfe, kow do you iztt? 

Cuando a tus papas les gusta el trabajo que haces en la escuela, 
icomo te sientes? 

26. Wkm you talk In SpanJUh, hou) do you izzZ? 
Cuando hablas espanol, icomo te sientes? 

27. Wkm yovJi motkoA odfeA you to hzlp hoA at homz^ hoi^ do you iztt? 
Cuando tu mama te dice que 1e ayudes en la casa, icomo te sientes? 

25. Wkm you hojoJi a -6ong tn Spojui^i, hou) do you <Jee£? 
Cuando oyes una cancion en espanol , icomo te sientes? 

29. ti someone glvu you a toco tn&tead oi a hambuAQQA, hou) do you jje££? 
Si alguien te da un taco en vez de una hamburguesa, icomo te sientes? 

30. Whzn someone maJULoA than you knom tkz an6u)2A to a quutijon^ and you 
don^t knoijo thz on^MieA, how do you |Jee£? 

Cuando aTguien mas chico que tu sabe como contestar una pregunta, y 
tu no sabes como contestar la, icomo te sientes? 

3U W^ien you mafee a nUitakz In iKont ojj yovJi iKiend/^, hou) do you jjeefc? 

Cuando haces un error en frente de tus amigos, icomo te sientes? 
32. Whzn you holp a iKlojnd^ hou) do you jjeefc? 

Cuando 1e ayudas a un ami go, icomo te sientes? 
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TABLE 18 (Continued) 



33. Wfien you bKOJxk a toy cut homz, hoi^ do you ^zzl? 
Cuando rompes un juguete en tu casat icomo te sientes? 

34. li 6otmonz mnt6 to play mXh youJi toy6, hoi^ do you izoV. 
Si alguien quiere jugar con tus juguetes, iccmo te sientes? 

*35. Wfien youK tojoickoA l6 happy mtk yovJi 6CLhool m^k, how do you ^ee£? 

Cuando a tu maestra le gusta el trabajo que haces en la escuela, 
ic6mo te sientes? 

36. Wfien you ptay a tJuj^k on 6omzonz, and hz get6 hu/ut, hou) do you izdL? 

Cuando le haces algo malo a un amigo y le duele, icomo te sientes? 

*37. Wfien you pixy iJoWt a inJLmi voho only 6pmk6 EngtUh, hou) da you 5ee£? 

Cuando juegas con un amigo que nada mas habla ingles, ic6mo te 
sientes? 

35. Whm tkz tojxckvi a6feA you a quutian and you don^t knou) tkz antwoA, 
hoi/o do- you ^zeZ? ^ . - 

Cuando tu maestra te pregunta algo y tu no sabes como contestar, 
icdmo te sientes? 

39. ifJhm you mtch toZzvlilon and In Spanish, hou) do you ^zzt? 
Cuando ves television y es en espandl, icomo te sientes? 
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evaluates himself in various social units is, "When your teacher 
asks you a question and you don't know the answer, how do you 
feel?" 

It was decided that the results of the perception items 
on the formative test revealed that children in the target 
audience did perceive self-attributes in a meaningful way. 
Pour of the six questions elicited a high percentage of yes 
responses* These results were interpreted as indicating that 
the children could perceive accomplishing something by them- 
selves* The percentage of yes and no responses to each of the 
first six items is given in Table 19* 



TABLE 19 

RESPONSES TO PERCEPTION ITEMS ON FORMATIVE 
, TEST. OF SELF CONCEPT . 





Item Number 


Percent 
Responding 
"YES " 


Percent 
Responding 
"NO" 



1. 


Make yourself a sandwich 


88% 


12% 


2. 


Something yours, no one else's 


80 


20 


3. 


Talking to puppy in Spanish 


19 


. 81 


4. 


Visit friend by yovurself 


66 


34 


5. 


Do something nobody else can 


66 


34 


6. 


Eind food on deserted island ■ 


31 


69 



Responses to all 39 items were analyzed in an effort 
to (1) determine whether the 39 items seemed to tap dimensions 
related to the conceptual definitions of self concept, and 
(2) determine whether the total number of scales could be 
reduced, so that a shorter test instrument could be used in 
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field experiment post-testing* The statistical technique of 
factor analysis whs useful in answering both of these questions. 

Factor analysis revealed that over half of the 39 items 
clustered in four groups, or "factors," of five items each. It 
was decided to select most of the items for the pilot test 
instrument from the four major groups. Generally items with 
the highest correlations in each group were selected. However, 
items which were linguistically oriented were selected as pairs 
for both Spanish and English. For example, if an item regard- 
ing hearing parents speak Spanish was selected because of a high 
correlation, then the item regarding hearing parents speak 
English was also selected to maintain linguistic pairing of 
items. The ten items selected are identified by an asterisk in 
Table 18 and sviramarized in abbreviated form below: 

1, Hearing parents speak English ^ 

2 • Teacher happy with school work 

3 . You talking in Spanish 

4. Playing like a grown-up 

5. Playing with Spanish-speaking friend 

6. Hearing parents speak Spanish 

7. Something yours, no one else's 

8. You talking in English 

9. Parents happy with school work 

10. Playing with English-speaking friend . 

The resulting ten- item pilot instrument included items 
concerned with the social situation of the classroom, the home, 
and the peer group. Thus, these items fulfilled the first 
requirement of a test instrument related to the conceptual 
definition of self concept. The second requirement, that the 
test be sensitive to cultural differences, wais also fulfilled 
by including paired items v^here each item was repeated for 
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both Spanish and English* For example, the child was asked how 
he felt when he heard his parents speak English and when he 
heard his parents speak Spanish • Only evaluative items were 
included in the pilot test instrument* 

Procedures 

The ten- item pilot test instrument was administered to 
all siabjects in the field experiment during post-testing. The 
pilot test was administered immediately following the Spanish 
post-test* As stated above, test items on the Self Concept 
pilot test were presented in both Spanish and English to 
encourage maximum response. The test administrator read each 
of the test items and asked, the child to mark how he felt 
about eacn item on the five scale pictorial attitude measure 
(see Figure 69) . 

The primary question of interest was whether a test 
of self concept based on conceptual definitions would discrimi- 
nate viewers from nonviewers in the CARRASCOLENDAS field 
experiment san^le population. 

Results 

In order to determine whether the pilot test of self 
concept discriminated viewers from nonviewers, the mean, score 
of each group on each item in the test was compared in an 
analysis of variance. These comparisons revealed no signifi- 
cant differences in the mean scores of viewers contrasted 
with nonviewers on any single ii:em (see Table 20)* Similar 
comparisons were also made^ considering, viewers and nonviewers 
at each grade level. ^ Again the comparisons generally revealed 
no significant differences among the responses of viewers -and 
nonviewers in any single grade level. The only significant 
difference revealed was in the response of first grade viewers 
and nonviewers to item 8. As can be seen from Table 20, first 
grade viewers wer^ significantly higher in their response to 
item 8 than first grade nonviewers. 

Although none of the test items when considered indi- 
vidually discriminated viewers from nonviewers, it was possible 
that some group or combination of items would discriminate. 
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TABLE 20 

SELF CONCEPT PILOT TEST ITEM AVERAGE .SCORES 



" ^ Average Scores 

Item Niimber 

Viewers Nonviewers 

All Grades Combined 

1. Hearing parents speak English 3.8 3.7 

2. Teacher happy with school work 4.2 4.3 

3. You talking in Spanish 3.4 3.4 

4. Playing like a grown-up 3.7 3,8 

5. Play with Spanish-speaking friend 3.5 3.2 

6. Hearing parents speak Spanish 3.7 3.8 

7. Something yours ^ no one else's 3.6 3.5 

8. You talking in English 4.0 4.0 
-9. Parents happy with school work 4;2 4.3 

10. Playing with English-speaking friend 3.8 3.8 

Kindergarten Students Only 

1. Hearing parents speak English 3.1 3.2 

2. Teacher happy with school work 3.6 4.2 

3. You talking in Spanish 3.1 2.8 

4. Playing like a grown-up 3.3 3.8 

5. Playing with Spanish-speaking friend 3.0 * 3.0 

6. Hearing parents speak Spanish 3.4 3.7 

7. Something yours, no one else's 3.4 3.3 

8. You talking in English 3.3 3.6 

9. Parents happy with school work 3.7 3.9 
10. Playing with English-speaking friend 3.1 3.7 
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TABLE 20 (Continued) 





Item N\uniber 


Average 


Scores 




Viewers 


Nonviewers 




First Grade Students Only 






1. 


Hearing parents speak English 


4.1 


3 .6 


2. 


Teacher happy with school work 


4.3 


4.2 


3. 


You talking in Spanish 


3 o6 


3.4 


4. 


Playing like a grown-up 


3.9 


3.7 


5. 


Playing with Spanish-speaking friend 


3.7 


3 .5 


6. 


Hearing parents speak Spanish 


3.9 


3.7 


7. 


Something yours, no one else's 


3.6 


3.2 


*8. 


You talking in English 


4.4 


3.7 


.9. 


Parents happy with school work 


4.4 


4.4 


10. 


Playing with English-speaking friend 


4.0 


3.7 




Second Grade Students Only 






1. 


Hearing parents speak English 


4.2 


4.2 


2. 


Teacher happy with school work. 


4.6 


4.5 


3. 


You talking in Spanish 


3.4 


3.9 


4. 


Playing like a grown-up 


3.9 


4.0 


5. 


Playing with Spanish-speaking friend 


3.6 


3 .3 


6. 


Hearing parents speak Spanish 


3.7 


_ 3.9 


7. 


Something yours, no one else's 


3.9 


4.0 


8. 


You talking in English 


4.2 


4.5 


9. 


Parents happy with school work 


4.6 


4.5 


10. 


Playing with English-speaking friend 


4,3 


4.0 



Average scores significantly different (p < •05) . 
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In order to determine if any group of items would discriminate 
viewers from nonviewers, responses were subjected to the 
statistical technique of multiple discriminate analysis. The 
use of this technique enables the researcher to discover if any 
subset of items, taken in combination, significantly discriminates 
viewers from nonviewers, or if the total test significantly dis- 
criminates viewers from nonviewers, Waen viewers and nonviewers 
from all three grades were combined, the multiple discriminate 
analysis revealed that no combination of test items, including 
all of the items on the test taken together, significantly 
discriminates viewers from nonviewers.' The combination which 
best discriminates viewers from nonviewers is the total of all 
ten items. Although this combination accounts for one-hundred 
percent of the variance, it still does not achieve statistical 
significance in the discriminatory comparison of viewers and 
nonviewers (F ~ .82, df ~ 10/435, p < .55). As can be seen in 
Table 21, items one (hearing parents speak English) , two 
(teacher happy with school work) , and five (playing with 
Spanish-speaking friend) contribute the greatest amount to the 
discrimination combination of items. When viewers and 
nonviewers were considered in each grade level independently, 

TABLE 21 

DISCRIMINANT ANALYSIS OF PILOT TEST OF SELF CONCEPT 



Correlation with 
Overall Discrimination 



1. 


Hearing parents speak English 


.3462 


2. 


Teacher happy with school work 


-.3505 


3. 


You talking in Spanish " 


.0124 


4. 


Playing like a grown-up 


-.2622 


5. 


Playing with Spanish-speaking friend 


.4375 


6. 


Hearing parents speak Spanish 


-.1675 


7. 


Something yours, no one else's 


.2835 


8. 


You talking in English 


.1040 


9. 


Parents happy with school work 


-.1052 


10. 


Playing with English-speaking friend 


.0126 
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multiple discriminate analysis produced generally the same 
results as the analysis of total viewers and nonviewers* 

Validity and Reliability 

The face validity of the pilot test instrument was dis- 
cussed above in the discussion of the instrument development • 
It was not possible to compare the results of the pilot test 
instrument in cross-validation with the results of another 
test instrument, because no other comparable test of self 
concept presently exists. The reliability of the pilot test 
instrument was detemined by computing an alpha coefficient 
of reliability. The alpha coefficient of reliability is a 
measure of the internal consistency of the test instrument and 
can range in value from 0.00 to 1.00. This coefficient, which 
was .80 for the pilot test instrument, is rather high for a 
test containing only ten items, and indicates satisfactory 
reliability for present purposes. 

Implications 

The results of the analysis of responses to thr Self 
Concept pilot test instrument indicated that none of the items 
alone or in combination significantly differentiated between 
viewers and nonviewers. These results were obtained when 
viewers/nonviewers were combined across grade levels, and when 
viewers/nonviewers were considered at a single grade level. 

These results are not too surprising when it is con- 
sidered that the pilot test instrioment was based upon conceptual 
definitions of self concept which encompass a rather global 
view. In this regard, a stimulus such as the CARRASCOLENDAS 
program series which occupies a very small percentage of the 
child's daily life could ^ot be realistically expected to have 
a significant impact on a global personality trait defined in 
such a compx'ehensive manner. 



It would appear that in order to measure the potential 
impact of the program series, an instrument more sensitive and 
more specific to the program's particular objective is necessary. 
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rating of a child as either being English dominant, Spanish 
dominant, or bilingual* Another index of language dominance 
was based upon f ieldworkers ' ratings of the children's 
fluency in responding to questions which required continuous 
responses. As described in more detail in the main report, 
some questions were meant to elicit a continuous response 
from the child; that is, the question could not be answered 
with one word or a %hort phrase* On these, the fieldworker 
scored the child on a one-to-four fluency scale. ^ 

If these fluency ratings had a useful degree of 
validity, we would expect that they would agree to a reasonable 
degree with the teachers' division of the children into differ- 
ent language dominant groups. Tablej 22 presents the staramary 
comparison on this point. It is clear from this s.uinmary, that 
children who were classified as being Spanish dominant had a 
higher average fluency score in Spanish items (2.00) as com- 
pared to their fluency scores when responding to English items 
(1.45). As would be expected, the reverse is true for the 
children who are rated as, English dominant by the teachers. 
Their fluency score on English items (2.26) exceeds on the 
average their fluency score on Spanish items (0.72) . It would 
be anticipated that children who classified as bilingual could 
be more nearly equal in terms of average fluency in both . 
languages, and the results in Table 22 point to this. 



Based on the senior researcher's considerable experi- 
ence with speech ratings it is not difficult to ass^ame that 
gross ratings of fluency, particularly on only a four-step 
scale, can be reasonably obtained. (See Williams, F., 
Whitehead, J. L., and Miller, L. Attitudinal Correlates of 
Children ' s Speech Characteristics . Project No.' 0-0336, Grant 
No. OEG-0-70-7868 (508). U.S. Department of Health, Educa- 
tion and Welfare, Office of Education, Bureau of Research, 
1971.) Although it is not formally described in the report, 
the fieldworkers were practiced in the use of the scale and 
ratings were compared between them as well as with other 
members of the research staff. In short, these ratings are 
assumed to be reliable. Their validity is subsequently dis- 
cussed in this report ^ 
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Spanish or English items are related to measures of language 
dominance. At the same time, this approach will also allow 
us to inquire how these relations compare with other relevant 
factors, such as whether or not a child viewed the program or 
whether or not he had supplementary activities. 

Table 23 presents a series of correlation coefficients 
which represents indexes of the relationship of the language 
dominance measures with gain scores (one-to-fovir scale, on the 
Spanish and English test items) . The table also includes 
similar indexes of relationships of whether or not the child 
viewed a program and whether or not he engaged in supplemen- 
tary activities* 



TABLE 23 

RELATIONS OF VIEWING, ACTIVITIES AND LANGUAGE MEASURES* 
WITH GAIN SCORES ^IN SPANISH AND 
ENGLISH ITEMS 



Variables 



Fluency 



English: 
Spanish: 



Gain Scores 
Spanish Engl ish 



Group 

Viewing : 
Activities : 

Teacher Classification 

Bilingual: 
English dominant: 
Spanish dominant: 



.19 
.01 



,07 
,01 
.07 



.03 
.04 



,49 
,63 



.16 
.05 
.14 



.08 
.15 



Variables such as group and teacher classification are entered 
in a binary code (1 = yes^ 0 — no) • 
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Let us first consider items having a relationship with 
gains in the Spanish testing area. There is only one item 
which stands out as having anything more than a trivial rela- 
tionship with gains in the Spanish testing area, and thi^ is 
the variable of whether the child did or did not view the 
program. A correlation of .19 in this case would only be 
expected to occur by chance in 1 out of 10 cases of random 
scimpling. We can have some confidence that it is not just a 
random occurrence although it is a very small correlation. 
At best the conclusion here is that the gains in the Spanish 
test area (which were small in the first place) are somewhat 
related in a correlational sense to whether or not the^ child 
viewed the prograua. At the same time, we can note that there 
is no relationship between gains in the Spanish test area nor i 
either of the language measures or the activity variable*. 

The most encompassing generalization here is that if 
gains in the Spamish area were to be predicted from anything, 
ijb would be upoa the basis of viewing or not viewing the 
program. This generalization can be supported in a more 
definitive manner by use of a prediction equation which . 
indexes the degree to which variables of viewing, activities, 
and language dominance jointly predict gain scores in the r\ 
Spanish testing area. .When the equation was calculated, it" 
indicated that the index of multiple correlation of all these 
variables upon gains^ in the Spanish area was +.2341. Roughly 
86% of the prediction in this equation was due to the variable 
of whether or not the child watched the program. It is very 
clear, then, that gains here are independent of language 
dominance measures. 

Results of similar analyses for the gains on the 
English test items can be interpreted using the same strat- 
egies « First, as can be noted in Table 23, there are several 
marked correlations of the various variables with gains in 
the English test items. There are interpretable correlations, 
for example, of whether or not the child viewed the program 
(.49) and whether or not he also engaged in supplementary 
activity (.63),^ both with gains in the English scoring area* 
Neither of these correlations has over a 1 in a 100 chance 
of occurring randomly. They are indexes of relationship in 
which we can have a substantial degree of confidence* At the 
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same time, however, these are the only two variables which 
have any major observable relationship with gains in the 
English area. 

It can be noted in passing that there is a small 
negative correlation in the teachers' rating of a child as not 
being English dominant and gains in the English items • Similarly 
there is a very small positive correlation between a child's 
average ratings in Spanish fluency and gains on the English test 
items* Both of these correlations are too small in magnitude to 
require more than a passing interest* But they do suggest that 
children who may be less adept in English than others, may be 
among the ones who gain in the English items as a result of 
viewing CARRASCOLENDAS • 

Correlation of Fluency Measures to Activities 

As in the analysis discussed earlier, it was further 
possible to see how the variables of language dominance, view- 
ing, and activities, jointly predict gains ir the English test 
items* An appropriate equation was calculated* It indicated 
that there was a multiple correlation of these variables with 
English test items of a magnitude of +.687 • This is a correla- 
tion of stabstantial magnitude in this type of situation, and it _ 
indicated scores in the English test items are substantially 
predictable. One basis for prediction is whether a child 
viewed the program, and this contributed to about 28% of the 
predictability in the equation. The second is the effects of 
viewing combined with activities which contributes to about 
68% of the prediction of gain scores. None of the measxures 
of language dominance contributes significantly to this 
equation. This is strong evidence that the gains in the English 
lamguage area, '^particularly as predicted by the two variables 
jxist discussed, are independent of language dominance • 

Results and Conclusions 

The overall conclusion, then, of this series of analyses 
is that based upon the measures incorporated in this study, no 
salient evidence can be found that effects of viewing CARRASCO- 
LENDAS, either in the area of Spanish test items or English test 
items, are related to, or dependent upon, the child's language 
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dominance • Of course, this does not preclude situations where 
such an effect could be the case* It only says that in a school 
involving children of various degrees of English as against 
Spanish dominance, as well as bilingual capabilities, effects 
of the program do not seem to interact in any important way with 
language dominance # Since this is considered to be an important, 
as well as practical, finding of the study, attempts will be made 
in the larger field study conducted in 1972 - 1973 to include 
indexes of the children's language capabilities, and to assess 
the relationship of these with gains due to viewing CARRASCO- 
LENDAS. 
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CARRASCOLENDAS III Formative Evaluai "^ ons: Study 1 

Purpose 

This study was designed to assess the independent 
effects of three mediated instruction variables: (1) film 
segments with voice-over narration; (2) differing styles of 
art; and^ (3) differing styles of music. The primary effects 
of interest in this study were attitudinal effects. 

The questions of interest were: 

(1) Do subjects (young Mexican-American children) 
exhibit significantly different attitudes toward films with 
Spanish narration and films with English narration? 

' (2) Do siibjects exhibit: significantly different com- 
prehension of the content of films with Spanish narraticrx and 
films with English narration? 

(3) Ejo subjects exhibit significantly different 
attitudes toward realistic, Disney-like and op-art styles? 

(4) Do subjects rec'ognize equally well an object 
portrayed in the three different art styles? 

(5) Do subjects exhibit significantly different 
attitudes toward four styles of music, i.e., Mexican, 
Brazilian, Rock, and a relatively culttirally unidentifiable 
style? 

Method 

Sxjbjects 

The subjects for this study were 90 Mexican- 
American children enrolled in Colvuiibia Heights Elementary 
School in San Antonio, Texas, during the fall of 1972. 
They were distributed equally among kindergarten, first, 
and second grades* 
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Independent Variables 

Film Segments 

The film segments were studied at two levels^ i^e,^ 
Spanish narration or English narration. Because response to 
a particular film segment might be topic bounds two different 
film segments were used in the study (see Figure 70) • 

Art 

Three styles of art were, tested: .(1) op; (2) pisney- 
likey and (3) realistic. Three different objects (a horse, 
a house, and a rooster) were each portrayed in all three 
different styles for presentation to siibjects in the randomized 
design shown in Figure 70* 

Music ^ - . ' ^ 

^ Four style's of music were presented to the sxibjects* 
A single melody was rendered in Mexican style, Brazilian style. 
Rock style, and> a style that was relatively culturally xmidenti 
fiable. ^ - - - 

Dependent Variables 

Attitude Measures . 

Two types of attitiade measures were used in this study: 
(1) a pictorial attitude measure, and (2) a preference measure 

^ The pictorial attitude measure consisted of five faces 
expressing different degrees of like or dislike (see Figure 71) 
For analysis purposes, the faces were n\ambered from 1 (extreme 
dislike) to 5 (extreme like) • This instrument was^.used to 
measure attitudes toward all three types of stimuli* Although 
this instrxament has been used elsewhere in similar studies, the 
conditions of this study were different enough that it was 
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Figure 70 
Research Design 
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considered advisable to validate the instrument for use in this 
particular study. ^ Validation was accomplished by administer- 
ing the instrument to a separate sample of the study population. 
The thirty children in this sample were asked to respond to five 
different questions. These questions were selected to elicit a 
range of responses and one of the questions was repeated to 
obtain an estimate of reliability. 

Figure 71 
Pictorial Attitude Measure 



'l' 



Results indicated that the instrument elicited posi- 
tive responses to those questions which were selected for that 
purpose. 

1. "How do you feel about playing games with your 
friends?" (mean response =4.6) 

2. and 5. "How do you feel about eating candy?" 
(mean response on 2 = 4.0, on 5 = 4.2) 

The repetition of Questions 2 and 5 indicated high reliability 
of response. Answers to the two questions were the sams for 
students aged 6, 7, 8 and 9, with minor changes in the 
responses of 5 year oldso 

As expected. Question 3, "How do you feel about getting 
a spanking?"^ elicited negative responses for the most part 



^Coller, Alan R., "The Assessment of "Self Concept" 
in Early Childhood Education" (Revised Edition) , ERIC: ED 
057 910, July 1971. 
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(mean response = 1*2) 7 and Question 4, "How do you feel about 
a table?", ranged in the neutral to positive range (mean 
response = 3 •S) • 

The preference measure was administered to subjects 
in samples A, B, C and This measure was designed to elicit 
the sxibject*s preference among art styles for portrayal of a 
particular object such as the horse* The measure consisted 
simply of asking the subject to mark the pictiire which he liked 
best of the three he had just been shown. 

Recognition Measiire 

This measure was designed to test recognition of the 
subjects rendered in the three styles of art. The siibjects 
in samples E, F and G were each shown tliree different pictures. 
After the presentation of each pictvire, the sxibject v/as asked, 
"Can you tell me what this picture is?" Responses were scored 
simply right or wrong. 

Comprehension Measure 

? In order to test possible differences in comprehension of 

the films with Spanish and English narration, subjects were asked 
three questions specific to the content of the particular film 
they were shown. Responses were scored right or wrong and sximmed 
for each sxibject. 

Results and Conclusions 

Film Segments 

Scores on the attitude measure of film segments indicated 
that across all children there were no statistically significant 
differences between children viewing and rating the film with 
Spanish nanr^ation (mean 4.4) or English narration (mean = 4.1). 



Statistical analyses were accomplished by an analysis 
of variance model; results are summarized in Table 24. 
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TABLE 24 

SUMMARY OF RESULTS OF ANALYSES OF VARIANCE 





Source 




df 


P 


Film Attitudes: 








Films 




1/66 


• 01 


Languages 




1/66 


1.21 


Films X Languages 




1/66 


• 25 


Film Comprehension: 








Films 




1/68 


1 08 


Languages 




1/68 


2.19 


Films X Languages 




1/68 


1.40 


Art Attitudes: 








Trials 




8/536 


1.41 


Art Rec-^qnitxon: 








Arc *=^tyle 




2/153 


22.61* 


Object Portrayed 




2/153 


4.38* 


Style X Object 




4/153 


1.49 


Music Attitudes: 








Trials 




3/213 


.28 



*p < ^05 



The practical conclusion, therefore, is that attitude 
and comprehension effects across the child viewers appear to 
be independent of the language of narration of the film segment. 
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Art Styles 

Analysis of the scores (Table 25) on the art preference 
measure indicated that across all children the op-art style was 
preferred for two of the objects (the house and the rooster) 
and the Disney-like style was preferred for one object (the 
horse) . Scores on the attitude measure (Table 24) , however, 
indicated no significant differences across all objects 
portrayed and across all children in response to the different 
art styles (op-art = 4.1; Disney-like = 4.0; realistic = 4.1). 
It appears, therefore, that although children generally rate 
their attitude toward a piece of art work independently of the 
style of the art work, given a choice among styles they generally 



prefer the op-art style. 








TABLE 


25 






PREFERENCE OF 


-ART STYLES 






Object Portrayed 


Op-art 


Disney-like 


Realistic 


Horse 


40% 


45% 


11% 


House 


69% 


20% 


11% 


Rooster 


56% 


41% 


3% 



An analysis of the recognition scores of the objects 
portrayed in the art work (Table 24) , however, indicated that 
objects protrayed in the op-art style elicited significantly 
lower recognition scores than objects portrayed in the other 
two styles (op-art = .59; Disney-like = .93; realistic = .98). 
Considering these results, a.long with the results on preference, 
it appears that if recognition of the object portrayed in the 
art work is desirable, then the Disney-like style i« the best 
style to use. If, on the other hand, the art work is used 
simply to attract the attention and interest of the children, 
apparently the op-art style is best. 
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Music Styles 

Attitude scores (Table 24) obtained in response to the 
four different styles of music indicated that across all children 
there were no statistically significant differerces in attitude 
toward any particular music style (Mexican ~ 4*2; Brazilian ~ 
4*2; Rock - 4*37 unidentif icible = 4»3) • The practical conclusion 
of this analysis is that attitude toward a musical selection 
appears to be independent of the music scyle. 




SECTION X 

PROCESS EVALUATION 

The^ process evaluation is a stu&y of the operational 
procedures of the various components involved in producing 
CARRASCOLENDAS • Recoininendations from the past two years have 
proved valuable in refining the production process to maxi- 
mize output* 

There are two major components which constitute the 
process evaluation — management and utilization. The manage- 
ment component describes the relationships and actual 
operational functions of persons formally involved with 
CARRASCOLENDAS* The utilization component has been a separate 
study during past evaluations which reported extent of usage 
of the series. This year, the study * f utilization is included 
in the process evaluation to more explicitly define the impli- 
cations resulting from the efforts at pxiblicizing the series. 

Management Component 

The management component consists of the roles and 
responsibilities of the Television Coordinator, Curriculxam 
Coordinator, Executive Producer, Advisory Committee, and the 
Evaluation Team in terms of the final product, CARRASCOLENDAS • 
A description of the performance of these roles, an'"* recommen- 
dations,, follow. 

Television Coordinator 

Definition 

The role of the Television Coordinator, described in 
the project proposal, is as follows: as the fvmded grantee. 
Education Service Center, Region XIII, (1) must assume the 
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ultimate responsibility ror the total project, (2) administer 
the grant, including evaluation and audit arrangements, 
(3) receive and critique and/or approve all scripts prior to 
studio production, (4) provide educational consultation during 
taping sessions, (5) develop content for teacher inservice 
programs, (6) coordinate the project with the Texas Education 
Agency, the U. S. Office of Education, and the Bilingual 
Television Advisory Council, (7) disseminate publicity and 
other information, and (8) develop reports for the U. S. 
Office of Education. Coordination of Education Service Center 
content specifications and KLRN-TV production efforts on 
CARRASCOLENDAS is to be between the Project Coordinator and 
the Executive Producer, 

Performance Description 

The Television Coordinator met with curriculxim consul- 
tants and continued supplying the production staff with approval 
and critiques of scripts. He was present during occasional 
taping sessions, but it was again not feasible for him to be 
present dioring all sessions. 

A recurring problem has been noticeable in that some 
production scripts have been approved, and later found to be 
lacking in that they do not correspond to a specific objective. 
When this is brought to the attention of the Television Coordi- 
nator, he contacts the production staff and attempts to stop 
production of a segment. Although this has been feasible at 
times, on occasion particular segments which might be question- 
able have been taped and the production staff cannot afford to 
discard the segment. 

Publicity dissemination has been handled primarily by 
the Field Relations Coordinator, and results are outlined in 
the Utilization Component of this sec* " n. 

Recommendat io, >s 

Although the Television Coordinator has been present 
at some taping sessions, it has still been impossible for him 
to attend all sessions. It is again recommended that more 
effort be placed in having him, or a delegate, present at all 
sessions for on-the-spot criniques. 
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The method for critiquing scripts is still highly 
questionable. The Television Coordinator should be allowed 
two or three days, or a week, to_£ully critique scripts and 
possibly contact consultants. The critique should be complete 
and well-thought-out before allowing the production staff to 
commence taping. 

It is also recoiratiended that the role delineation be 
altered yearly according to needs. The duties of developing 
content for teacher inservice programs and disseminating 
publicity and other information were assiamed by a new Educa- 
tion Service Center staff member, the Field Relations 
Coordinator, and should, therefore, be eliminated from the 
delineated duties of the Television Coordinator. 

Clearly, one of the greatest shortcomings of the 
project has been the lack of suitable promotion — or simply 
announcements — of the series. In subsequent years, the 
Television Coordinator should make a concentrated effort to 
remedy this situation, whether it remains his primary 
responsibility or not. 

Curriculum Coordinator 

Definition 

The role of the Curriculum Coordinator, described in 
the project proposal, is as follows: (1) coordinate cxarricu- 
l,um development, including content and instructional objec- 
tives, (2) submit content and instructional objectives to 
KLRN-TV in ample time for scriptwriting according to the 
time line, (3) coordinate staff development for classroom 
teachers, aides, and other educators, and (4) develop and 
disseminate teacher manuals, audio tapes, and other supple- 
mentary materials. 

Performance Description 

Consultants met during the month oi May with the 
Curriculum Coordinator and the Education Service Center staff 
in recommending and outlining specific content areas to be 
considered. Based on these suggestions, a 1 xst of instruc- 
tional objectives was prepared for the 1973 :jeries. 
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Objectives were sxibmitted to the evaluators for 
critique and then reworded before they were siibmitted to 
KLRN. For example^ the original set of Science objectives 
included 73 objectives and followed the previous format of 
stating objectives with two or more sub-headings rather than 
listing them as two or more separate objectives* The wording 
of objectives for raeasiirability was often ambiguous. Evalua- 
tors responded to the initial list of objectives by means of 
a meraorandxun outlining the following: 

The scope of the objectives in all content areas 
is too broad for efficient attention to all objectives. 
If the nturiber of objectives were reduced to a limited 
niainber which were structured around the most relevant 
concepts in each area, more emphasis could be placed 
on each one, with adequate repetition of the most 
difficult concepts. Objectives need to be revised so 
that they are stated measurably and all areas need to 
be reduced and forwarded to jfLRN immediately so that 
production can proceed according to schedule. A 
suggestion was put foirward (at a meeting of all com- 
ponents) that would be a major departvire from the 
curriculum outline of the past two years. Many of 
the concepts in the Math and Science are?s are those 
which are least adapjtable to television presentation 
while the other four content areas of History and 
Culture, Self Concept, and Spanish ernd English Language 
Skills are those which have demonstrated learning effects 
which can be interpreted with statistical confidence. 
For these reasons, consideration was given to the 
possibility of eliminating the areas of Math and 
Science. While this is a rather abrupt change from 
previous plans for the curricultua of the series, it 
is one worthy of consideration. This stage, while 
the series is in transition from a local program to 
national scope, warrants a serious rethinking of the 
rationale behind all portions of the CARRASCOLENDAS 
series.^ 



Memorandttttt from Frederick Willisuns, Director, Center 
for Communication Research, to Carol Perkins, Curriculum 
Coordinator, Austin, Texas, July 20, 1972. 
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Although the content areas of objectives were not 
altered^ the initial list was reduced^ reworded^ and the 
final list of objectives was submittecj to the production . 
staff. (For example^ 31 of the 73 Science objectives were 
considered . ) 

S'ibsequently^ the KLRN producers reviewed the list 
of objectives siibmitted and reduced the numiber of objectives 
to those best suited for television techniques. This allowed 
for repetition of each objective rather than having one 
treatment for certain ob jectives^^ In the past certain 
objectives had only been treated in one segment of the entire 
series, and never repeated* 

The C curriculum Coordinator revised the 1972 Teacher 
Guide in line with recommendations from the Teacher Guide 
Survey and the re-edited version of CARRASCOLENDAS • The 
Teacher Guide is well received, and continued production of 
high quality materials is encouraged as supplementary aid 
for teachers whose classes view CARRASCOLENDAS • Distribu- 
tion of Teacher Guides , however, was handled directly by the 
pxablishers rather than from the Education Service Center. 

A Teacher Guide for the 1973 series is being developed, 
although completion depends on the content indexes for each 
program. 

R ecommendations 

The Curricultira Coordinator has designed instructional 
objectives for three years and should be able to produce mea- 
surable statements, as well as limiting each statement to one 
objective rather than applying two or more stib-headings to 
any objective. There should be no need for the evaluators 
always to critique the objective statements siibmitted and 
have to request a major rewrite, nor critique the content 
of the objectives. The curricul^am staff, with the aid of 
consultants, designates the content. Consultants proved to 
be very helpful in outlining specific areas to be stressed, 
but extensive research must be conducted on each objective 
to insure accuracy before submitting it to the production 
staffs Occasional queries from the producer has evidenced 
that thorough development of instructional objectives is 
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questionable. Revision of stated objectives should not occur 
after scripting or taping of CARRASCOLEN^AS segments* 

Field Relations Coordinator 

Definition 

The role of the Field Relations Coordinator^ as 
described in the project proposal, is as follows: (1) 
es^tablish field relations and coordination of test sites, 
work closely with the evaluation team, and establish rapport 
with the test site schools; (2) coordinate staff development 
and program orientation activities, organize and conduct major 
inservice sessions, recruit and train inservice leaders, pre- 
pare inservice workshop materials, contact and continue coordi- 
nation with campuses utilizirig the television program; and 
(3) disseminate information and supplementary materials, 
contact the Public Broadcasting Service and provide curriculvim 
guide infomation to its affiliate stations, contact other 
institutions regarding CARRASCOLENDAS , and contact the news 
media « 

Performance Description 

The Field Relations Coordinator role was not filled 
until August 7, and evalxiators had already selected test sites 
as well as site schools. However, he drid visit all but one 
test site and conducted workshops with teachers at most sites. 
A report of his visits was sent to the evalxiators. 

Coordination and execution of inservice programs were 
generally within the KLRN viewing area and did not include a 
.natioT.^1 service, although four workshops were conducted when 
the lucal school system was able to provide funds . Presenta- 
tions were made at various conferences and conventions to 
provide fxirther dissemination of CARRASCOLENDAS materials. 

Evaluation summaries with a memorandum were the main 
source of pxiblicity. The distribution is outlined in the 
Utilization Component results* 
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A CARRASCOLENDAS workshop evaluation form was mailed 
to 105 teachers at 12 schools* Six of the schools were at 
sites visited by the Field Relations Coordinator, four schools 
were in Region XIII, and two schools requested and paid for 
presentations. One month later, only 16 responses had been 
received by the Center for Communication Research; 13 of the 
respondents had attended workshops, and three had not attended ^ 
Responses of the 13 teachers to the workshop evaluation form 
are found in Table 26. 

Responses indicated that teachers generally find work- 
shops very useful. Their responses regarding the CARRASCOLEN- 
DAS workshop, however, tended to be in the middle of the scale 
with a nxoraiber of responses evident at the negative end. It is 
obvious that teachers felt the need for better demonstration 
of Teacher Guide usage and more methods for incorporating 
CARRASCOLENDAS material with classroom activities. Their, 
reaction to the CARRASCOLENDAS workshop v^s more negative 
than to workshops in general- 

Recommendations ^ 

The duties, of the Field Relations Coordinator were, 
for the most part, executed within the KLRN area although' 
test site visits were conducted. He was aided in conducting 
workshops by the Curriculiam Coordinator although this was not 
a specific duty^of the Curriculvmi Coordinator. It is obvious 
from teachers' remarks that CARRASCOLENDAS workshop presen- 
tations need to be more infoirraative. Possibly an introduction 
of the general goals of the series and definite methods pre- 
sented for meeting them would aid teachers in using the Teacher 
Guide . The materials are available, and the workshops should 
produce information regarding coordination of the series into 
classroom activities. 

The disseminacion of pvibllcity was not sufficient to 
produce desired effects on a national audience. Funds for 
national pxiblicity, or a Pxiblic Relations Coordinator, would 
provide a. greater national service, specifically for schools 
involved in Title VII progrcuns. The service provided within 
Region XIII has increased viewing in the KLRN area and a 
similar national service could possibly affect national 
viewing. 
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TABLE 26 . . . 

CARRASCOLENDAS WORKSHOPS RESULTS 



I attended a CARRASCOLENDAS Workshop in 1972-1973 school year: 
16 Y es 3 N o (If No^ do not continue.) 

Please give ratings by placing one check on each of the follow- 
ing scales: 

1* I THINK THAT TEACHER WORKSHOPS, IN GENERAL, ARE: AVERAGE 
Vtecy useful 6 : 1 : 2 ; 4 : : Useless 2.2 

2. THE CARRASCOLENDAS WORKSHOP WAS : 

Very useful 1 : 4 : 2 : 5 ; : : 1 Useless 3.6 

3. DEMONSTRATION AND USE OF THE TEACEER GUIDE WAS HELPFUL: 

Very much 1 : 2 : 5 : 2 : : : 2 Not at all 3.3 

1 No Response - 

4. THE METHODS PRESENTED FOR INCORPORATING CARRASCOLENDAS 
MATERIAL WITH REGULAR CLASSROOM ACTIVITIES WERE : 

Successful" : 3 : 2 : 5 : : : 3 Not successful 4.1 

5. THE WORKSHOP WAS PRESENTED: 

Very well 3 : 4 : 3 : ^2 : : 1 : ^ Not well at all 2.6_ 

6. I WOULD LIKE TO ATTEND ANOTHER CARRASCOLENDAS WORKSHOP: ^ 

Very much 3 ; : 2 : 6 : 1 : : 1 Not at all 3.5 

Please list suggestions for making the CARRASCOLENDAS workshops 
more effective and more helpful. 



'Number of responses are indicated in each blank. The average 
rating for each scale (1= positive and 7 ~ negative) isi listed 
on the right. 
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TABLE 27 



FIELD CONSULTANT EVALUATION REStJLTS 



I? 



SD D N A SA 
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^©5¥W|Se project and its goals < 
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TABLE 28 



.PIELD AGENTS EVALUATION RESULTS 



SD* D N A SA 



0 0 



carrasMeendasp 



2 8 6 



3. My task r espo nsibilities^^ 
were care%gff] ^afe l ineat edT 



0 1 



4 . Tg g^^^g mand^interaa.^ 




im^SSDersM^lgpedTOcu^ 



0 0 



0 1 



I nt er ac t i^^^^^tl^KcCTiWlli^rig 
suinF^TS 




6. 



7. Testing procedvires were clearly 
defined for scoring purposes, 

8# I b^^^^ggaainted with the 
stude^SKpM^r to initial 
testing. 



0 1 



0 2 



2 11 3*21 



1 7 7 



0 11 4 



1 10 4 
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TftBIiEi 2 & (eontinued) 



SD* D N A SA 



11. 



6S^^^^T3L^n€&l^S^^on€r^ 

^^^^^ 



The i:Wtya^K@]5r^ 
maximum ease irmseoi^^^ 



All testing and survey 
materials were j^^^B@ ^h 
time^ alMBS/imcgm^^ 
for imfflB^^H^^^M 



0 0 0 9 7 



0 w^^^Mia^^M 



0 3 2 8 



12* Cooperation wa ^g^^l^^^ 

with teachers ^^^s^g^ ^^^g^ ^^- 
ticipated in t^^ 




8 




8 
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m 



sting had to be cg^^gtgQ^^ j^^ ^^i^pr^ 

^^feisgm ^^^^ ^gj^ff^ it migh^^^^d^(g^^r§" to gTO^^ ^g^fe ^:^ ; 
^^^^S S^fflHM^^Btest^^^"^K^^^#i^g 

country ar^B ^SlMSlH H^^Bai^aBl^ ^^^^^P l^Si^ 

'viewing of sB^egWrfH 




The Utilizations 




^^^^^^^^^^^^^^^^^^^^^^^^^ 
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pupilsv j: Tills is an estimated^ 9^^^ ofi^the nation- si puiblic 
^el^mentar^ and rse^pndstf^pxjipfid^ 



ISen^jyi^t 




(3 ) reasons for not^ i^g^tag g^ ^^ SCOLENDAS ; ^a^,^ 




(iKS^^gn^OrTS^^^^^^^^ the seriei^^^^S^s^ 






We 



of Healthy Education^ 



for Civil Rights^ Government Printing Office/^ 
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Results 



Characteristics of Responding Schools 



^wjj " Several questions provided^ the 
gMract^^stics lof: Ecto " lh&- syxi^^y_. T^ 

^^^s t ions deaa;t^^^^w^^ c asaes-^y grade level ^ 

^^jK^ercentage^ ^^^^^^ the avarilability 

^^^odring^j^^rggrMis- at Jeachi^schodi. Re^fl^s ^re listed in 
^^^re^vfe^ppr^ding^t^ \ . 



n /Of Js<^hDpa^^hiLm children^ 
^^vl/ar^ge^i ntutteet^z^c^ : 
%^£esJing3^^ 
£da> gfflE^ 

more C^^S^^^^^^^^ffl^^J^W^y^Pf ^^^^^^^S^^^ ^KS 
^fe^m all other g^^^;^^^ ^ ^^^^^^^ ^^^fc ^^^^^^^^ff ^^^J^^ 






Two states" Klv^^^^^^Ji^^ 

^^^^^ ^^^^ ^^^^^^^^^^^^^ V 



aricyTDetv^err^^^^^^^^^^^^^^^^^^^^^^^p^^^^ 



the 



Of the grade levels for which CARRASCOLENDAS is geared. 



^^uitibOe^ 



iSiaj^ssess 



|n|g3vas^es 
^las^s J3 92-3 91) 




Mexican-American, Black, Anglo, and Other for tabulation > 



^Hinic grotaps: American Indian and Ori^^^p^^^^^J^ 
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spiBcif ied as Puerto Rican and Cviban. The three categories were 
cprSbined since- 50% or more were reported^und^r the three lethnic- 
gggups ment roned preyipusly (e^ceptions-^Maryland^^ Massachusstts§^ 
^nd yNew Jer s^ > Qnl^^oiir states X^^i<?na^ ^eTv Mexix^p^. QregonT^ 
a^d^ Te^as) -reported- a raag^^^^^^^ ^Mexican-Am^ other 

ethnic groups . ^K^^ of the spates sh6w a -ma jordt^ 

dt^^ngio repiesentat^ ,Npr state iepor^ a 

magprity of Blacks: in the schooIsV: a^^^^ 

&!ma jority of representation: in: -t^^ : (Mary^land> - 

M|i^jaeh\iset1:sv^M£nn^bt^^ ^ v 

3^nfiis^3/ania^ /^ahd^^d^ ^ ^ V a % 



Ail^ut v-tlp^e^tlte^f^^a^ ^W^omingr) 
^^^pnSi/^s^^^?^Npl^ ^^^53j)a t^d 

gave no FespSrSW^^^^g^^ ^^JJi^tg^fi^^^ 



i Title VII j ^^ffl 15%, ara pa?a^ ^i^5ga^iff2g% ^^g a^^ 

Jschool programs (N=i502) . The remaining 5^ eiS-g^^^g^Jl^^^^fT 
r^^su^pgt^j^dia^not^rggpon^ tg^^he^qu^^on:.^^S^£^J?^^5^7^r 



Availability of CARRASCOLENDAS 



Sthal^the^^r^^ 



^^^^^^g^^g^gi ^ 

C^Brt^uthg-Iiilgg^ 



Bcnov^^iSE&bhfeSs^^ric^ 



CARRASCOLENDAS 



S^^npte^vadaia^EgF 



^^661os:^fi>ii^Cfe 
^^fe i^^#;^^rffsgpgsjeSi^ 



^^i%s.> ^^^^^^^-^^ ^ "^^^ - 



^p:3:;^;c^^^^h|^^i^^ ^lans 
^^^#I^^^^^RASCOLENDAS^afSam 1 
(Over 25^^f Stffe^resgpnd^^^ no 
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should l^e nbtecTH^^ 
GARRA^^^^ in their area^ 

^tTfe series. :^^-r^^- ; ^ ^ / 



s khpwirig that 
to vieT^ 



iC^:.^ _ J^n^qnly, -three siciteis^-^-^^ 
rdspon^i^nts^^^^V^ 
^hly in^^i^exE&^4^ 

2ichoo£|^laSui^^ view^ ^Cr^ respons^^ 
^hdicat^;^th(ai^ ? = j£r 



gelgpf^MSts^^t^^ 

^^^:efc:C^£gci(al^^^ 

^^ga^Sbrfe^thati^s^^fe- 




Bgi^^^cusjSBpejl 



^ ^^^ ^^^j^^g ptl^ggergg^ _ _The 



in Table 31. 





-TABLE 31 



ACCORDING TO GRADE LEVEL 



424 



phir d-S ij^^^i^^^f tSk^ 
S e venth-T^SS^iSraS^ 



440 

7 



a. 
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31!: The total nviniber of clcTsse^ viewing CARRASCOLENDAS at 

^he kindergarten, first, and second grade levels is 1,173 7 the 
rtiStal f6r\bther grade i/^^^7^r Teacher Attitude^ 

^^Sistionna^ classes 
^^mge^ f rOT^ 
^^lurae^hattM:^^ 

:p5igef frbn^ fo^rstV ^nxf:second^ 

grades. An additional 9,387 to 13,410 pupils in higher grade 

^l^vels AH^ewed^fe V ^ - ' - - 



Reasons for Not Viewincf 



Re^sohs^^iveh for^^^^ ^ 
£g^g73ne:;gi^(^^ 
(Table 32.) ' ^ \ y 



TABLE 32 



REASONS FOR NOT VIEWING SERIES 



N=1502 



^go television avail^^^^ 
MKfot^avagia^bl^e^ 



B^ldul^iSonflf^^ 



12 
16 
10 

3 

11 
1 
3 
5 




g^ve^bftly" orfeT f y}xB\iyc^, 
S|ivit mah^-^iS^-score more than one r^esppns^^ coWeTnt^ we^r 

^tabulated^ Hc^v^x^r^^ obviot|s^£h>t tie _^jority . (42^ had; 

never head^^^SBWil^^^ viewing; ^ * 

CARRASCOLENDAS W^^M^^W^- ' 7t — -^"""^^^^ : = V \^ 
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M^thodl^f - Itifornicttiadnfi^ Series 

C > In orderv^iS^ 
^aspnsi for \tiev^ir^p^^ 



TABLE 33 



SOURCES OP INFORMATION ON AVAILABILITY OF SERIES 



fS_bjar}2 e fe6:f 



Each Reason 

EN=t5J)2ssr 





8% 
8 

4 
6 

49 



atgategoiyjKofrhaving 10% or more Spahighgjurn ijSii^^^ 
^^^^ ^#a^rig^iring the series ; Arkansas, North Carolina, 

^grrgg^W^^s^irginia , and Guam.flcfe?«3¥^5^^?i^ 



Although not mentioned in the Public Broadcasting 
"fer^icg^ inf6fiSti(^ Survey, the 

^o^llowing states had at least one or more classes viewing 



Ml 
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GSRRASCOLENDAS : 
an^Wiseonsin^ ; 



Dirstrrct of Colui^ Iowa, Nevada, Oregon, 



izii Responses were received feom an addttionaL 



Niiniber of Responses 



; Reasons^ . . v - j::^.: ^ 

-M^^S^^iifo^^ 
J^^^plSr^nieS^h?^ 




IlOz 



|f eceopt 



17 
18 
9 
7 
38 

21 



Since January 1^^^^^, only ten additionai^^^^^^g 
l^W the survey were receiv^^gg^^W^g not coded or^^^SS^l^^eja^^^^ 
tin the results. Si^^^^^^^& ^SB^^fe^^S^^^^ 



Re c omme nd afeLons;^ 



^^^^^&hf proposal for 1 97 2 -l^ ^^^ ^H^e^ ^^^ ^fBE d\^| jg)n 
f^^^^^Sh^^^^& 1 ic i ty c^^ ^^y^^ ^^B nation^^^ale w^^i^^, 
^^^^ted af^^^^ff^^^^^^ ^^^^^^jg^i on Servi^^^i^^^^ 



^^^^^^The E^^^lon Service Center mailed 2 , OOO^^^^i^v 
^^^^^ ^g\^g 3gji^^^^ 3gg^i^^^^^i^hM^jl^^a ^ 

VII and Title I dir^^^^^^^^^^eagh^^r— v 
^Ss ocia^^^^ state migrant directors, C a^^ ^^^^g^e^^g^^;^ 
^^^feifrS^iferP^^H^aBSiart and Ki]^iE^S^O^^^^K4^^J^t^^,_ 

^^^^^gs^tl^^k^ 




(aifd ed i tor s of 



newspapefffc 



itegen^onducted at ni^^ , with en^^as^^^i^^gofi^jS^^ 

^g^^ ^)_s withinjbhe lOiRN vi^^^^^^^^^^^^^^^^^ > ^ 



^^ga^^gLgNyaa^^di:s^^uted eWIU^^h sxinuS 

BP^P^M^ ^^^^^^^^ 
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as -well.^as; to 82 ^newspapers and ^^^ra^^ The suituna^ brochure 

Was included in of letters; news 

articles, Xnd pi^^^^^^ . 

: '^:X=,; V all _ ^ 

^^^^J^icu^Me^ 

^SipTjandui^^ T)ieir 
^^^.ic^irffiofmSE^^ / : 



was the first ^^^s^^^^^^^hey le^Sgggj ^aL^ pfehS^ 



Ined^e^dt^ii^twadbmone 



It i^^>a^^^l §^^ ^ffl^^^^ 

itest ^jiAe ^j^Ji^^^gl^^^^^^^^j^^ME^ 



[Hex jcaH'-^eigSI^^D^ ^^^^^^ n^R^ ^ 



-- ¥ - : " 



-J 
--f 



5« : 



^^^ ^a^^^j^jc^gl ^^ gi^^^g^^^gg^g^^ 
^^iSjip@licit^^^i5£ 

the United States > A greater effort to publicize the- series in 



B§Sic^;;^gg^ag^ 

^riS^S^^^MonfinE^5^u^^^TO^^S^^^^ 



APPENDIXES 



i 
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: SUMMARY OF CARRASCOLENDAS III PROGRAMS 

The 3 0 programs of the CARRASCOLENDAS series were out- 
^Jined tp demonstrate the use of the variety of television 
^techniques employed in each program* 

^ The format of eac since: segments 

^were not pr4sente4 in thp same^^ Animation 
js^gments^^^ exclusiyely with rela- 

^:or5^hip^irr^S|)^^ ame program 

g^wlli<^fiv^hey^w^ - ^ 



t^^^^^^garea (Self Concept^ SC; History aM^S^^^^^^r^ 
Phone~me7Grapheme , P/G; Englg^^^^ffg^g^ST^ils , E; ^^^ "^ 



L^ggag^SMlls, Sp; Math, M^^^^ic^^S J^^^e^a^i^g^^ , 
^(f g^^^^ ^^^^lijh , E) ^^^^^^^^g^Jt^^^^^CM%*^% 
^g^^^^^J^^^sg^^it . lCW;^#iSi^^i^^^^gg^^^ti^^ 

in pare^^^es with the total tii^^^ffig^^^S^^v^ 



aMi.^rJgc^^^ 
due_e3g/^£^h^ 

sM;g-(^ Ib^^eg^ejBt^^^jg^^ 

one^^ m^ijiut^^^^^ generally ^ 

with^a^igta^^i^v^^ - ^ 



! lI^^Dv^ ^ variety 

of charac^e^^ ^ho ^p^eseriWd^^^ deiffbnsSr^^t^^^ and/or reinf ore w^d 

inst^jSc^J^^ frpm : 

tgp^;tx>^^^5ug^ ^i^V^^gf^^ir:;-^^!^ 

^ggmenti^ w^re {a lionO^^ 

^e^^X)|es;sor, Maxi^i^ Mr^^^ 

5Eilli?e^ :Shd gydrl J^sbrVi^Om ^hiJ: f ec tibrv are mar- 

ionetjtvf^ 1^^^^ four fane if ul characters 

^s^ dancing the princi^e^ marionette. 
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Cameo - These are brief segments generally used in the 
presentation of Language Skills and Math concepts. The evalua- 
tion team grouped five areas under this heading: 

^ 1. Guest Appearances - Children and adults depicted 

certain concepts. Occasionally clowns were also 
used. 



Flower Wall - Characters ajppeared simultaneously 
or atternately in short segments from four round 
openings in a wall of large, colorful flowers; 

Camera Cards - These are illustration cards with 
drawingrs or num&^rs used^ t jexplain concepts pre- 
sented by charaeters, ciowns / =-and guests . ^ - - ^ 



4 ; r Ma^gjB^l^S^^^ 



^g^employjeds?affl 



5v 



f^gin6f=:4^^i^^^i^^tct#^ ^uai^^topsz 



V^^PuE^e^?^^;^^ 
^^^^ila^^^^gg^^^^H^^fiSil^ 
^^MSn5^^i^£^^^^^ 

^^^;5giglii^i]^^^^^<^ * 
H^%^kaS:^^^f!^feB^ - -v - ^ v ^ ^ ^ 

: Coiigentl^at ioriv:^^ s ^K^^bax^e^^^ - 
=^^iai^es^^^^§|h^^i^^!^^ ^ 
S^gSif SfecimkS^^^ 

^^Iti^ S^i^r^:^ ^ 

^^^^ Songp^- Sbngs^^v^ of one amd one^half ; 

^^^itwp^^ndTLbne^rh^^ G^|ASC0LENDAS: 

iLcfilLrasters^^ the pre sent at ion r 
^£^icultural ^er^^ 

jyi^ - Varied broaden the 

^Ihii^t'sj^^ films 
^^^al^d such/ib^ Most 

.03lMs X^ere" of andoci^^ slpme employed studip 
^r S(t^^6^nati^ filming. 



The 3 P program s'urSnar ies follow. 



o m 
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PROGRAM 1 



SEGMENTS - 

ANIMATION 
/a/ A (2) 

DRAMATIC 

V Agapitq Gets Lost 
0 Agapitbi Gets Losfc^ 
: * Follow up #1 & 2 

La Vregaylnes 
" Who Are You? 



CONTENT 
AREA 



P/G 



E Sr. SC 

E & SC 
HC 
SC 



LANGUAGE 



E 
S 
E 



TIME 



2:00 



3:07 

3:40 
: :53 
3:19 



CAMEO 
/a/ A 

PUPPET 



Where Are You Going? 



CONCENTRATION BOARD 
(not used) ' 

SONG 



AEIOU - " 

The Bus 

La Vieja Ines 



M 



iNbne; 
SC 



P/G 
Nb^ri^ 
HC 



S 
S 



E 
S 



S 
E 
S 



1:01 
1:09 



2 :19 
2:41 



1:24 
1:30 
1:44 



FILM : 
"4 Families 



SC 



3:00 
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PROGRAM 2 



SEGMENTS 

ANIMATION 

/e/ E '.2) . 
L^^a/ A (Repeat) 

DRAMATIC 

The Move 

^^?jThpiiCLS , Thomas 

J^5The Sack R^e(|; ; ^ 
CAMEO 

CARRASCOLENDAS Drill #2 

j^^a^jigetdErg^ - " 

PUPPET V 

(not used) " 

CONCENTRATION BOARD 
Opposites 

SONG \ . ; 

La Vibora 
Thomas, Thomas 
The Hokey Pokey 

FILM 

Manuel's Island 



CONTENT 
AREA 



P/G 
P/G 



S & SC 

E 
E 



None 



M 
M 
HC 



Sp 



HC 
E 

None 



LANGUAGE 



S 

s 



E 
E 



S^ 

S 

S 

S 
S 

S: 



S 
E 
E 



TIME 



2:02 
1:00 



2:59 

1:22 
5:05 



:45 
:56 
1:30 



34 
34 
30 



2:00 



1:30 
1 :45 
2:02 



2:59 
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PROGRAM 3 



SEGMENTS 



CONTENT 
AREA 



LANGUAGE 



TIME 



ANIMATION 

!/^/ E 



(Repeat) 
(Repeat) 



P/G 
P/G 



S 
S 



1:00 
1:01 



DRAMATIC 

CARRASCOLENDAS Drill 

iL§ascarones , « 
^^gjipxto V^^^ 
j^^ac^ Nam^es 



CAMEO 



A/ I 



None 
HC 

^ SC 
HC 
E 



M 
HC 



Child Cameo #5^ - AEIOU, 

el burro sabe mas que tu 
Child Cameo #6 



HC 
HC 



E 
S 

i 

E 



Sj 

S 

S 

S 

S 



1:31 
2:23 
3 :24 
1:23 
2 :01 



1:10 
:36 
2:00 

:05 

:25 



PUPPETS 

Planning ^hia^d : 
( Cascarones) 



HC & SC 



2:16 



CONCENTRATION BOARD 



(not used) 



SONG 



San Serafxn 
Look At Me 
AEIOU (Repeat) 



HC 
E 



S 
E 
S 



2:11 
1:30 
1:24 



FILM 



xon 



2:58 
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PROGRAM 4 



SEGMENTS 



CONTENT 
AREA 



LANGUAGE 



TIME 



ANIMATION 

-;^/ 0 (2) 

Xe/ E (Repeat) 



P/G 
P/G 



S 
S 



2:00 
1:01 



DRAMATIC 

/SPhe Jvunp ing Bean I nt ro 
Ahger and Hate 
J^gapitp Learns La Raspja 



E 

SC 
HC 



E 
E 
S 



1:16 
2:29 
4:15 



CAMEO 



/o/ 0 

Matching Sets & Ntimerals 



M 
HC 



S 
S 
S 
S 



50 
30 
30 
30 



PUPPET 

Si No Sabes, Pregunta 
(Cascarones) 



SC 



2:17 



CONCENTRATION BOARD 
(not used) * 



SONG 



The Jumping Bean 
La Vieja Ines 
Manzanita Roja 
Thomas, Thomas 



E - 
* HC 
Sp & E 
E 



E 
S 



1:17 
1:44 
1:44 
1:45 



FILM 

Going to Camp 



SC 



3:00 
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PRCX3RAM 5 



SEGMENTS 



CONTENT 
AREA 



LANGUAGE 



TIME 



ANIMATION 

" / u/ U 
^ /o/ 0 



(2) 

(Repeat) 



DRAMATIC 

/ , Riddles Without Answers 
V /rKe Two: Clowns . 



P/G 
P/G 



HC 
S 



S 
S 



S 
E 



2:00 
1:00 



1:16 
3 : 02 



CAMEO 



I 

- m 

- W- 
m 

-J 

-| 

- w 



1 



-fi^ledpndifl^OSf 



Adult Cameo #1 - El Anillo 

i^j^n6g^cgg ze^ ;^^y5fg=r^^^ <^ 
FjChi4SCC^^ej|£^^ 
I ; :^^^a^Hl^a: > ^ ; v^r ; 
j^^^ p^^g j^l;?-^^?^ la^ ' 
(The Candle) 

Adult Cameo #3 - El Platano 



PUPPET 
Worn Out 



CONCENTRATION BOARD 

Use of "An" 

SONG 

Juego Lin^io 
San Serafin (Re| 
Can You Do? 
^- Naricita, Naricita 
Bus (Repeat) 



eat) 



M 

HC 

HC 
HC 

HC 

HC 
HC 

HC 
SC 



FILM 
W Fire 



HC 

,1C 

S 

S 

None 
None 



S 
S 



S 
S 



S 
S 



S 
S 
J 
S 
E 



. :49 
:26 

:05 

:20 
1:00 

s05 

: 16 
:05 

:25 



2:40 

1:45 

1:30 
2:11 
2:30 
1:31 
1 : 22 

3:00 



PROGRAM 6 
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SEGMENTS 



CONTENT 
AREA 



LANGUAGE 



TIME 



ANIMATION 

7m/ M (2) 
/o/ 0 (Repeat) 
/yx/ U (Repeat) 

DRAMATIC 
sRiddles 



Dickpry Intro 
Tina Learna vLa Raspa 



CAMEO 



/m/ M 

ggxiaS'^S^iltr^S^ 
^ggei^jlreiJzefN^iyK 



P/G 
P/G 
P/G 



HC 

e; 

HC 



M 
HC 

HC 



S 

s 
s 



s 

E 
E 



S 
S 
S 



2:00 
1:00 
1:00 



3:45 
1:47 
1:42 



:55 
:34 
:30 

:27 



PUPPET 



s In Love 



CONCENTRATION BOARD * 
(not used) 

SONG 

AEIOU (Repeat) 
Hickory, Dickory, Dock 
Look At Me 



La 

FILM 

The Zoo 



eat) 
at) 



SC & Sp 



E 
E 

None 
HC 



S 
E 
E 
E 
S 



2:41 



1:24 
1:43 
1:30 
2:02 
1:30 



2:59 
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PROGBAM 7 



SEGMENTS 



CONTENT 
AREA 



L2\NGUAGE 



TIME 



ANIMATION 
7s/ S 

/m/ M 

DRAMATIC 



(2) 

(Repeat) 
(Repeat) 



^he Ice 

iThejice> Ppllpv-jap #L. 
sT[he>ice> P6tix>w-up #2 



CAMEO 
/s/ S 



Equivi^pnigge3|ss 



CONCENTRATION BOARD 



P/G 
P/G 
P/G 



S 
S 
S 



M 

HC 
HC 



S 

s 
s 



E 
E 



S 
S 

S 



2:00 
1 : 00 
1:00 



4:23 
1:00 
1 : 05 



:55 

:57 

:16 
:30 

2:08 



SONG 



If You're Happy 
The Jtanping Bean 
Tengo Una Muneca 
Can You Do? 
Thomas , Thomas 



eat) 

(Repeat) 



FILM 



SC 
E 

HC 
S 
E 



E 
E 
S 
E 
E 



E 



2:11 
1:17 
1:31 
2:30 
1:45 



3:00 



307 



^ - 



SEGMENTS 

ANIMATION 

A/ T (2) 

/m/ M (Repeat) 

/s/ S (Repeat) 

DRAMATIC 

* Rooms of the House 
Questions 



PROGRAM 8 

CONTENT 
AREA 



p/g 
p/g 

P/G 



language 



s 
s 
s 



Sp 

E' 



s 



TIME 



2 : 00 
1:00 
1 iOO 



3 :42 
2:15 



CAMEO 



Body Parts V; 

^§aK5^B|^igz%!S^13^ 



PUPPET 



CONCENTRATION BOARD 



M 

M 
HC 

ac 



sc 



s 
s 
s 
s 
s 



:55 
:24 
:45 
:30 
05 



1:52 



SONG 





- Cinco Elefantitos 






^ La Vieja Ines. ( 


Repeat) 




.\z^- Hickory, Dickoir/ 


Dock 




(Repeat) " 






^ Mavr and Paw 






^^^^ Juego Limpio (P 


epeat) 




\^ Look At Me (Rep 


eat) 










- FILM 












' Making A House 











M 
HC 

E 
E 

HC 
E 



S 
S 

E 
E 
S 
E 



E 



1:55 
1:44 

1:43 
1:37 
1:30 
1:30 



2:59 
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PROGRAM 9 



SEGMENTS 



CONTENT 
AREA 



lANGUAGE 



TIME 



ANIMATION 



L 
T 

J^/ S 
DRAMATIC 



(2) 
(Re] 
(Repeat) 



jpfiose Tiirn Is It? 
iSruf^ Bees ^nt±o \: 
Big and Little 



P/G 

p/g 
p/g 



He & SC 
E 



CAMEO > " ^ * V ; - 

; A/ L 

; First, Second, Third 
I ( Repeat ) ^ ^^s^^^ ^ 
Child Cameo #7 - iQue bien 



Child Cameo #4 - ABC, la 



Child Cameo #9 - Alia esta 
#l , 2 , 3>^5^^,i2 



puppet r 

The Fence 

CONCENTRATION BOARD 
(not used) I 



SONG 



The 
San 
The 
FILM 
The 



, Naricita 
Bees 



) 

Hokey Pokey (Repeat) 



M 

HC 
HC 

HC 

HC 

HC 
HC 



S 
E 

HC 
None 

SC 



s 
s 
s 



s 

E 
E 



S- 
S 

S 
S 

S 

S 

S 
S 



S 

S 
E 



2:00 
1:00 
1:00 



1:58 
1:52 
2:26 



1:02 
:45 

:20 
:05 

:05 

: : 05 



:05 
2:30 



2:21 



1:31 
1:08 
2:11 
2:02 

3:00 



RIC, 



i 



PROGRAM 10 
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SEGMENTS 



CONTENT 
AREA 



LANGUAGE 



TIME 



ANIMATION 

/rr/ R (2) 
- /rry' RR (2) 



P/G 
P/G 



S 
S 



2:00 
2:00 



DRAMATIC 

The Magicians 
The Pinata 
f; Luke, 'the Cook Intro 



E 

HC & SC 

- E 



E 
E/S 
E 



2:36 
2:35 
1:38 



CAMEO 



/rr/ RR : 
Numbered Dots - 
Adult Cameo #3,4 - (Repeat) 

R (rosa) 
RR (carro) 



M 

HC 
HC 



S 
S 
S 

S 
S 
S 
S 



02 



30 
52 
00 
41 
47 



PUPPET 

jr^ (hat Aisejl) 



-m 



CONCENTRATION BOARD 
/rr/ R (rcsa, carro) 

SONG 

Tengo una Muneca 
La Vibora (Repeat) 
The Jxamping Bean (Repeat) 
Luke the Cook - ; ^ V;: 
AEIOU • (Repeat) 



FILM 

V Making Pinatas 



P/G 



HC 
HC 
E 
E 



HC 



S 
S 
E 
E 
S 



E 



:25 



1:31 
1:30 
1:17 
2:20 
1:24 



3:00 



iFRlC, 
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PROGRAM 11 



SEGMENTS 



CONTENT 
AREA 



TANGUAGE 



TIME 



ANIMATION 



P (2) 

T (Repeat) 

L (Repeat) 



P/G 
P/G 
P/G 



S 
S 
S 



2:00 
1 : 00 
1:00 



DRAMATIC 

J^Gossip 

- 5Malcih^; Tortillas 
Building ay S^esaw^ 



E 
HC 
S 



E 
S 
E 



1:31 
3 :02 
3:33 



"M - 
% 



■ft 



CAMEO 



PUPPET 



sM^ 



(CSrn^oni^tHe jCob?? 



iNone* 



S 
S 



:55 
:45 



2:00 



CONCENTRATION BOARD 



SONG 



Juanetin, Juanete 


S 


: S 


1:30 




Cinco Elefantitos (Repe 


sat) M / 


* S 


1:55 




Stand Evej^body 


"V S 


- E 


1:27 




Look at Me (Repeat) 


V E ^y^i =f 


E 


1:30 




The Bus (Repeat) 


v;??; None 


E 


1:22 




The Busy Bees (Repeat) 


3 E 




1:08 




CLM 










Corn - , - 


• None ? 


E 


2:56 





SEGMENTS 



PROGRAM 12 

CONTENT 
AREA 



LANGUAGE 



311 



TIME 



ANIMATION 

/n/ N 
/rr/ R 
P 



(2) 

(Repeat^ 
(Repeat) 



(2) 



P/G 
P/G 
p/G 



S 
S 
S 



2:00 
2:00 
1:00 



DRAMATIC 



"fASBl^ of av BeatJ^intro; 
i£;ariiicero;?Carnicerffe^ 



SC 
E 

sp: 



E 
E 
S 



2:34 
1:16 
1:30 



CAMEO 



/n/ N 

j^^ ^^ g^ ^^gg ^^jySyil' 
Child Cameo #2,4,8 



eat 



HC 
HC 



S 
S 
S 



:53 

:45 
1:30 
:15 



PUPPET 

ttS ara tB§ 5bokf 



CONCENTRATION BOARD 

^^tnc Us e^ j; * ? 



SONG 



Naricita, Naricita (Repeal 
A Bit of A Beat 
Thomas, Thomas (Repeat) 
(Repeat) 
(Repeat) 



Maw and Paw 
Manzanita Roja 



S 
E 
E 
E 

Sp & E 



S 
E 

i 

E: 



2:09 



1:31 
1:59 
1:45 
1:37 
1:44 



--m 



FILM 

San Antonio 



HC 



E 



2:59 
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PROGRAM 13 



SEGMENTS 



CONTENT 
AREA 



LANGUAGE 



TIME 



ANIMATION 

/d/ D (2) 

/p/ P (Repeat) 

/n/ N (Repeat) 



P/G 
P/G 
P/G 



S 
S 
S 



2:00 
1:00 
1:00 



DRAMATIC 

Panadero/Panaderxa 
Chato el Patb 
Whose rs It? 



Sp 
sc 

E 



S 
S 
E 



1:30 
3:07 
2:26 



/d/ D 



Cameo #3 - 



^rrpfi (Repeat) i 

^^^^ = St Dance Freeze #2 



PUPPET 



the Cook 



(not used) 




ION BOARD 



^^Ss^i^ Luke the Cook 
l^^i^ La Vieja Ines 
B/v Song . 



Juego Limpio 



P/G 

. HC 
HC 



E' 



seat) E 
(Repeat) HC 

; \/ i _ - , E 

(Repeat) - HC 
Hickory , Dickory, Dock (Repeat) E 



S 
S 



E 



E 
s 

E 
S 

E^ 



:57 

:25 

:'30 



2:10 



2:20 
1:44 
2 i 07 
1:30 
1:43 



FILM 



The Potter 



E 



3:00 





PROGRAM 14 
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SEGMENTS 



CONTENT 
AREA 



LANGUAGE 



TIME 



ANIMATION 

/f/ P 
/n/ N 
/d/ D 

DRAMATIC 



(2) 

(Repeat) 
(Repeat) 



Boticario/Botica 
Shoeshine Charlie Intro 
Shoeshine Charlie Close 
The Radio 



P/G 
P/G 
P/G 



Sp 
E 
E 
E 



S 
S 
S 



S 
E 
E 
E 



2:00 
1:00 
1:00 



1:04 
1: 08 
1:21 
3:06 



CAMEO 



Onion Chef 
- jNuitiber 3 



- Missing 



P/G 



M 



1:04 
It 13 



PUPPET 

Empty and Full 

CONCENTRATION BOARD 
ijse of An 



E 



3:15 



1:45 



SONG 

San Serafin (Repeat) 
Shoeshine Charlie 
Tengd \ina Muneca (Repeat) 
The Jumping Bean (Repeat) 

FILM 

The Circus 



HC 
E 

HC 
E 



S 
E 
S 
E 



2:11 
1:33 
1:31 
1:11 



3:00 



iERiq 
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PROGRAM 15 



SEGMENTS 



CONTENT 
AREA - 



LANGUAGE 



TIME 



ANIMATION 

Vb/ B (2) 
/b/ V (2) 



P/G 

p/g 



S 
S 



2:00 
2:00 



DRAMATIC 

Magnets Move Objects 
Sea Chanty Intro 
Taking Tiirns 



S 
E 

~SC 



E 
E 
E 



3:07 
1:22 
2:15 



CAMEO 

/b/ B . 
/b/ V ^ 
o COimtirig- Jv^ 

; /ggunt^^ 

isDance ^Freeze #1 
•B (bjorro) 
(vac a) 



PUPPET 

The Compass 



P/G 
p/g 

M 

M " 
H/C 
H/C 
P/G 
P/G 



S 
S 
S 
S 
S 
S 
S 
S 



i55 
.11 
•10 
.12 
.15 
i30 
!47- 
i50- 



1:50 



CONCENTRATION BOARD 
(bAorro, vaca) 



P/G 



:23 



SONG 



Cinco Elefantitos (Repeat) M 

AEIOU (Repeat) P/G 

Sea Chanty E 

The Busy Bees (iRepeat) E 



S 
S 
E 
E 



1:55 
1:24 
1:30 
1:08 



FILM 

Magnets 



2:59 



i 



iERlC. 



PROGRAM 16 
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SEGMENTS 



CONTENT 
AREA 



LANGUAGE 



TIME 



ANIMATION 

/k/ C (2) 

A/ QU (2) 

/f/ F (Repeat) 



P/G 
P/G 
P/G 



S 
S 
S 



2:00 
1:40 
1:00 



DRAMATIC 

The Earth and the Orange 
Everybody Goes Shopping 



S 

Sp 



E 
S 



3:25 
1:31 



CAMEO 



C 

QU [ 

Numbered Dots - Star 
Shild' Cameo #5 - 

(Repeat) ' 
^Dance Freeze #12 



P/G 

p/g 

.M 

HC 
HC 



S 
S 
S 

S 
S 



.:01 
:-30 
:30 

:05 
:30 



PUPPET- 

Fiont and Back 



1:59 



CONCENTRATION BOARD 
"(not used) 



SONG 



The Hokey Pokey (Repeat) 
San You Do? . (Repeat) 
^anzanita Roja ^ 
The World Is Round . 
A Bit of a Beat (Repeat) 



Sp 



None 
S 

& E 
S 
E 



E* 
E 
E/S 
E 
E 



2:02 
2:30 
1:44 
1:44 
1:59 



FILM 

The Barber 



E 



3:00 
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PRCX3RAM 17 



SEGMENTS 



CONTENT 
AREA 



LANGUAGE 



TIME 



ANIMATION 

A/ K (2) 

A/ QU (Repeat) 

A/ C (Repeat) 

DRAMATIC 
The Bridge 

CAtffiO 



K . 
Mult; Cameo #2 - 



^isnce Er ee ze j #4 ,7 
(cais^) * 
On (queso) " ' 
-K (kiosco) 

PUPPET 

Tacho and Pancracia 



P/G 
P/G 
p/g 



P/G 

HC 
HC 
P/G 



P/G 



HC & SC 



S 
S 

s 



s 
s 

s' 

s 

s 



1:32 
:50 
1:00 



3:06 



:29 

;16 
lOO 
!47 
:43 
!45 



1:57 



CONCENTRATION BOARD 

C/QU/K (casa, queso/ kiosco) P/G 

SONG 

Juanetin, tTuanete (Repeat) S 

iMpre Than One y , E 

vBf^You're Happy (Repeat) SC 

The Bus , (Repeat) None 

Luke the Cook (Regeat) =E; 

La Vibora (Repeat) HC 

FILM 

The Horse S 



S 
E 
E 
E 

-E. 
S 



E 



:41 



1:30 
2 : 00 
2:11 
1:22 
2:20 
1:30 



3:19 



PROGRAM 18 
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SEGMENTS 



CONTENT 
AREA 



LANGUAGE 



TIME 



ANIMATION 

. /g/ G 
. /g/ Gu 



(2) 
(2) 



P/G 
P/G 



S 
S 



2:02 
2:02 



DRAMATIC 

Sticky, Sticky 
Buying Shoes 
^Traffic Safety Rules 



S 

E 

None 



E 

E 



2:05 
3:17 

:55^ 



GAMEO 

/g/G . 
/g/ GU 

Little Puppies 
Dance Freeze #6,10 
Adult Cameo #3 - (Repeat) 
* The Clowns Add 



P/G 

p/g 

M 
HC 
HC 
M 



S 

s* 

s 
s 
s 

's 



!48 
!29 
;11 
iOO 
i25 
06 



i>UPPET 

(not usjed) 



CONCENTRATION BOARD, 
(not vised) 



SONG 



Juego Limpio (Repeat) HC 

Sea chanty - (Repeat) E, 

La Luz Roja None 

Shoeshine Charlie (Repeat) E 

Look At Me (Repeat) E 

Maw and Paw (Repeat) E 



S 
E 
S 
E 
E 
E 



1:30 
1:30 
2:20 
1:33 
1:30 
1:37 



m 



FILM 

Making Honey 



None 



E 



3:00 
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PROGRAM 19 



SEGMENTS 



CONTENT 
AREA 



LANGUAGE 



TIME 



ANIMATION 
/gw/ GU 

/g/ G 



(2) 

(Repeat) 



P/G 
P/G 



S 
S 



1:22 
1:01 



DRAMATIC 

The Falling Ball 
In/On 



S 
E 



S 
E 



3:58 
1:18 



CAMEO 



GU - . P/G 

Disappearing Balloons (2) ' M' 
Siabtr acting Lights - M 

Adult- Cameo #1,4 - 

( Repeat) • , HC 
Dance Freeze #5,8/9,11,13 m 

PUPPET 

WiHy and Gravity S 



S 
S 
S 

S 

S. 



:19 
:35 

:33 ^ 

:47 
2:30 



2:17 



CONCENTRATION BOARD 
(not used) 



m 



SONG 

The World is Round * (Repeat) 
Stand Eveirybody Side by Side 

(Repeat) - 
Naricita, Naricita (Repeat) 
La Vie j a Ines (Repeat) 
B/V Song (Repeat) 

FILM 

The TrAick 



S 

HC 
HC 
E 



E 

E 
S 
S 
E 



E 



1:44 

1:27 
1:31 
1:44 
2:07 



2:59 
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PROGRAM 20 



SEGMENTS 



CONTENT 
AREA 



LTUilGUAGE 



TIME 



ANIMATION 

/y/ Y (2) 
/y/ LL (2) 

DRAMATIC 

The Thermometer 
The Seesaw 



P/G 
P/G 



S 
S 



S 
S 



S 
E 



1:28 
2:00 



2:49 
3:02 



CAMEO 



Y 
LL 

Tfie^Clovms Svibtract 
Dance Freeze #1,3,12,14 

PUPPET 

The Use of u - 

CONCENTRATION BOARD 
(not used) 

SONG 

-Tengo Una Muneca (Repeat) 
A Bit of a Beat (Repeat) 
" Hickoi^, Diclcory, Dock 
(Repeat) 
La Luz Roja (Repeat) 
Thomas, Thomas (Repeat) 

FILM 

Playing Baseball 



P/G 
P/G 

'M 
HC 



P/G 



HC 
E 

E 

None 
E 



SC 



S 
S 
S 

s 



s 

E 

E 
S 
E 



E 



;32 
;41 
05 
;00 



1:36 



1:31 
1:59 

1:43 
2:20 
1:45 



3:00 
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PROGRAM 21 
CONTENT 

SEGMENTS AREA LANGUAGE TIME 

ANIMATION ' 

/y/ HI (2) P/G S 2:00 

/y/ Y (Repeat) p/g S :44 

/y/ LL (Repeat). ^ p/G S .1:00 

DRAMATIC . 

The Scale S E 4:45 

The Scale Follow-up S _ E* :26 

Opposites 1 E E :56 

CAMEO 

/y/ HI i P/G 'S :34 

Dance Freeze #2/4 #10 , . HC, S 4:30 

Adult e^^O #2 - (Repeat) hc S . :16 

: Y. (yegua) * P/G S , :53; 

LL (ilave) P/G S. :49 

HI (hielo) p/G > . S - _ :49 

PUPPET 

(not used) 7 - . 

CONCENTRATION BOARD ■ ' 

* Y/LL/HI (yegua. Have, 

hielo) P/G S :40 

SONG • ■ 

' San Serafxn (Repeat) HC S 2:11 

Shoeshine Charlie (Repeat) E E 1:33 

More Than One (Repeat) E . E 2:00 

I Jucinetin, Juanete (Repeat) S S 1:30 

I The Jumping Bean (Repeat) E E 1:17 



FILM 

The Puppeteer s E 3:30 
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PROGRAM 22 



m 

1 



SEGMENTS 



CONTENT 
AREA 



LANGUAGE 



TIME 



ANIMATION 

/0/ H (2) 
/c/ CH (2) 



P/G 
P/G 



S 
S 



2:00 
2:00 



DRAMATIC 

Who Did It? 



E 



E 



4:54 



CAMEO 



/0/ H 
/c/ CH 

playing Marbles 
Missing Addend 
Dance, Freeze #6 > 7 
*Child Cameo #4 - (Repeat) 



P/G 
p/g 

M 
M 
HC 
HC 



S 
S 
S 
S 
S 
S, 



:34 
1 : 04 
1:13 
1:36 
1:0P 

:05 



PUPPET ' 

Who Is Nacho? 



HC 



1:38 



CONCENTRATION BOARD 
(not used) 



w 

f 
m 



SONG 

Cinco Elefantitos (Repeat) M 

Stand Everybody (Repeat) S 

The World Is Round (Repeat) S 

The Busy Bees (Repeat) E 

The Holcey Pokey (Repeat) None 

FILM 

Who Am I? SC 



S 
E 
E 
E 
E 



1:55 
1:27 
1:44 
1:08 
2:02 



2:59 
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PROGRAM 23 



SEGMENTS 



CONTENT 
AREA 



LANGUAGE 



TIME 



ANIMATION 

/s/ Z (2) - 

/0/ H (Repeat) 

/c/ CH (Repeat) 



P/G 
P/G 
P/G 



S 
S 
S 



2:00 
1:00 
1:00 



DRAMATIC 

,The Doctor's Office 
The Census Taker 



S 

Sp 



S 

s 



2:43 
2:53 



CAMEO 

CydsAZ 
JFpllow the Pattern, 
Datnce Freeze #5 , 8 , 13 > 14 

-A^ult Cameb #1" - (Repeat')^ 
Child Cameo #6 - (Repeat) 



-P/G 
M 
HC 
HC 
HC 



S 
S 
S 
S. 
S 



:49 
:44 
1 00 
120 
125 



PUPPET . 

^ The Barbecue 



HC 



2:19 



C^ONCENTRATION BOARD 
^ (not used) 

SONG 



^a ,Vibora (Repeat) HC- 

l£ you' re Happy CRepeat) SC , 

Manzanita iRoja^ (Repeat) Sp & E 

Sea Chahl^ (Repeat) E 

The Bus (Repeat) None 



^ S 
. E 
E/S 

E 

E 



1:3 0 
2:11 
1:44 
1:30 
1:22 



FILM 

Professions 



E 



2:57 




■ 

m 
'm 
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PROGRAM 24 
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SEGMENTS 



CONTENT 
AREA 



LANGUAGE 



TIME 



ANIMATION 

/s/ C 
/s/ S 
/s/ Z 



(2) . 

(Repeat) 
(Repeat) 



P/G 
P/G 
P/G 



S 
S 
S 



2:00 
1:00 
1:00 



DRAMATIC 

Frankie Flies South 



SC 



E/S 



3:45 



CAMEO - ' = - 

/s/ C . P/G 

Missing 6, 4, 9 M 

^Adult C^raeo #3 - ^ . 

(Repeat) HC 

;GMia Cameo #3, 9 - (Repeat) HC . 

S (sapo) - ^ P/G 

Z (zorra) P/G 

C (cebra) • P/G 



S 
S 

S 
S 
s 
s 
s 



:42 
1:10 



25 
10 
45 

49. 
45 



PUPPET 

^ (not used) 



CONCENTRATION BOARD 

S/z/c ;(sapo, zorra, cebra) 



P/G 



•39 



» 



i 
m 



SONG 

: A Bit of a Beat (Repeat) 
Can You Do? (Repejat) 
Luke the Cook (Repeat) 
B/V^Song (Repeat) 
La Luz Roja (Repeat) 

FILM 

Mexico City (Shopping) 



E 

S & E 
E 
E 

None 



HC 



E 
E 
E 
E 
S 



E 



1:59 
2:3 0 
2:20 
2:07 
2:20 



3:00 



I 
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PROGRAM 25 



lERlCi 



SEGMENTS 



CONTENT 
AREA 



LANGUAGE 



TIME 



ANIMATION 

An/ N (2) 
/r/ R (2) 

DRAMATIC 

The Mystery Box 
Before and After 
Power 



P/G 
P/G 



E 
E 
S 



S 
S 



E 
E 
E 



2:00 
2:00 



2:46 
3:24 
2:05 



CAMEO 

R V 
iMissing 10, 14, 18 
?Dance Freeze #4, 10 



P/G 
P/G 
M 
HC 



S 
S 
S 
S 



:54 
:52 
1 02 
lOO 



PUPPET 



or Spanish 



HC 



E/S 



1:20 



CMCENTRATION BOARD 
(not used) 



SjONG 



DxQkory , Dock 
(Repeat) 
^^u^inetxn,* Juanete (Repeat) 

Maw and Paw (Repeat) 
7 More -Than One (Repeat) 

FILM ^ 
' Sounds 



E 
S 
E 
E 



E 

S^ 
E 
E 



E 



1:43 
1:30 
1:37 
2:00 



3:10 



PROGRAM 26 
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SEGMENT 



CONTENT 
AREA 



LANGUAGE 



TIME 



ANIMATION 

/W J (2) 
/h/ G (2) 

DRAMATIC 

The Short and the Tall 
Who's Taller 



P/G 

p/g 



E 

lE 



S 
S 



E 

S 



2:00 
2:00 



2:32 
3:25 



CAMEO 

Dividing into H^lAres* 

Dance Freeze #6,11 

PUPPET 

Dividing into Halves^ 

CONCENTRATION BOARD 
(not used) 



M 



HC 



M^ 



S 
S 
S 



!25 
i57 
55 

!00 



2:22 



SONG 



If You're Happxr - (Repeat) 
S an "S eraf inc 
Cinco Elef antitps 
Sea: Chanty 
Shbeshihe! Charlie 



se 

HC 
M 
E 
E 



E. 
S 
S 
E 

e: 



2:11 
2:li 
1:55 
1:30 
1:33 



FILM 

The Painter 



2:40 



326 



PROGRAM 27 



3r 



SEGMENTS 

ANIMATION 
A/ X 

A/ J 



(2) 

(Repeat) 
(Repeat) 



DRAMATIC 

The Molcajete 

CAMEO 
/V X 

— iDance Ireeze #8,13,15 
Child -Cameo #6 - (Repeat) 
^ J ( jau l a ) 
.X (Texas) 
G (general) 

PUPPET • ■ 
Look Alikes 



CONTENT 
AREA 



P/G 
P/G 

p/g 



HC 



P/G 
HC 
HC 
P/G 
P/G 
P/G 



LANGUAGE 



S 

s 
s 



s 
s 
s 
s 
s 
s 



TIME 



1:24 
1:00 
1:00 



4:05 



30 
30 
25 
41 
55 
50 



2 : 10 



eONCENTRATION BOARD ' 

J/X/G (jaula,, Texas, gene *.!) P/G 

SONG - ■ 

* La-Luz^ Ro j a *i,iepeat ) None 

Stand Everybody (Repeat) S 

Lpk? the Cook (Repeat) - JI 
The World Is Round * (Repeat) S 

B/V Song (Repeat) , E 

FILM ' 

The Neighborhood "s 



S 
E 
E 
E 
E 



:34 



2:20 
1:27 
2:20 
1:44 
2 : 07 



2:30 
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SEGMENTS 



PROGRAM 28 

CONTENT 
AREA 



LANGUAGE 



TIME 



ANIMATION 

As/ X 

/fi/ N 
/r/ R 

DRAMATIC 



(2) 

(Repeat) 
(Repeat) 



Irregular Plurals 
The Cake 



P/G 
P/G 
P/G 



E 
M 



S 

s 
s 



E 

S^ 



1:52 
1:00 
1:00 



1:15 
3:25 



CAMEO 

Dividing into Thirds M 

Telling Time - ^ M 

As/ X P/G 

Measuring in Inches . M 
l^dult Cameo #2,3/4 / (Repeat) HC 

Danee Freeze #9, 15 HC 



S 
S 
S 
S 
S 
S 



;00 
ilO 
:30 
•35 
!68 
;00 



PUPPET ' 
The Correct Time 

CONCENTRATION BOARD 
(not used) 

SONG. ' 

~ * _ ^ 

Naricita, Naricita (Repeat) 
Tengo lana Muneca (Repeat) 
Can You Do? (Repeat) * 
' Sea Chanty (Repeat) 
More Than One (^lepeat) 

FILM 

Mexico City (Field Trip) 



1:45 



S ' 
HC' 
S & E 
E ^ 
E 



S 
S 
E 
E 
E 



E 



1:31 
1:31 
2:30 
1:30 
2:00 



3:00 



jERIC. 
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PROGRAM 29 



SEGMENTS 



CONTENT 
AREA 



LANGUAGE 



TIME 



ANIMATION 

/w/ W 
/w/ HU 

DRAMATIC 



(2) 
(2) 



The Garbage Cans 
It's Night ime . 

CAMEO 

/w/ W 

/w/ HU 
-Danee Freeze #3/15 

W (Willy) 
- HU (hueso) 



P/G 
P/G 



E 
S 



P/G 
P/G 
HC 
P/G 
P/G 



S 
S 



E 
D 



S 
S 
S 

S^ 

s 



1:18 
1:48 



2:45 
3:15 



[30 
[30 
iOO 
142 
154 



PUPPET 

* "riie Turtle 



2:20 



CONCENTRATION BOARD 
W/HU (Willy, hueso) 



P/G 



:25 



SONG 



If You're Happy (Repeat) - SC 
Jxianetin, Juanete, (Repeat) S 

ManzanitS Rpja (Repeat) ^ Sp & E 
Maw and Pav; (^Repeat) - E' 

Song (Repeat) . E 



E 
S 
E/S 
E 
E 



2:11 
1:30 
1:44 
1:37 
2:07 



FILM 

The Weather 



E 



3 : 00 




PROGRAM 30 
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SEGMENTS 



CONTENT 
AREA 



L2\NGUAGE 



TIME 



- Measuring 



ANIMATION 
/i/ Y (2) 

DRAMATIC 

Measuring 
Looking At 

CAMEO 

Camera Card 
/i/Y 
Measuring 
I ( iman) 
y (maguey) 



PUPPET ^ 

Mista'cen Identity 

CONCENTRATION BOARD 
l/y (iman, maguey) 

SONG 

The World Is Round . (Repeat) 
La Luz Roja (Repeat) 
Shpeshine Charlie * (Repeat) 
AiBit of a Beat (Repeat) 
More Than One (Repeat) 
Juego Limpio (Repeat) ~- 

FILM 

Plying a Kite 



P/G 



S 

s 



M 
P/G 

M 
P/G 
P/G 



SC 



P/G 



S . 
None 
E 
E 
E 

HC 



M 



S 
E 



S 
S 
S 
S 
S 



E 
S 
E 
E 
E 
S- 



1:38 



2:50 
1:45 



il5 
:30 
;12 
:48 
:45 



2:30 



•20 



1:44 
2:20 
1:33 
1:59 
2:00 
1:30 



2:30 



APPENDIX B 



OUTLINE OF INSTRUCTIONAL OBJECTIVES 



^3' Ip( 
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OUTLINE OF INSTRUCTIONAL OBJECTIVES 



The content of CARRASCOLENDAS is detemined by the 
instructional objectives written by the Ciirriculvun Staff of the 
project* Objectives are written individually in te3nns of speci- 
fic behaviors • The same objectives were specified for the third 
year series as for the second year series. An outline of the 
topics covered by the objectives is presented below. 

The objectives are divided into seven areas: Spanish 
Language Skills, Phoneme/Grapheme Relationships, and Math, which 
are treated exclusively in Spanish; Science, History and Culture, 
and Self Concept, which are treated in either Spanish or English, 
and English Language Skills, which are treated exclusively in 
English. ^ ^ 

I. Spanish Language Skills 

A. Environmental vocabulary 

^1. Vehicles - - 

2. Tools ^ ^ 

^ ^ 3. Weddings 

4. Time devices 

5. Meal times 

6. Fires 

- " 7. Illness 

8. Workers and their products 

9. Parts of a house 

10. House furniture 

11. Constructing a house 

12 . Farm 

13. ^ Animals and feed 

14. Holidays 



a . Names 
b • Meaning 
c. Symbols 



5. 


Asi 


-6. 


Traje 


7. 


Gis 


8. 


Regla 


9. 


Mucho 


10. 


Sorpresa 


11. 


Adrede 


12. 


Fuerte 


13. 


Fuiinos 


14. 


Afuera 


15. 


Nadie 


16. 


Senor 


17. 


Animal 


18. 


Piedra 


19. 


Cuatro 



^1 



C. Opposites 



!• Singing a song 
2# Naming qxialities 



II. Phoneme/Grapheme Relationships 

a7 Involving one phoneme and one grapheme which occur 
initially 



1* 
2. 
3- 

5. 



/a/ A 
/e/ E 
/o/ O 
/u/ U 
/m/ M 




TEST QUESTIONS: SPANISH 

All questions used in the Spanish test during the third 
year evaluation of CARRASdOLENDAS are shown below. Each test 
question was administered in an oral interview with individual 
children. Field agents scored the child •s response to each 
question on the test instrument. The format of the test 
instrument is in Appendix E» 

The test questions are listed in the order in which they 
were administered for the pretest. The same items were included 
in the post-test although they appeared in a different order. 




For reference purposes, each question provides addi- 
tional information. Visual aids are enclosed in parentheses, 
and the preferred correct response is underscored where appli- 
cable. The content area being L^'-ested and an abbreviated vers^ion 
of the instructional objective (s) are listed. Also provided are 
the program (s) which treats the objective, the segment title, 
the method of presentation, and the length of each segment. The 
ntamber of repetitions of segments within the same program is 
indicated in parentheses after the segment title. 

GARRASGOLENDAS Spanish Content Areas ^ 



1- /r/ R 
2. /n/N 



Involving one phoneme and two or more graphic representa- 
tions 

1. /rr/ R (initial position) , RR 

2. /b/ B, V 

3. /k/ C (preceding a, o, u, or a consonant), QU 
(preceding e or i) , K (in words of foreign extraction) 

4. /g/ G (preceding a, o, r, 1, or u + a, o, or consonant), 
GU (preceding e or i) 

5. /y/ LL, Y (except in isolation or in final position), 
HI (preceding a vowel in initial position) 

6. /s/ S, Z, C (preceding e or i) 

7. /H/ J, G (preceding e or i) , X (in certain words) 

8. /w/'W (in words of foreign extraction), HU (preceding - 
_ a vowel in initial position) 

9. /i/ I, Y (in isolation or final position) 

• Grapheme /0/ H - 
Involving two phonemes 

1. /gw/ GU - 

2 . As/ X 

. Reading 

1* Syllables 

2* Words 

3* Sentences 



- 349 

iCual es tu direccidn? 

SELF GONGEPT - states where he lives 

Program 24 - Frarikie Flies South DRAMATIC 

3:45 

iQue idiomas hablas? 

SELF CONCEPT - states what languages he speaks 
Program 8-1 Forgot 

24 - Frankie Flies South 



iEn que cuartp se bana este nino? 

( el cuarto de bano , la recamara, la sala, 
la cocina) 

SPANISH - points to places in the house 
Program 8 - Rooms of the House DRAMATIC 

3:42 

iEn que cuarto duerme este nino? 

(el cuarto de bano, la recamara , la sala> 
la cocina) 



' PUPPET 
1:5^ 
DRAMATIC 
3:45 



SPANISH - points to places in house 
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III. Math 



A. 



Sets 



!• Comparing and identifying 

a • More 
Less 

c. Greater niainber of objects 

d. Fewer n\amber of objects 



2. Matching sets and numerals 

3 • Matching in one-to-one correspondence 

4. Recognizing equivalent and non-equivalent sets 

5. Giving the numeral of a given set 

6. Writing the nxameral of a set 

7 • Gathering amount of objects to match a given numeral" 
B . Coxlnting -i 
1. By tens to 100 - 

2 • By ones to 100 " - ' % 

3 . Identifying^ the^ number of tens and the nvutiber of 
units in a nuntoer ^ 

4. Providing nuiSbjers - i 

a. Before and after a given nugiber 

b. Between two other numbers ^ ; 

5* Providing missing numbers on a ninrtoer line j 

6. Eol Towing n^arabered dots 3 

7 . Pointing to first, second, or third ? 

8. Identify ijig hungers as less than or more than a % 



given ntiraber 



Terms and Skills 



1. 



Recognizing symbols 




Answer box 

Plus 

Minus 
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d • Equals 

e. Is greater than 

f. Is less than 

2. Adding and subtracting 

a. Finding the sum of two numbers 

b. Finding the difference of two numbers 

c. Providing the missing addend 

d. Identifying addends 

3. Identifying a mathematical statement as right or wrong 

4. Finding odd and even numbers on a nuiiber line 
5^ Composing and solving a^ problem 

a. Addition 

b, Suibtractioh 

D. Related skills ^ ^ 

1. Using coins 

a. Grouping and aiddihg coins of lOj^, 5j^7 and Ifi 

b. Giving equivaient values 

c. Adding the plr ice of two ^articles 

^ d,- Determining change - 

2. Telling time . _ ~ - - 

a. Identify ing the hour oh a clock 

b# Placing the hour hand oh a griven time 

3* Fractions 

a. Dividing into halves (paper, coloring) 

b. Color ing one-half of shapes 
c* Coloring one-tliird of shapes 



Measuring 



a. Us irig simple rulers and blocks 

b. Using centimeters or inches 

c\ Using cups and quarts for liquids 
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IV. Science 



ft 
i 



A. Skills 



1. Identifying life cycles and verbalizing their stages 



a. 
b. 
c. 
d. 
e. 



Frog 

Silk worm 
Butterfly 
Man 
Ant 



Ordering pictiires and verbalizing the process of 
making 



a* 
b. 
c. 
d. 
e* 

f ; 
g- 



Honey 



Houses 

Glass 

Tortillas 

Bread 

lottery 



3/ Making a map including dtems from the child •s 



a. Own room 

b . Ne ighbbrhood 

c. Home ^ 

d. School 

e. " Town 



4. Labeling directions on a map 

5 . Understanding di%ecttonal words 

al Left, right 

b . Upper, lower 

c . Above , be low 

d • In the middle of 

e. Forward, backward 

f. To the side, side to side, back to back 

g. On the line 

h. Inside, in the corner of the square 



338 



6. 
1. 
8. 



9. 

Id. 
II. 



Measuring gravity 

Using a scale 

Using measuring devices 

a . Thermometer 

b. Scale 

c . Ruler 

d . Cup 

Demonstrating the principle of night as earth shadow 
Demonstrating how the thermometer works 
Using the senses to reach a conclusion 



B. Environments and their components^ 

1. ^Identifying workers 

a . Frogman " ' ^ 

b. Baker ~- - ' ^ - 

c. Potter" — 

d. Farmer ^ ^ ^ - ^ -- ^ 

e. IFactojry worller ^ - _ 

f . Ciraus pfff - 

g. . " Const rue tiorv wor^^^ 

2. Identifying environments - 

a. Underwater ^ ^ ^ ^ - ^ 

b. Beach ^ - " ^ ^ 

Farm : " 

d. Circus - 

3 . Providing charactorastics of minerals arid man- 
'made materials 

a. Glass- _ ^ " 

b* Iron ^ 

c. Wood^ \ " - 

d. Rock ^ ^ 

4. Identifying sounds =^ 
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a. 


Airport 


b. 


Hospital 


c. 


Zoo 


d. 


Stadium 


e. 


Dock 


f . 


Street 


g- 


Farm 


h. 


Restaurant 


i. 


Prairie^ woods 


j- 


Construction site 



Verbalizing the function of man-made inventions 



a. 
b. 
c. 

d. 

et. 



Tunnels 
Fences 
Bridges. 
Boats i 
Rbads ^ 



identifying modern machines- based on simple machines 



a. Pulley 

b. Wheel 
c • Lever 



8. 



a. Identifying objects with magnetic properties 

b. . Identifying size and shape of objects with 

magnetic propeaStle^v ^ " - 

c. Demonstrating a meltl^^^ relative 
strength/ ^ . ^ \ ~^ 

d. Demonstrating force :pf pne-u 

e. Namihg three ways in which magni^ts^^^a^^ useful 
to" man ^ ^ ~ ^ ^ ^ ^ ^ j ----- ^ _ ^ - _ 

f. _ Identifying the earth as a huge magnet 

Power 



a, , Naming three sources 

b. Demons t rating two sources 



lERlCi 



340 



9» Identifying ways of transportation useful to man 
10. Homes 

a* Talking about different types of man-made homes 

as th^ suit their environments 
b. Identifying different types of animal homes as 

they suit their environments 

11 • Animals 

a* Identifying different types 

b* Pointing out means of defense 

c* Pointing out particular characteristics 



12, 



Plants 



b^ TSl^lSf: a^ 



i3 # - Weather^ 



; leather ^ 

b/ l^p^j^Sp]!^ o^^ for hpt ^nd 

^ pb$^?$e^S^r - ^ ^ - ^^^ ^ 

^afSer^: - : ; ^ " . v 



14 • Seasons 



a* 
b. 



15 • " ^alflt^n^ nonliving 



16 . Ideht if y i|igi the ^arth a.s 



a* RoSdid r ^ 

b . A ifegge^^ with pbles - 

17 . Knowing that graVity^h^^ i^puli^* 



jERlCi 




341 



V. History and Culture 



A. Culture 



1. Songs, rhymes, riddles 
2 • Games , dances 

3. Legends, myths, folk tales 

4. Characteristics of Mexican-American socio- 
cultural elements 



a. Foods and meals 

b. Rituals" 

c. Celebrations 



5 . , Contemporary successful Mexican-Americans 



B. History ^ ^ ^ 
-1. Mexican histdty 

^ a. Personalities 

b . vents ^ v * ^ ~ ' ^ 

2. U. S. history influenced by Spanish, Mexican, and 
Mexican-American elements v " J- - 

\ a. Personaiities * . ^ 

b. Events - ^ - - " 

C. Texan features oS Hispanic and Mexicati heritage 

1 . Government . 

2. Founding cities - 

3 . Place names 

4. Architecture 

5 . Word borrowings . 

6 . Cattle and mining industries 

7 . ^ Food . 

8. Celebrations 



lERiq 
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Vi • Self Concept 



A. Self- 



!• Recognizing self as an American of Mexican descent 

2. Recognizing ability to speaK Spanish and English 

3. Recognizing self as being like and different from 
others ^ 

4* Offering multiple solutions to problems 

5 • Denranstrating deferment of gratification 

6. Recognizing the need to check facts 

7 . Ideritifyints suitable ways to express emotions 



a. 
b. 
c* 
d. 
e. 



Anger 
Hate 
Fear 
Love 



8* Performing variTed active a change of pace 



a* 
b. 
c. 
d. 



work 



Rest - 
Entertainment- 



\ 9* Demonstratirig "abo^^^^ to state - 

a* Name : " ^ - 

- r ^4 ^ddtess- i:^ : : - ^ - 

c* Parents * names - 

d/ Kq^ " . ^ : : 

10* Identifying distinctive items^of Mexican-American 
custpnts and life style \ 

B . Self and others ^ ^ , ^ 

1 • Working as a member of a group toward a common goal ^ 

a. Taking turns using t6pls or materials 

b. Being responsible for a specific job 
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Accepting that work must be shared 
Listening to ideas of others and accepting 
different points of view 

2* Recognizing dependence upon others and dependence 

of others upon him 
3 . Sharing possessions 

VII* English Language Skills 

-A. Syntax 

1. Present progressive tense 

2. Negative use of anything 

3 . ^ Placement of adjectives 

4. Must in statements of necessity 

5. Questions beginning with does - 
e% Doesn^t in negative senteh^ 

7 . Future tense - 

B. Morphology ^ - t 



2. 
3. 
4. 

5, 
6- 



7. 
8. 



Irregular ad je^:tives, comparative^ and superlatiye 
forms 

Irregular plurals" ^ 

Regular adjectives, superlative^f orms with -est 
Itrregular v^rbs , ^srt ^leSse : ^ ^ ^ 
Poss^essive adjectives (adjectivai pronouns) 
Present tenie^erb forms in agreement with subject, 
verb to be; and third person singular present tense 
of other verbs " - 
Present perfect tense 

Distinction between comparative and superlative 



C. Phonology: contrasting sounds 



1. 


/a/. 




2. 


/z/. 


/s/ 


— 3. 


/u/. 


/u/ 


4. 


/e/. 


/e/ 


5 . 


/%/, 


/i/ 


6. 




/v/ 


7. 


/a/. 


/o/ 
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D. Vocabulary 

1* Positional relationships 

a. Next to 

b. Between 

c. Close by 

d. On the other side of 

e . Over 

f. Under 

g . Around 

h. Through 



2. Tactile adjectives 

3 • Environmental vocabulary 

a> ^ Eiangs^-:^!^ 
^ h i: Eartll^ aM^53rt^ 

c. hknd-rw^^ 
- d. feather and sdas^^ " ^ ^ 

e. Man in envifonmlht, work, and home 



a> Bigr# smaa:l^li:ttle 
:]^^ ' ^ * 

c^ : in ^on€ an ^back of^ 
B€^^r^"af€er^ ; 

e. Earlyv viSte 

i. Efi^t^ vfji^ 

g. Heavy, light - 

h. Near; far 



5 . Personal pronoxm "agreement with antecedents in 

stibject^^jisati^ - 
6 . Verbi to throw away 

7. Indefinite article before nouns indicating pro- 
fession 

8. Article an ^ ^ 

9. Expression to get embarrassed 
10. On/In 



Ieric 
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a* Indicating position of contact 

b* Indicating position inside certain vehicles 

c* Use of in indicating position inside a car 

11 • Verb to turn on 

12 • Possessive pronoun mine in reference to plural 

antecedent 
13 . Use of look at rather than see 

a. Response to question 

b . Command 
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8* iA quien vas a ver cuando estas muy enfermo(a)? 
doctor 



SPANISH - uses terms regarding sickness 
Program 23 - The Doctor's Office O 



DRAMATIC 
2:43 



9* iGomo es este nino# alto o bajo? 
bajo 

SPANISH - names qualities (alto -bajo) 
Program 26 - Who's Taller 



DRAMATIC 
3:25 



lO* Pinta \in tercio de la pelota. 

(pelota dividida en tercios) 

MATH - colors. 1/3 of different shapes 
Procfrajtti 28 - Dividing into Thirds " 

The Cake 



DRAMATIC 
1:00 
DRAMATIC 

3 i25^ 



1^1 ♦ iQue^ forma tiene mia tortilla? 
cxrciifo. / ^ 



UlS'TOm^lim important 
char ap t er i 14exxcan-Am^ spc io- 

eultQiratl elemcCnts^sUch as food, meals; 
ideritafies Texas feat^ of Hispanic arid 
Mexican he^t§tge such as food 

Program 11 - Making Tortillas 



DRAMATIC 
3:02 



lr2 • Dime el nSmbre de iina persona o de un animal que 
hecesita que tu le ayudes. 

SELF CONCEPT - names person or animal who 

depends on him 
Program 4 - Agapito Learns La Raspa 

11 - I iking Tortillas 

~ ~ - 13 — Chato el Pato 



DRAMATIC 
4:15 

DRAMATIC 
3:02 

DRAMATIC 
3:07 
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13 



fs-- 



14. 



15. 



iCiial de estas tres cosas empieza con el sonido /e/? 
(escoba, iglesia, caballo) 



phoneme/grapheme - answers question correctly 
Program 2 - /e/ E" (2) 

/e/ E 

3 - /e/ E 

4 - /e/ E 



ANIMATION 
2:02 
CAMEO 
:56 

ANIMATION 
1:01 

ANIMATION 
1:01 



iCual de estas tres cosas empieza con el sonido /€/? 
(tigre, iglesia, perro) 



PHONElffi/GRAPHEIffi - answers question correctly 
Program 8 - /t/ T i i .* 

9 - /t/ T ^. . ' 
: 11 - A/ T 



ANIMATION 
2:00 
CAMEO 
. :55 
ANIMATION 
V 1:00 
ANIMATION 
1:00 



iCual de estas tres cosas empieza con el sonido /s/? 
( zapatbsy f lores, jabon) 

- PHONEME/GRAPHEME - answers question correctly t 
. Program 23 - /s/ z (2) ; ANIMATION 

, 2:00 

/s/ Z CAMEO 
; :49 
24 - /s/ Z ANIMATION 

1:00 

/s/ Z CONCENTRATION BOARD 

:39 



jERIC 
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16* Te voy a decir lona adivinanza, a ver si la sabes: Una 
vieja larga y seca que le escurre la manteca* 
iQue es? una vela 



HISTORY AND CULTURE - recites one riddle 
Program 5 - Riddles without Answers 

6 - Riddles 

Programs 5, 1 , 17, 21, 28 - Adult Cameo 

Programs 5,12- Child Cameo 

Programs 7, 12,^ 19/ 26 - Dance Freeze 



DRAMATIC 
1:JL6 
DRAMATIC 
3:45 
CAMEO 
1:^0 
CAMEO 
:10 
CAMEO 
2 : 00 



1^ - Pon Ips dibujps^^^^^^ 

€ - (3 bsos grandes, 12 osos chTicos) 



MATH — -cprapares^ 1^^ objects, matches 

jstets in pne-to-OTO 
Pr^ram 1 - Tflie Set^Goncept . - 

3 - Selecting Sets ^ 

- 4 - Agapito Learns La Raspa 



CAMEO 
1:09 
CAMEO 
:36 

DRAMATIC 
4: 15 



18* 



iCual corijtmto tiehe mas? 

(3 osos gfandeis ; 2 osos chicos^ " 

MATH -compares arfd states 

which one has Bfipre 
Program 1 - The Set Concept . 



CAMEO 
lr09 



^t?. iCuahtos ojos tienes? 
^ dos 



MAra - recognizes body parts 
Program 8 - Body Parts 



CAMEO 
:24 
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20. Haz Vina Ixnea de un punto al otro. 
(boat - manibered dots 1 - 10) 

MATH - follows numbered dots on a page 
Progreun 10 - Nioitibered Dots - Top 

16 - Niombered Dots - Star 



21. iCual de estas letras es la /t/? 
(s 1 u t k) 

PHONEME/GRAPHEME - recognizes grapheme T 

representing phoneme /t/ 
Program 8 - /t/ T (2)' 

\ ' ^ ^ ■ y /t/ T J : : 

. 9 - /t/ T - 

■ , 11 - /t/ T • 



CAMEO 
:30 

CAMEO 
:30 



ANIMATION 
2:00^ 
CAMEO 
:55 

ANIMATION 
1 ■ 1:00 
ANIMATION 
1:00 



22. 



iCual de estas letras es la /k/? ^ 
(^u X z . r b) 

PHONEME/GRAPHEME - recognizes grapheme QU 

representing phoneme 
Program 16 - /k/ QU (2) 



A/ QU 
17 - A/ C> K, QU 

■ . A/ QU 



ANIMATION 
: 1:40 
CAMEO 
, :30 

CONCENTRATION BOARD 
. :41 
ANIMATION 
:50 
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23. iCxial de estas letras es la /g/? 
(x £ j c n) 

phoneme/grapheme - recognizes grapheme G 

representing phoneme /g/ 

Program 18 - /g/ G (2) 

- ^ - /g/ G 

19 - /g/ G . 



ANIMrVTION 
2:02 
GAMEO 
:48 

ANIMATION 
.1:01 



24. iCual taene el mayor nxomfero de objetos? 
( 7 manzanas ^ 4 platanps ) 

^ MATH - compares twovsets and states which hals the 



GAMEO 
:45 



25^ Si vas /a^ia*^ i^l 
^tl^^ehe^^^^ 
4^q\5e tiei^^ 



PtogrBm 9 - whoseVTu^ 

13 - Chato el Pato 



DRZVMATIC 
1:58 

DRAMATIC 
3:07 



26. i Que (is; estb? 
madera^ 



SPANISH - identifies .above . - _ ^ 

Programs 11, 17 / 21,^ 25 , 29 - Jmrietxn, ^ Juanete 



SONG 
7:30 
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27. iCual se quiebra facilmente? 

(piedra, madera, hierro, vidrio) 

SPANISH - identifies above, poiatjs to correct item 

when asked. 
SCIENCE - gives characteristic of glass 

Programs 11, 17, 21, 25, 29 Juanetxn, Juanete SONG 

" 7:30 



28. Repite - 



Ahora vamos a jugar, 



SPANISH - repeats oral mod^l of word correctly 
Program - All Programs (Most dramatic segments in 
Spanish>use word in co^^^ - 



29. Repxte - 



o^ngo^scu^tr^ 



^eniZestS^mano^ 



^uaindd: se ayi^nta hsicia arriba? 



SCjENgEV ^^tnq3A^S5^ 
PfogrSm 



DRAMATIC 
- 3:58 



i Q\j^ p^Sja aar^<^ jan^^ern^metxb/ 3^ 

^ l^G^^mucho^c — ; >^ -r '' 

V s^e : ; ^ ^ ^ ^ " 



SGIEj^CE - ;lchow^ hb^^^^^ .works 
1?rbgram^5 - TtS Dbctor^^ Q^^ce " 



DRAMATIC 
2:43 



0 " " 
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iCual de estas cosas es diferente? 
(bote 11a, animal » foco) 

SCIENCE - points to item which is different when 

given several items of glass 
Program 11/ 17, 21, 25, 29 - Juanetin, Juanete 



33 • Bailame "La Raspa*" 



SONG 
7:30 





34. 



_ ? - 

" : -: 
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HISTORY i\ND CULTURE - dances at least one dance 
Program 4 - Agapito Learns La Raspa DRAMATIC 

4:15 

iCual dibujo es igual a la palabra? 

LLAVTE riavey vestido« telefono ' 

. PHGNEI^/GI^PIffilffi^ With initial 
* phoneme cbrrespond initial grapheme of 

, pirijit^ wbrdv^ ^ " * ^ ^ - . 

Program 20 - /y/ LL (2) . ANIMATION 

• * . * 2:00 

/y/ LL ^ ^ . CAMEO 

■ * :41 

21- /y/ LL . ANIMATION 

/ ' ^ 1:00 

-Y/LL/'HI CONCENTRATION BOARD 

■ . - ^ :40 

LL (Have) MAG BOARD 

' , :49 

iCual dibujo es igual a la palabra? 
MUNECA - rauneca, sombrero, limon 

PHONEME/GRAPHEME - recognizes picture with initial 
phoneme corresponding to initial grapheme of 
printed word , - - 



/W M (2) 


ANIMATION 




2:00- 


/m/ M 


CAMEG 




' j55 


/m/ M . = 


.ANIMATION 




1:00 


/m/ M 


ANIMATION " 




1:00 
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36. iCual dibujo es igual a la palabra? 

2APAT0S - zapatos , floras, jabon 

phoneme/grapheme - recognizes picture with initial 
phoneme corresponding to initial grapheme of 
printed word 

Program 23 - /z/ Z (2) ANIMATION 

2:00 

/z/ Z CAMEO 

:49 

24 - /z/ Z ANIMATION 

1:00 

S/C/Z CONCENTRATION BOARD 

;39 

Z (zorra) ' MAG BOARD 

:45 



37. iCual dibujo es igual a la palabra? 
GATO - gato , leche , dient es 

PHO;NEME/GRAPHEME - recognizes picture with ihiti 
phoneme corresponding to initial grapheme of- 
printed word » 

Program 18 - /g/ G (z) ANIMATION 

2:02 

/g/ G CAMEO 

■ :48 
19 - /g/ G ANIMATION 

1:01 



38. iCual dibujo es igual a ia -palabra?* 

VACA - vac a , hoiribre, oso ^ 

PHGNEME/GRAPHEME - recognizes picture with initial 

phoneme corresponding to initial grapheme of 
. printed word 



Program 15 - /b/ V (2) 

= /b/ V 
. B/V 
V (vaca) 



ANIMATION^ 
2f00 
CAMEO 
1:11 

CONCENTRATION BOARD 

:23 

MAG BOARD 
:50 
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39. iCual nos dice donde estamos? 



(temometro^ reloj, brujula, taza) 



SPANISH - tells us where we are when s-hown above 
items 

Program 15 - The Compass PUPPET 

1:50 



40. iQue es esto? 
brujula 



SPANISH - identifies compass when shovm 
Program 15 - The Compass 



PUPP.T^T 
1:50 



41. Haz una linea de: cada con junto al numeral con que va. 
(5 pelotas, 3 perros, 8 sbnibreros - 5, 3, 8) 



MATH - draws line matching sets and numerals 
Program 4 - Matching Sets and Nvimerals 



CAMEO 
:30 



42. 



Termina esto? 



o 

0 _ 0' 

0 : 0 0 



MATH - -cpntinues an established pattern 
Program 23 - Follow the_ Pattern 

43. iComo se llama la tienda donde se compra carne? 
carniceria 

SPANISH - states name of store when shown pictures 

of store and its wares ^ 
Program 12 - Carnicero, Carniceria DRAMATIC 

- - 1:30 
16 - Everybody Goes_ Shopping DRAMATIC 

^ l:3r 



CAMEO 
:44 



44* iQue es esto? 
pinata 



HISTORY AND CULTURE - verbalizes characteristics of 
Mexican-American celebrations; identifies Texas 
features of Hispanic-Mexican heritage-celebrations 

Program 10 - The Pinata DRAMATIC 

2:35 

45. iCqmo se le dice a las cascaras de huevo que tienen 

confetti? 
cascarones __ - 

HISTORY AND CULTURE states important character- 
istics of Memcan^rAmerican socio-cultural elements 
such as celebration ^ 

Program 3 ^ Calcarones __ DRAMATIC 

2:23 

4 - Si No Sabes, Pregunta PUPPET^ 

2:17 

46, iQue se hace con los cascarones? 

se quiebran sobre^ la cabe^a 

HISTORY AND CULTURE - states important cTiaracter- 
^ , ^ istics of Mexican-American socio-cultural elements 

such as celebrations. 
Program 3 - Cascarones " DRAT^TIC 

" - 2:23 

4 - Si No Sabes, Pregvmta PUPPET 
. 2:17 

47* Cantame una de estas canciones en espanol — La Vieja 
Ines, La Vibora de la Mar, San Serafin del Monte, 
Juego Limpio, Tengo Una Muneca 

HISTORY AND CULTURE - sings a song in Spanish 
Program - All programs with following songs: 

La Vieja Ines (5) 
^ La Vibora de la Mar (5) 

San Serafin del Monte (6) 

Juego Limpio (5) 

Tengo Una Muneca (5) 



SONG 
8:40. 
7:30 
13:06 
7:20 
7:35 
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48. Completa: AEIOU, El biorro 
sabe mas que tu 



HISTORY AND CULTURE - recites one rhyme authentic 

and representative of Mexican-American culture 
Programs 3, 4, 16 - Child Cameo #5 (3) 

Programs 3, 18, 21, 25 - Dance Freeze (5) 



49. Haz Vina linea de cada persona a la cosa que hace. 

(carpintero - casa, panadero - pan, costurera 
vestido) 



CAMEO 
:15 
CAMEO 
2:30 



SPANISH - matches sets of pictures of producers 

and products. 
Program 13 - Everybody Goes Shopping 



23 - The Census Taker 



DR2\MATIC 
1:31 

DRAMATIC 
2:53 



50, iComo se le dice a la persona que hace pan? 
panadero 

SPANISH - identifies worker 
Program 13 - Panadero/Panaderia 

16 - Everybody Goes Shopping 

23 - The Census Taker 



DRAMATIC 
1:30 

DRAMATIC 
1:31 

DRAMATIC 
2:53 



51. icon que letra se escribe zorra ? 
(zorra - z, c, s) 

phoneme/grapheme - selects correct grapheme to 
begin word 

. Program 23 - /s/ Z (2) ANIMATION 

2 : 00 

/s/ Z - CAMEO 

:49 

24 - /s/ Z ANIMATION 

1:00 

S/Z/C CONCENTRATION BOARD 

:39 

Z (zebra) MAG BOARD^ 

:45 



/ 
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52. iCon que letra se escribe burro? 
(burro - b, v) 



PHONEME/GRAPHEME - selects correct grapheme to begin 
word 

Program 15 - /b/ B (2) ANIMATION 

2:00 

/b/ B CAMEO 

:55 

B/V CONCENTRATION BOARD 

:23 

(burro) MAG BOARD 

:47 
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TEST QUESTIONS: ENGLISH 

All questions used in the English test during the third 
year evaluat-ion of CARRASCOLENDAS are shown below. Each test 
question was administered in an oral interview with individual 
children. Field agents scored the child's response to each 
question on the test instrument. The format of the test 
instrument is in Appendix E. 

The test questions are listed in the order in which 
they were administered for the pretest. The saime items were 
included in the post-test although they appeared in a different 
order . 

For reference purposes, each question provides addi- 
tional information. Visual aids are enclosed in parentheses 
_an<J the preferred correct jrespo: ^e is underscored where appli- 
cable* The content area being telsted and ah abbreviated 
vjersipn of tho instruct ipiial pbjjerctive (s) aire listed. Also 
provided are the program (s) which treats the objective, the 
segment title, the method of presentation, and the length of 
each segment. The ntimber of repetitions of segments within 
the same pj'ogram is indicated in parentheses after the segment 
title. ^ . 

CARRASCOLENDAS English Content Areas 

Self Concept 
History and Culture 
Language Skills 
Science 

1. What is your address? 

SELF CONCEPT - States where he lives 

Program 24 - Frarikie Flies South DRAMATIC 

3:45 
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2. vaiiat are the names of your mother and father? 

SELF CONCEPT - states who his parents are 
Program 24 - Frankie Flies South 



DRAMATIC 
3:45 



3. What languages do you speak? 

SELF CONCEPT - recognizes he can speak Spanish and 
English 

Program 24 - Frankie Flies South DRl^TIC 

3:45 



4. Look at these pictiires. Where is the boy riding? 
(boy riding on bus) 

ENGLISH - uses bnv indicating position inside 

certain vehicles 
Program 19 - In/On 



DRAMATIC 
1:18 



Wherie is the girl sitting? 
(girl sitting on chair) 

ENGLISH - lases on, indicating contact with upper 

surface 
Program 10 - The Magicians 

19 - In/On 



DRAMATIC 
2:36 
DRZVMATIC 
1:18 



Tell me where the boy -is\> 
(boy under table) 

ENGLISH - verbalizes pc lonal relationships: 
under 

Program 5 - The Two Clowns 

Programs 5, 1, 16, 24, 28 - Can you do What 
I Can Do? (5) 



DRAMATIC 
3:02 

SONG 
12:30 
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What do you do if you want to hear music on the radio? 
(radio) 



/ ENGLISH - uses tvirn on the . 
Program 14 - The Radio 



DRAMATIC 
3:06 



8. This is a picture of a mouse* In this picture, 

there are two of them* There are two . 

(one mouse; two mice) 



ENGLISH - provides irregular noun plural fona 
Programs 17, 21, 25, 28, 30 More Than One 

28 - irregular Plurals 



SONG 
10:00 
DRAMATIC 
1:15 



What is the difference between these two jars? 
(one f ulrl jar; one empty jar) 

ENGLISH - uses empty and full 
- Program 14 - Empty and Full 



PUPPET 
3:15 



10* This i is a rock. If we picked it up, it would be heavy* 
This next rock would be heavier. If we pick up all 
three rocks, this one would be *the (what?) - 
(three rocks of different sizes) heaviest 



ENGLISH - foanus. the superlative of adjectives 
Program 18 - Biaying Shoes 

20 The Seesaw 

26 - The Short and the Tail 



DRAMATIC 
3:17 

DRAMATIC 
3:02 

DRAMATIC 
2:32 



11, Does this g\rl have on a dress? 
(girl) Yes, she does. 



ENGLISH - imderstands a question with does 
Program 25 - The Mystery Box 



DRAMATIC 
2:46 
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12 • Does this girl have on a raincoat? 
(girl) No# she doesn't ^ 

ENGLISH -produces a negative use of does 
Progrcua 25 - The Mystery Box 



DRZ^TIC 
2:46 



13. This man is in front of the boy. Where is the boy? 
in back of him 
(man in front of boy^ 



ENGLISH - answers with opposite 
Program 16 - Front and Back 

20 - The Seesaw 



PUPPET 
1:59_ 
DRAflATIC 
3:02 



14. What is in the suitcase? There isn't 
anything 
(empty suitcase) 



ENGLISH - uses anything in a negative sentence 
Program 25 - The Mystery Box DRAMATIC 
■ ' ^ . 2:46 

15. What is this? \ 
( a pinate ) 

HISTOEY AND CULTURE identifies f eattires of Hispanic 

and^ Mexican heritage : celebrations 
Program 10 - Making Pinatas FILM 

3-:p0 

— - T 

- The Pinata DRAMATIC 

gg:35 



16. VThat are pinatas used for? 
parties , celebrations 

HISTORY AND CULTURE - identifies Texan features of 



Hispanic and Mexican heritage j 
Program 10 - Making Pinatas 

- The Pinata 



celebrations 



FILM 
3:00 
DRAMATIC 
2:35 
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17. 



Tell me the name of one of these men. 

(photographs: Ishmael Soto — potter; Porfirio Salinas — 
painter; Tony Urbano — puppeteer) 



HISTORy AND CULTURE - identifies successful Mexican- 
American by name 
Program 13 - The Potter 

21 - The Puppeteer 



26 -The Painter 



18. What is his job? We would call him 

a . . 



FILM 
3 :00 
FILM 
3:30 
FILM 
2:40 



HISTORY AND CULTURE - identifies successfvtl 
Mexican-American by prbfes^ipn 

SCIENCE - identifies different types of w< -kers 
Program 13 - The Potter 

21 - The Pupp(2teer • . 

26 - The Painter 



19. Put these pictures in order to show how honey 'is 
made. * , 

{flower, hee, beehive, loneycomb, jar of honey) 

SCIENCE - orders a set of pictxires 
Program 18 - Making Honey - 



20. Tell me how honey is made. 

SCIENCE - verbalizes the process of making honey 
Program 18 - Making Honey 



FILM 
3:00 
FILM 
3 :30 
FILM 
2:^0 



,FILM 
3:00 



FILM 
3:00 




21. Tell me how the earth is like an orange, 
round 
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SCIENCE identifies the earth as being round 
Program 16 - The Earth and the Orange 

Programs 16. 19, 22, 27, 30 - The World is 
Round (5) 



DRAMATIC 
3:^5 

SONG 
8:40 



22. Tell me how to move a small boat in a pan of water. 

SCIENCE - names soiirces of power helpful to man 
Program 25 - Power DRAMATIC 
^ - ^ 2T05 

23. What are fences for? ^ 



SCIENCE - verbalizes^ the 

inventions 
Program 9 The Fence --- 



function of man-made^ 



PUPPET 
2:21 



24. What are bridges for? 



SCIENCE ^ verba'J.izes the ^function of man--made 

inventions ^ ^ " 
Program 17 - ri^e Bridge 



DRAMATIC 
^3:06 



25. Put .these figures back to back. ^ 

(objects - two plastic hxxtnan figures) 



SCIENCE - understands directional words 
Program^ 2 - The Sack Race * . 

16 - Front and Back 



DRAMATIC 
5:05 
PUPPET 
1:59 



26. 



Which one is on the left? 



SCIENCE - understands directional words 
Program. 2 - The Sack Race 



DRAMATIC 
5:05 
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27* Name four kinds of transportation* 



SCIENCE - identifies different ways of traveling 

and transportation 
Program 3 - Transportation 



FILM 
2:58 



28* Now we are going to say some words. 
Repeat each word after me. 
look/Lxike 

ENGLI3H - repeats contrasting sounds after an 

oral model 
Program 10 - Luke, the Cook Intro 

Programs 13, 17^, 24^ 27 -^ Luke^ the Cook (SJ 



DRAMATIC 
■ 1:38 

sop 

- 11:40 



29. bit /beat 



ENGLISH - r^epeats contrasting^^^^s^^ ah 

oral model- " ^ ^ ^ . ^ 

Erogram 12 - A Bit of A Beat Intro - 

Programs 16, 20 , 24 , 3 0 - A -Bit of a Beat (5) 



DRAMATIC 
1:16 
SONG 
. 9:55 



^0. best/vest 



ENGLISH - repeats contrasting sounds after an oral 
jnK)del . " " - ^ ^ 

Programs 13,^ 19, 24, 21, 29 - B/V Song (5) ^ SONG 

^ ~ ■ 10:35 



31. Now I want ^ou to ask me a .question. Ask me if 
jiiy fri'snd walks to school. 

ENGLISH - produces a question using does 
Program 25 - The Mystery Box^ 



DRAMATIC 
2:46 
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32. POINT TO CHILD'S OWN SHOES. 

Tell me^ whose shoes are these? 
avoids mines 



ENGLISH - uses mine with plviral antecedent 

(instead of mines) . 
Program 22 - Who Did It? 



DRAMATIC 
4:54 



33. If you are going to cross the street and there's 
a big puddle of water in front of you, tell me 
two ways you could get across • 

SCIENCE - offers more than one solution to a 
. problem - - 

\ Program 3^ - The!7rprn Pa _ ^ 



345 If ; you arje pai3it±llg ^p^^^^ f r^iend' aiid he 

= " wants; to us e^^^^^^ are us ing 

^ it^ ^^liat shdu do? ^ / ; 

^ SCIENCE -- ta^^ 
- J>rogram^i5 - TaTcarig ;T\irns - 



315 • If you feel angiry or mad, would it.be better^ to 
hit somebody or to clejan up your room? 



i 

DRAMATIC. 

V 2: CI 

i 

DRAMATIC 
2:15 




SCIENCE - identifies a suitable way of expressing 

emotion ' . ^ 

Program 4 Anger and Hate DRAMATIC 

• . 2:29 

.Programs 7, 17, 23,^26, 29 - If You're • 
Happy (5)- * SONG 

10:55 
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Barbecue is a word that w^s oxvce a Spanish word - 
which we now- use as an English word . ^ Tel 1: me , 
another Spanish word that -is now us^ed as ^^a^^ 
English word. - 

HISTORy CI^jTURE — :f eatures. of 

Hispanic and Mexican heMtage^^^^^ word ^borrowings " 

Program 23 - The: Barbecue ^ PUPPET 

- ^ / • - 2:19 



How ar^ vyou^like^^he^ — - ^ 

(child-^f opposite^ sex)- - —V 5^^-;^ l : - - : " ^ 

- - ^43Se?Qthet^ - "V^^v- " ^ - ^ ?o ir-jgf 



38. 



Hov^aij^^gQ^dxffer^^^ 




ilisthi^ 



|(ghild of opposite sex) 



40, 



SfcS^SMS^pothie^^ 



PUPPET 
2:10 



HiSTgRyt^WN^^ if aJF^TMiimfgatur^^: 

Pr^j^i = J K 



1^ - ^S an ^totdniuD^ 



DRAMATIC 
1:23 
FILM 
2:59 - 



Jose was invited to Ivmch at Tina^s house. He left 
his house and got lost. He couldn^t find Tina^s 
house. He had to call Tina on the telephone and 

a^^ :her = w^^^ 

so he wouldn't get lost? 5S^i;r^^j\^^";^;v^^-^^ 

_: :SELF GONCEM - s t^StM T:ff^t^^ 
-^^- v^^ave checked his facts 



^ogram^^^gapito Gets Lost 



DRAMATIC 
3:07 



I 
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TEACHER DIAKY COMMENTS . : . v / ; 

;sj^kce:^f or %^^Q§ex ^c_prtfinent^gp]^^ TThec 
foments 



SEhfeSS^^t^ of r^st 



iProgram 1 



1-29 



^. The chiHSl^^^^^^^^^^S^^gl^^^^^g^g^^g^ 

dancing • S^^^^^^^ ^^ ^^^^ 



the 




^^^^h^ ^ig^ ]^nglogegS?^g^^ 



4 . _The_: 




sNtidiHer 



3n3 



^2^::The ii^^ wais^ better j^^c^w 

^ previous f^ilnu : ^ ^ 

3^^^^ Prompting the children's verbal participation seen as 
-^^^ery raeaningfut^ _ > - c - - ^ . 

The <:hxldreh los;t interest^ ijj^^^h^-S^ ^ v ^ 

55?^ The reE>etition of ^ usef ul. ^ 



Ntuitoer Respon^^ 



IK? The ;pTip^tls:-en jggedVthe^eg^ 

^S^^yPh^S^u^^ts^^ 



5. 



The ^^^^lOU^wa^^^^^ ^ujg^^^^g^^^n Serafxn.^g 

The riddles were ^ither not ^^^ ^^^^ tood (kind^g^^^)^^^^ 
were not percei^gj^^^eing ^ ^^^^^^ ing (first grad^^^j^-. 

^^hej^culjbxiral^he^^^ 



ffirograinl^ 



'^La 



"La 



^^g^ segments o^^^^^ogram^^^^t^^^^^^i^ii^^. 
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Niunber Responding-28\ 



3^ 'rh(Sv ioim i ire^ vj^^ geneiciQy^^ 

2?*^- The-chMdren enj^ Limpip> " 



The c lovm scene wa? vai^ popular • ^ 

^^v^ "Can^^Tq^ I ^Caji^)o^ appeals for the 



iPr ogram :6 



3NtffiBer^Resp*)ndxng-1d^ 



The film oaggB^z^ ^^^^ ^gs^l^gfe;^^^ child^^pu^^^iS; 

B interested i^H^^^^^^^^^^^K^^^^^^^Ki^^Kr^ftJr^^;^ 



2. The puppets were enjoyed iSi^tg^^^^^ft: "Tacho's in Love." 



3* Tacho a^J^^^^i^^^ 



did tx^miioJS^^^ 



4. The children^^^p6ride(a^^(J.^ta^3[rgS 



5. The pupils erigo^^dfe^^^^tfgih^ 



^^^i^achers were glad to see thi^^^^|J^fl^i¥^|rcl^^^ 

^te^ ^^he- series - & ^ - - ^ 



^^vi@e ^singinl^S^ ^^^^^^^^^ t ^k^^^^ - 



Pr^ram^S 



375 



Ntamber Respond ing-27; 



The kihdergarten^chiHtdesn wera^cgstlesa this 

- biSt -f irst grade^%e^^^ stated l^at it vrars an excel/lent 

: prcgreuw, and th^^ - 

2 v The f ilm on hoxisfe bu^^^^ . 

3* The children liked the Math segment (kindergarten) while 

^m^r o ther s eon^ i^^^ but ;gene 
- pt^ils erij^i^SanS; r 



-There^^y?^^ 



jg^bg rafe\9i 




The ' pupils 

sheep dogs interesting. 



iB[attGhJWan^ 



2* The chi JLdi^ ^l i^d^^ ^ff^ ^^^^ ^M^^ ^B^^^^ ^^ 
^^^_j(kin^^^^OT^^S^^^^B^^^lO / al^^^^^^^^^^ 
^^g^sponse indicated less interest. ^^^^^^^^^Jp 

^j^^^cMj4^n glikg d the "Hokey Pok^^4jjn5* 



the 



4. :^^(^^pfep^lg^es 



lEro gr^n^rljQ. 



3Ph^Schiidi^^€^ 



bSnthe 'iEinjEta • 



3. 



ijv The enthusiasm keptj^.^^ 
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Program XI ^ " ^ Nxmteer Responding-^7\ 

Th^ chia^ 



ItiMergar^^ tout it A^as a{ 
ior^irst andv seco>nd 



3£ 151^^^^^^ film 
"Corn." " 



fiE ^not^care ?f dr^ i^v^-^- : - o^^v " 



chiSdreriz^did 



^xlnr bn "San J fetona5c> 

^Sg fentip na(^gij 



^^andyfrlrj^t grade )^^wKiJl^ second 




iP^^ra&iwl^^ 



^^^^RespbhdJ^ng 
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5v The "vmose IS It?" segment heia the children's attention. 



Program 



Number Respdnding-25 



3l^M?hev[ci^Us i3jit waiBi^ held the children * s 

attention. ^ ^ ^ 

;2^^^1i^^5eg[i^nt^^ ^was good, ifcmt the children 

fl^^ Tl^^S^^hil^r^S^r^^ 

The? song^i^ ^s> ia&3?L 1^^^ / e specially 

:fty->i^5girilsy7j^^^ ir ^^^^^ ^^^^^ 7 - v^^ 7 ^ ^ - 



^"^l^^th^gr^ram. 



Program 15" 



1. The children los^gintgfeesta^hg^ 



l^^^^h^^ Sci^lfii^^u^^gas^^ga^ 



-Vf3fSj 



^^Ifis^^cgi 



ipafe^iandg^^jgpBgl^ 



("Cinco Elefantitos"). 



Njifibjer^Re 



3. Some inter^ft^was Ix^tNS^ 

^wij^^ 5^iily£^^ Ti^^i^^^v^^^^^ \:r^ 




4S Th^ children ioved the carto<)n^ initial soiinds • 

5i. The Science feafeurev "The world Is Round/- : was good 
J (first grade and 3^^^ considered 
it too advanced; (ktndergarten^^^^^^ second: graders ) • 



6v Interest was .ipw- f or this^^^ . 



Progr^um 1^ 



Ntmber i?^sppnding-16f 



il^^ r Th is p 

^^^£^^BjMF^^^K£^^B^^n^CTW5nd not :^^^^^SMgp(^rjtj 
Mfnd second q^^^^^W^^^^^^^ffi 



4* ,^^^gjalci^^pljj:^/^^^rj^^>c^i^ ^^^ Wkindergarte^n^ 

^^^^^^P^^^ffl^^e^^gjg^gs^ffiBn for s^^^Sl 



Progrcun 18 



2 • "Mava 



rf^^^gKgL:g&[a^lH. like^ 



3 ♦ The ^^^^^^^^^Ij 




^^^^^^^^^ffition a^^ ^^^ jac^rofe 



e and was 



S^imfb^einent^EcC^^ 



the 



aatrew 



Siv^^Ceiientj^^the 




3N^i^<e# ^spondijigr^l^ 



Theige^^^^ ^^Gtf and In • % 



2. The chiidrisnf ^ 
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3 . The •'GU*^ sound was presented poorly; there was low interests 

The progreira interested the children in the basic parts of : 
_ arithmetic and the nature of problem solving. _ 

5^, / The Science lesson on: gravity hel^^^ attehtion.; 

Animals/ music, and counting hold interest best. 

^Srpgrcun 20^ L:^ Nuinber^^esponding-^20S 

The chdidren-wer^ei interested in^^^^ilin on^aseSali : ^ 

?5W^^0a^!cnassi^^ higfc^^^lter^ ^ 

^^S^^^^^^^n^ressiWg^f^ thel^^^^ alt^^^rj^i^^^^r^^^^ 



^^^ei^esrpoiidingiiaj^? 



^^^^l§vsp]Sg§^&^ 

^p^" ^^ISrv^ ^ ^^^"^^^^ ^ ^ ^ ^^^^ ^ ^ ^ V : 



-asiT^>^Kine^ate par^ 
^Seges^v^ "Shdeshi^> 



N\Mriber Rpsponding--25 



^^ic^i^^lpup^ >t<5i^^^3:^ Heritage" segmept Ic^t the 

chiiEdr^rr^s inteir^ > 
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2Sf i The^^eff' sbtirid wasv t:l;Sarl^ ^ricl ijritferestingly • 

3^ VaLteT^s^a}^ tri^^^^^ tha^^3chp4r<^^^ aboiit the show 

1^ ^ at hdm^---reirif cftrcS^ <»ines f t om^ wiihiSv the home . 



Tlrt^ but very^ 

^ clear and he^jd^^hfe tfttS^rffiic^^ and^^i^cond 



S^i-^The^^^^ the songs and the 

"Hokey^ Pokey ^ ^ n r : ^ 



Program 23 



Number Respbnding-28 



The^ fiim bit^ •'^Professions at^ntibru 




acj^i^L^^s^^ 



^ui)^er^R^5Pj)n^^ 



^^^!di^5igfc>g^np^he^ ^ 

^^"yl^^iih^^^e^^^Ts 

5^p^The^S/^!^G**- s ^ ^ 

The j^segm^^ Boaajd v^sr^i^^^ ~\ 



?^ The ^hbpping^tid^ iyD ^t^^ 

tost/ h>5v/eyer>^^^^&^ ^as hi^rd to ufiderstihcl. 



It woul<tbe 

beginni^g^r^/^a^ 



stx)^ h^e^hej^rpgr ^hown:^ at the: 
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Prc^raia 25 



Nximber Responding-26 



IV -?The film on "Sounds was especially good; 

2. ^^ The "ifystery Box" fe^dinated the children,. 

3 . ^ The childr<^S"respond^^^ to the vocabulary presented 
^>^n thist^^ogi^JMi^ , - - - 

^^^^^•Jxic^netin, vJu£aret^ 

55J£5The cW ^it^ on ^>ower . 



?Ei^±'autt;26 



vNiairib^r Re?ponding^27 



1. aaxgLd^rria^^ 



The measurement sb^^^^^Q well 

3 ^ ^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^ 




iNuu^gr^iiEeSpphdi ng'^2 5S 



^^^^^jtetql^^ ids are 



3?he f^^^;U^eAaw 



The dfi^^rSDt 3^ 



N^OTiber Respohdihg-l7 
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2* The children enjoyed "Naricita" and "Tengo Una Muneca." 

3y* "Telling Time" segment really aided tearching of^hat 
: lesson in class • 



%i7 The state-couhtTiry concept was tpo advanced* 

J5/v The English Language Skills were weH presenteu. 



iE^tpgram 29 ^ , ^ Number Responding-12 

rl> "La ManzanitaiV is^^-o^^ 

^The Weather^ se - 

^^^^^^^^§fciM^^^ g^^ ^g^^go^[^^^^(gentata:oh ^ 



4 • S4Th®£<^^g^,^>^^ 



^^-The^^c^^ 



||r^fr4mp^ 



^^C^r^espdfidii^ 



1- " 



^w^ssvaig 



2 . j:^djSg^d[gAn^^ 

^^^o^eKia|lreri^ ^ ^ 



3 .^r^he not very 

clear- rtfi^^^ " 



^^iT^at^h^^ effectives ^ ------- ; 

^^vT^e .ch±^ was over. 



ERiC 
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Nombre 



EXAMEN EN ESPAROL [1:1] 
Ns.de identif icacion 



[2,3,4] 



Primer Exameh [5:1] 



Encierre uno de - 
estds en un cxrculo 



Encierre uno^ de 
estos en un circulo' 



Or den [6] 1 Primer o ' Grado : [ 7 ] - 1 Primer o 
2 Segundo 2 Segundo 

. ^ - 3 Jardln Infantil 



hiifctise^r^si^^^^^^ 



iJC^fi^^J^M^ama^^^^^ ^^ ^^ ^ \^ 
:i (SjaS^^s^^ -_ ^- - - 



m 

■:-=m 



iQStaq^^^amat)^^^ pap.^ yr^u mam^^f^: 


- : c y aJ 

.--} O O fl 
4^ ?d H / T _ 

^ . - ^MD" ^: ilH: - 

: a 0 -- 

; 0) 0 0) M 
H PL* w 

[8] 4 3 2 1 


^ - /fl 6r^<u/ 

Pi H ^ 

:^ [9] 3 2 1 


^CuSi^gs /tu direccxon?-^^ -\- - - v 


_[10]if 3 -2 1 ! 


- [11] 3 2 1 


/tQul^^^pmas ha^ : ' - -\ 


; t i2] i+ 3 2 1 ' 


\tia]3 2 
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ENGLISH TEST [1:2] 



Chi Id^si Name 



I.D. Number 



[2, 3:, 4] 



Pretest [5:1] 



CIRGLE ONE 



CIRCLE ONE 



Order; [6] 1 First 
2 3ee6nd 



Grade Level ; [ 7 ] 1 Eirst 

; :^ 2 



jQUESTIONS^Tg h'^„CHIWi^pr 
PUT HIM AT EASE 



What is your name? ? - 



[8] 









0) : 




















>d 






-p 




H 




o 




oJ 








_ 








4A- 






O 




O 




>Jr 










ft - 






3 


2 


1 


4 


3 


2 


i 











to 

Hi 



s: CO 



3 2 1 



[11] 3 2 1 



[12] 4 3 2 1 



[13] '3 2 1 



What is your address?* 



What are the names of your mother 
and father? * v - 7 



What languages do you 
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USAGE SURVEY 



Name: 



School: 



Address: 



City , state , and zip code :_ 



1. 
2. 



- - : PLEASE ANSWER THE EIGHT QUESTIONS BELOW: 

Total school ienrollment : 



?leas^Liindicat^ the numter- of classes per grade level: 



de 
First 



^Second 

l^rfe&d- 
:E6iirth 



Jifth 

^Si3rth^ 

"T-12 



3. 

1*. 

5. 
6. 

7. 



Percentage of ethnic groups represented in school: 

% Mexican-American V % Anglo 

Black - - Ji American Indian 



nongraded classrooms 

special education 

other: 



Jf Oriental 
H Other: 



Does your school participate in a bilingiial program? 
Is it funded by Title VII? yes no Title I? 



Is CARRASCOLENDAS available in your area? 




I If YES > > i > > I 



no 



jdonij^know 



I If NO I 



a« Please indicate the number of 

classes viewing: ^ 

K ' ^ i 

JL X : 7-12 

_2 nongraded classrooms 

3 speciftl education 

4 j^: : other: 



tional classrooms vhich vould view 



^feo^^^hdijCNS^ 
watching CARRASCOLENDAS: 

? ^M^^^ ^^^^jpi^fflfgrg^I^ 

^^^^^^^^H^^i^r^^^^^aij^s^^^ 

T^^S 0eeS£i6pShSt^3S^^^ 
^ ^M @SgSi§h^BaMhfe^j^^ 
not interested 



schedule conflict: 



c. ^^^^^^lS^^^^^^^^^Vc^^^kSISj^ 
^^^^H^g^^udiaSffi)t^SR^ab^^ ; 



other: 













8. 



How did you learn about the series? 

superintendent's office teacher 

o ther principals radio 

bilingual coordinator - newspaper 

' - -; PLEASE FOLD AND MAIL 



JTV 

^iagazine 
other: 
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CARRASCOLENDAS 
TEACHER QUESTIONNAIRE 
Please answer every question* 



Name 



School 



City & State» 

Grade Level or Position . 

Number in Class 



Jl.2] 



1. What is the approximate percentage of 
the Vejt hn i c group s r e pr e s e n t ed _i n your class? 

^ - Mexican-M [5]> 

Black . [6] 

- Anglo ^% [7] 

iVother . _ % [3] 

^ Total 100% _ 

2 . IWhat percentage of the children in 
your-f c la s s speak- Span is h? ; % [ 9 ] * 

3. ?Ho^M-of ten rdoes your class watch 
CAR^SCOLE_NDAS?r<Che_ck one) 

[10^!! ^ -^E very^^program^ v r 
2 T wice a week _ 
\ v 3- O nce a Jweek . 
r^i^^U Less than once a week 
:-^JS :i "N ever J ^ - - _ - _ 

U v-^go^ you wa t c h -t he program in/ color? . 
(Check; one) / _ > _- " 

2 MN o^Soacl^ndawhftefeg^ ^^g^^^^g^^. 
3_^pfen q^Swa t c h at h e^pr^ 

TS. Is your tel^isi^bn rece'^^i^^^^J^s^^-^^ 
-^satisf actory? ^GC^dktfbnejUfs^^^^^^^^^^V^ 
^[12] 1 Alway|^:^^3J^g^^^S^i^S^^Ni^-^ 

2 aOftenyTr^^^^'q^^^^^ '^^^^ : J:^" 

3 ^Rag ejlfeg:^ 3^^:71^ rSIi^^^^^^S^^^^^^^ 

^ 4 MNjgrerfeg^^ate^^^Mfe^^r^^ ^^^g^ ^^ 



11 • Do you conduct any class act^ivities 
about CARRASCOLENDAS before or after view-_ 

ing the program? w 

(Check one) (Check one)f_ 

[19] 1 Always [20] 1 Before only 

2 - O ften 2_ ^After only 

3 _Rarely 3 Some of both 

^Never U ^Neither 

12. ^ Usually, how do you explain the Spanish 
segments to non-Spanish-speaking students? 
(Check one) 

[21] 1_^ ^You explain in English 

2^ Aide or parent explains "i"/ 

3 Spanish-speaking student explains : 
^ U N o explanations are made - — 
S N 6"tnon-Spanish -speakers are present 

13. How often do "you use the Teacher's " 
Guide? (Check one) - : 
[22] 1 ^E very program - : \ 

2 M ost- programs j 

3_ ^Some_ programs - : ; - 

^ -U - ^N evert - --_ _ y_-~--^:- 
S "-^ DoVnot have oner 

lU^. >Hpw3Useful^ is Teacher •^s Guide? i : - 

( Check VoneO^-- - ~ " I _ 

^l23 l^ ^^engusef ulLg^z^C " _ - 
i^g^gyg Ztf^fS pmiewgg^^ -^^^ ^^^^^^^^ 

:,^^>^3 g^ NQ^tbonuseful^ \t f^^:^^^^^^^^ 

^t-wsS^gDoinot^have ohe^- "^i^-l-Vu -jL^^^^^:- 



J6 . Approx imat eayz^^owimany^j t ude nts^ z^^^^^ 
Swatch tj^eks\me:£t^ie^^^^ 

r7r ^Ha\r 4WojKh§^g^ 

- c hifid ren Isht el e yi sionjprjpgrams;>:g( Chgc k^^ 

f s:^^/g i-V^^ name ^^~:^^^s^---^-_-=z_=i^ 

r 8 ♦ Has ^thef^^bee h^iah^p^^ ygregardijig^^ 
^C/yij^SCOLEfflAfeigpyou^ : 
= tfl^Jgl^feYesii^ne^^ " 
=^^52 »aY _e_slY^-^ e 1 ey i sipnHand Zor^rad i o: - -f ^ 
j^S^ ^ ^ s oHa l^pTtblic a t^i bn^ : 
: :^^^^^^^Yes5^1pl:aj^ 
--^^g5^|N oive?^^^^^^^^^-3^^^^?^^ 

" A^pHow^wAil- i^db you^ sp^^^^ Check = 

_ [jg^B^^ Muehgly " ____ ___ ; _ _ _ 

_- :^^^2 -^^"^^?M ode r a t e ly ; X - % s _ 4 _ - - " __ 

-^^3g^f Lim ii: ed 1 y/_ i - " 7 ~ ^ _ " ^ 

7^^y i^g En£3H^hi;6hiy^^;^t^^ 7^ i 

l^^^r e: _c ra s s £^^^^^^ 

Sgmi¥h^6rSEif^glisi^^ _ 1 

M^8q»3^^ jMostOy^^ Spahish /: 
y^^2r-^Mpstly:-ih^:En^ 7 / : ^ 

^^3 ^ :^ bout ^ha Ij^nd^haJ^f : : __ ^ ^ ^ 
V^^Ui- No_ activities^. = - - _ 



^l^SygArjathe^TiV^ipYe/enVa^^ 
itt^t^ypueund^^ 

^loqkijfg^nSthe r^ea^K^^ ?^j( Checfe pn^_ 
2iP]a^^Always^L^5^ 7^^^^ 

fC?^:^3 ^a Rarglvr^7v^v^^vi^ 77::\M^^^ 
V7i^v^aA^^Neye&^H?^o7^ _ - ™- 



yjii^lrath^^jubjleq^^^^ 



_ ^LanguageE^Ski^ls 
l(CHgckione) (Check¥ohejg_(_Checklone) 



77rf77^-^fMATH7: 
[25] 

lAlway s>7 jg^^^I - 

iRar elyf r >3^^g^ 
{Ne y_err7: Jil^^g^ r 



^SCIENCEz 
[26] 




iSPANrSH: 
[27] 



ENGLISH^ 
[28] 



4^j4^Hgj5yaluabLe5^^ = ; 

pre s ell 1: in ggi^^er / s ou ndgre 1 a tapn s h ip s ?^ rcfeg k one ) 
t52?r l^gVe^y^^ai^u^^^ _ =^^^V - 

^f7^7j2 E77S omiewRkt?^alimbl^£^ ! > - 

~ 73^;^7Vfej^ti:le^^laaSl^^^ 7- ^^^^^ 
^ O f inb value ^^ ^^^ = : ^ _ i ji- 

18 • Isj^iTet^language^^^ f or€p " 

y our - s t ude h t s • - Aihde rs^ and in g? - 7_ = : - - ^ 
3 _: 7 :_ i - J SPANISH 5EN6LISH . ig^T 
- ( Check one ) ( Ch ack one ) - :>4^7- 



Always? 
OftenTi 
Rarely 
Never 



[30] 

2 -- -:- 
3 -- 



[91] 

1 "--1 
2 

3 - 

U „ _ 



^Bracketed numbers and asterisks are -for. 
cpdj,ng purpoXe_s. only^^ . - / - 
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19. Was i:he cultural and historical content 
i>eneficial to your students? (Check one) 
[32] Very much 

2 Somewhat 

3 A little ^ - 
4 Not at all 

20. Wauld yo^u like to see^ the series repeated 
nexlL-year? (Check one) 

(33lil^Yes 

-2 No' 

-^\g3 i^_- N o" opinion _ _ ~ 

21. Wbul(d you- like-to see a follow-up pro- 
gr amy^f or^ y oiir -- s t ud eht s -at a more ad vane ed : 
level? "(Check one ) - 
[3^»]J^l Yes 

:/ 3r :^ N o -opi nion - V 

2 2 . SI igge neral how wel 1 ^ do you thinkz/that 
yburWfudents Tike CARRASCOLENDAS^^^^ 

one^\^^ - V " " = _ vv :^^ ^ 

[ 35:]?? I - -V ery: muc h 

:V2 : M oderately ; - _ .^f; 

A Irttle - ^ ^ o 

V4^4^ Nd^ at: all : _ - - \ " 

2^3 . ^^Do ' Spahi shrspeaki ngOghi Idr err engage, 
i n -jt ivepSp ani s h;- an d /or Eng li s h^audie nigs^^^^^^^ : 
partic ipation "segment sT^during ;the>^progr ~_ _ 

- ?r? ^^^^ ^-^ rt T":"iz^( Chec ktdne )^S( !C h^c3^ ne_)Jg^^ 



Mp^^ehgagef^Uivi 

^r^j^^Kh^ vSimj S:^v^=: 
Mo^^^gn^agegfbme^ 

^"^!^^Khe^t ime_;^?i 



^SPANISH^ 
[36] 



-ENGDISH^ 
[37] 



A^-f e wleng aL^e^ S_oJs t ' cj- 3 -iC^^ 
-5 of the time <I^j^:ls3 ^^^ 
JA few engage_ some^ - 

of theg^ng^r^>^ jU^J- 
i Littl e^parvticxpafeioh^^S irsa^ 



^2^t^ED^£Kgrisfeispleak ing^tgL^g jvsffi e^gageg^^^ 
i n^tgy Spa lii^ h^fan^^dZor^Eng Ti s hf aud ijs nce^^ 
gangi^igal^ionas^ 

^^^^^^ff^^^^^Z^ C h<B c kyoh e >^ ( C tfec kgone ) r 

1 ^^^ ^ [38] [39] 

Most engage all ^^^^^^ 

^^^gheKi^LmeC\^E|2i fe^ r^ ^ - ^ T^^ - — ^ 
Mo g^gengager^s^^^ i- =^ t: j- : ^ liT^^ 

^oJSthej^t ime - 2 2 ^ 

_ A -^j|g^engagegmo - _^ : ^r^^^^^i^^ r^ 

fA g£ewg ehlgalgewbme^ -"t :ij^r - /- 
"v^^gfetimg — 
:;Lij^t^l:egparticapa^^ iS^jg".; v 

NggCTpre^ nt^j^vC^^ J^^S k^^ ^^ 1=^:1 S^^a ^ 



^AgDo^ Me X i canr Me ri can:^^ h ildre n : s peak^ 

S paju's h^aj^ ^^^^ 

ing t he^ prvb jgranf?gCChe^k^he)i^^ --^L^^T --- -- 
:[ja]A^v Yeis^^&ftelTC^gLj^^^T^ - 1 r^; ^ ^ 

Tl^ g2 -7- Yesjj vsome - : = - 

- ^^^ c^N o^nbfcat ^all^T^Jv. : r 

_f^^^gM ^^-^ o Mexican-American children pre- 
^^^^^ - sent^ V : ^ ^ ^ - 3; v 



26. Do the Mexican-American children^^in your 
class participate in class activities? (Check 
one) 

[!♦!] 1 Very much 

^2 ^ Moderately ^ * _ 

3 A little 

H - N ot^at all ^ ^ ^ - 

5 N o Mexican-American children presentr 

27.. In general, how would you rate the Mexi- 
can-American children's self esteem in your 
classroom? (Check one) . 
[V2] 1 - H igh, proud of his MexicaiiTAmerijan = 
heritage - ^ - 

2 Mediumy accepts his heritage 

3 , Ix)w, embarrassed by his heritage": 

U N o awareness: of difference between 
_ Mexican-American: heritage and any 
other AthnicT-group ^ 
5 N dyMexican-Amerrcan children present 

28. Do you thinly that^ the MexicanrAmerica^^ 
children* s self esteem or pride may bene^t 
from watching CARRASCOLENDAS? (Check one);^^: 
[ ^» 3 ]_ 1 Very -much ^ " I 

: 2 ~ M oderately 
- - -- - "3 -vA^ittle-^ ; --- ---- ^ _; 

~- Nortf^-^ali: ^ = 

,1 ^ 5 :-vN o Mexican*>American children present 

^^2 g MArje jMexi jej w ilgjin^F 

gbgy i^^^gij^ut^gx _ 

/^gx^oIuxTd^dufingK n ing t^o^u _ 
^^CAKRA^COLDI DAS?*( C^^ 

:^^^^^2^^Ye^^5ccJ^iojfa^ ; vr I^^^^^- - -- 

: -JiT^i*3^gN£^neye^^ 
i:-=^^f "w= fe^N 6^Me?fic£h 

^^35;5gH^i¥S^gfp^^ih^p^^^^ 
vSfanilshAaft^ 

j[j>l?j] ff ^^S ome^ pan! gt^^^f:^ 

^-jjT^^^^Apl^gt^^ ^ 
Ay^:s3 »aN o^paEishte?sr -^--r- - 5^^^ i^T^^^e^ 
- j^U ^^^JN o^^^^^ 

0 31y fHay¥B:Sildr:e^^^ 
^s how ffmjite^gst^^^^ 
cinguj-t^iffjir^^^^^ 

n»6jg|^^Yesgrojten^^-: -- = ^ p - - — 
_ ~ ^--2 f^^Y e sf.w^b ccas i6nall.y " " : r - 

y^v^ /=U >^mN 6gdther^^t C f groups: i^^^^ se vX- 

i327- Do^rToiygS^ 
" M^xican^^ 

Idas w( cfi^}@p]^)Kv?iov^ 

1: - j 2?T^Y es_T - ^-i^?^- 

^^^^ :: -L^^ speakersApresentL-i 

33v Whit do you think :is:^the^most " signif^r^ 
cSnt^^e f f ect of CARI^SCOLENDAS pn^ your /=s;t^^ 

de nt s 1-^- ^^^^^^^^ r^^ yz: ^ A 



[-7St3] 
[7:9x2;] 



PLEASE Write additional comments on reverse side. 
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PARENT ATTITUDE SURVEY 

Buenos dlas (Buenas^ tardes^ noches). Habla 
( first and last nam^ )> Estoy .trabajando en un . 
prpyecto para la Uni vers! Texas y es tamos ^ 

4iaciendp unps^studios len diJ erentes ciudades • 
Si :me pernfite una^^ le /quisiera hacer 

Unas 



^t;oa(i^mc?rningr (aftevnoony eveni.^^ Mi{ name 



iTiene hijos que ven televisi6n? 



:^regp6ndent^^^ 
Encourage him to talk here. It is not necessary to 

record^ '}nL£s^ML^(^rt^::^ _ ; - ; ^ . 

If, however/ 61 states that he has no children or 

they-^ 

interview with the following: . v 
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Muchas gracias por haberme ayudado, pero tengo que 
hablar con padres de ninos que ven television. Adios. 

Thank you for your time/j but I need to interview par- 
ents whose children watch television. Goodbye • 

_ - - " " 

- iTiene hi jos.^que ven el programa CARRASCOLENDAS en 
rl^ escuela o_ en la easa? vEl ^programa comen26 en .^octubre 
j^^^se ve en l:a esiracion (npmbre de la es±aci6n) a 



w^^ ^hHjMreyi^^^ ire 



CtimMy 



[4] 1 No \ - ^ 

- # : j^ j^y af^ home ; ^ 




_ 3 91 

iCree que es importante tener un programa iilingiie de 
television -para ninos de escuelas elementales? 

Do you think it is important to have a bilingual tele-- 
vision program for primary school children? 

If only yes or no, aslc why? ^ ^ ^. 

"[5]- : - /-\ w - ' ^r; 

0 1 D id not answer ^YESr - 
1 ^ : P resents e^ajt^l^^ 

2^^A^Prei ent^^scagnpy hqi^ 



?3; 
4. 



Teacher 



Teachgs^hgagtsj^ 



lOther^tea^ ar^as^ 



*7 " ^ 



NO [6] 

6 D id riot answer NO^^,^ " : 

: ^^^^^^^KjS*^ to^ 
.^8 Other :^ 
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iQue'' idioma quiere que sus hijos hablen? 

What language do you want your ohildren to speak? 



[7] 



1 S panish and English both 

2 S panish only 

3 E nglrsh only 

4 Don't care 



*5 Other: 



0 


:i fiidKribt 








1_ 










2 










3_ 




d^l^^^^ab(5at^N[(S^ 


jLiiSASteirda^ vculture ; 





*4_ 

NO, 
0. 
1 

; - 2. 

3 



Other:, 



because [ 9 ] 

Did not answer NO 



JHot irai 
Already has enough exposure 



Want him to get away from Mexican-American culture 
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- cHa visto usted CARRASCOLENDAS alguna vez? (iCuantas. 
veces?) 



Have you ever watched CARRASCOLENDAS? (How often?) 



NO* 



2 D on!t know \ 

3 VYg^v one time 



7 



Muchas gracias p^^^ . AdaAS . 



^dnk^::yjoU j^r a>i8Wjg^ ^t^s^qu^s^ti^ for me. 
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iCxxal 'esisu ; opinion de C ARRAS COLENDAS? 

What is your opinion of CARRASCOLENDAS? 

LIKE/ because [12] 

0 D id'not answer LIKE ^ ^ 

1 " I t is a good prograSn 
2 J t is enter tainiinq 
3 ; I t: uses Spanislv - 



ISte^Geheral in^^ucasiSDi^^ 



£6SdfegttosicH>s^bdd* 



DON'T LIKE, because [13] ^\ - ^ 

- 0 Did not answer DON'T LIKE 

1 Not a good progrcun [ - -^ ] 

^^ ^^fet^ hgg$^SaS^iSng3b — > ^ Ass?! 

/^S ^^^S c^^i^flifefieja^ 
d ^£&3 Cu^5rij^^|^es^ 
^^ ^^^^^^^ nstrtid^ 

*8 Other: ""^^ l T v 



9^ li^PoniyfeScmM 



in 



RIO 



396 



cCual es su opini6n de las costumbres mexicanas que 
se presentan en los programas? 

What do you think of the Mexican customs presented in 
the series? 

LIKE, because [14] 

0 D id not answer LIKE 

1 G ood presentations 

? - 2 T heyLeire\fa5nid^a^ child^ _ ^ 

^ ^^^^ 




DON'T LIKE, because [15] ^ 

0 ^Did not answer DON'T LIKE ^ " " 

1 Not enough treatment - - -- vV ^ , ^ - 

:2i^__^^ O : - _ 

3^^^^_^W[fmt chi^^^ customs 

. *4^^ ----- Othferr ^ ^ ^.^^ V . . v^ ^- , \. : - 



5 No opin ion 
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cLe gusta el espanol que se usa en los programas? 

Do you like the Spanish used in the pTogvam? 

[16] 1 No 

2^ Yes 

^ 3 ^ D on*t know; not sure 

iLes ha ayudado el prbgrama CARRASCOLENDAS a sus hijos 

^aprer^er^m^gj??^^ 

^ - ^leBtsSfS^ oh y OUT chit' 



f 



i 









2^ 




fibeif^enough 


3 


^ vgf ^Ranofilfa 




4 


^j5(esf^\^ng3i^ 




^ 5 


v^^re3> ibbtivASE^ 


n^tsii^^and ^Ingfl^rsli 


*6 







Dbn 'i: know 
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iQui cambios le gustarla que se hiciejran en el programa? 



What changes would you like to see in the series? 



[18] 1^ 
2^ 

*4 



^Speak in Spanish more 
_^Speak in English more 
More Mexican-American talent 



More of : 



^iess of t 



6 Wouldn't change it 



cQu§ otros resultados cree que CARRASCOLENDAS ha conseguido 



7 - 



:fihat other effects do you think CARRASCOLENDAS has had? 



3 1_ Pride in culture for Mexican-Americans 

. - 2 Teaches others about Mexican-Mericans 

3 Pride in speaking Spanish 

4 L anguage improvement in Spanish 
5_ JLanguage improvement in English 



*6 : Other: 



7 N o effects 

8 Don * t know 
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cTiene algunos otros comentarios o sugerencias? 



Do you have any other oommenta? 



Please write comments one to a line and niimber them. 
[20] 0 No comments 



NOTES ON INTERVIEW; 

> 2 



[22] 0 None ' 



[78:3] 
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CHILD ATTITUDE gURVEY - III 



1. Do you watch TV at home? [4] 1 yes 2 no 



2/ 



4. 



6:. 



7. 



8. 



If NO, skip to question 3 



What programs do you like to watch on TV? [5] 

I : : CARRASCOLENDAS 5 _Local program : 

Sesame Street 6 Cartoons 



Other: 



2^ 

3 The Electric Company 7] 

U M isterogers? Neighborhood ^ 

D(gzyou like to watch TV at s chop 12 V _ / 

If YES [6] 0 Did not answer YES ^ 

^^-^ - ^ I gj^d ^^ljgagngtg^^ - -- -- - - 

" ^3 >_^^ :,^jSrr^s:4g^^ c^m^t s^e 

: " : : i^ml: - ^ ^: ^ " i 

; U It*s fun to watch TV with all the other 

^^^Y^ - !v: _ _^>_^^_^ : 5i^^^^^L^i^^ ~ - ^- 

^ " " ^ 6 Other: x^?^ : J _ " ^ 

. If NO [7] 0 Did not answer NO _ . " 

Z5^S:-_ :: . : ? - - --- i^^Bd^i^^^^fl^S^ J - 

r . "^ ^^^^^^^Jefeg^ ^ X ^ 

^^^^ \/ v3 ^^j ^^^M#yv^ -program: 

- 5 Don't know ' 

^ ^ 6 Other: " / \- 

7 No TV at school 

What languages do you think the TV VshWs ^shwld be 
[8] 1 Spanish 2 English 3 Both 

Do you speak Spanish or English to your friends? 
[9] 1 Spanish 2 English 3 Both 



Do you speak Spanish or Englisli to your parents? 

^ [10] 1 Spanish 2 English 3 . Both 

Do you speak Spanish or English to your brothers and sisters? 

[11] 1 Spanish 2 English 3 Both k No brothers 

. ^ " ^ " ^ / . . '/ -_- or sisters . 

Do you speak Spanish or English to =ypur teachers? . 

^]^, 1^2^ 1- Spanish 2:. jjEnjlisJi 3__ Bot-fi- . * 



Kic: 
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9. Have you heard of a TV show called CARRASCOLENDAS? 
[13] 1 ^ " 



^yes 



no 



If NO, do not continue 



1:0_* Where do you watch CARRASCOLENDAS? 

[14] 12 don't watch 2 ^ home 



school U 



both 



If child does not watch CARRASCOLENDAS, do. not continue 



& Do you like CARRASCOLENDAS? ; 

■ If YES [15] 0 Did not answer YES : / 

1 I like songs 

- 2 ^ i like characters^ 

^ - \ 3 - I: iiJce f^ms V ^ ^ . 

- - --' - ~ ~- U :L J l ]^ke pypp^it^^^ \ ; ^ V 

_ _ 2J^__^^^^^ in a progr^ 



3" 
5^ 



E)g ^001 undersMi^: tfigjr C^I^^P^jENDAS^ 



rDq you xind^^^J^Jldv^w ihgli^ CARiSAS^GOLENPAS^^ 

^ JiiM; V _:( dQnM ^cnow ^ =^ 

Do .yo^i^ay: vtaSe^- / 

j " [1:9^' 1 : 2 ?^- ni^ d jorf'^ kncpw 

Do yoii^in^^ - : ^ - ; ^ <: 



^sometimes: 

^ v :i)o yoirMke^the^:^ 2 " no 3^ 

17* Sing' a song you learned on CARRASCOLENDAS. [22] 



Additional remarks : 
1. 



some 



^no response 
^d6n_l:t Lknow 



2. 



RIC 



:[^^::3^ 



402 



CHILD ATTITUDE SURVEY - III 



1. Do you watch TV at home? [4l 1 yes 2 no 



If N0> skip to question 3 



2. What programs do you like to watch on TV? [5] 

CARRASCOLEMDAS 5 ^Local ^program: 

2 Sesame Street ^ ^ 6 ^Cartoons 

3 The Electric Company T Other: 

i U H is£erogers ^ - Neighborhood^ _ ; - 

3. Dc>f^u iike to jwatch TV at schoo:17; ^ ^ 

If YES [6] 0 Did not answer YES 



r. ~ learn Isomething^^^^ - 
^ ^^^ I4^^?^unfc^n;gg^^ - 
"S ^^^^ fe^^Mi^^g^iHp^ ^ear^^ see 

^^::^:^v 4^=^-h^n^^^^ ^ " _ v _ ___ 

4 It^s fun to watch TV with all the other 

5^^fe ii^tS^ff6w^ ---- ^ ----J \ - 



If NO [7] 0 Did not answer NO _ ? v ^ 

" _ : -^^_4^^J^^S3n35e^^at^^ ^ ^ : 

^--^^ : >T f 3 _^I can*t talk while watching the program 

^::tf a3ST 5j^^ntan _ 

_ ^/^-^ v^i SSiWe^ jk^ \ : " " ^ ^ ^ 

- - ^ ' - - 6 Other: i^:^^ .^-^^^^^ - 

:^ : - 7" 



4. What languages do you think the TV shows should be in? 
[_ [8] 1 Spanish 2 English 3 Both 



5. Do you speak Spanish or English to your friends? \ 

[ 9 ] 1 Spanish 2 ^English 3 Both . ' 

6. Do you speak Spanish or English to your parents? 

: [10] 1 Spanish 2 English 3 Both " : - - - - 

7. Do you speak Spanish or English to your brothers and sisters? 

^ [11] 1 Spanis^h' '"j^^ English 3 Both 4 brothers 

^ , . Tii^^" = ^ - sT: - ^ ^ vir srs^ters^ 

^ .^Kyou speak- S;p>fhis^^ or English to your teachers? . - 

[12 ] 1 Spanish 2 English 3 Both . ~ - 
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9. Have you heard of a TV show called CARRASCOLENDAS? 

[13] 1 _yes 2 _no | If NO, do not continue | 

10. Where do you watch GARRASCOLENDAS? 

[m ] 1 d on^t watch 2^ ;home 3^^ school 4 ^both 

j; gf child does not watch CARRASCOLENDAS ^ do not continue~[ 

■'ll.^Do you like CARRASCOLENDAS? 

Ef YES [15] 0 _Did not answer YES . _ 

\^ r 1_^ I like songs 

2 I like characters 

. 3 I like films 

^ - X M I Irke :pupp:et s ^ - ^ 

5 I like both Spanish a^ in a program 

^ ^ ^ ^B^^gEunsftp^a^ - : - ^ 

T ^^^ th^r ^^^itf ^ ^I^^^^^^Ki ^ — - --- 

' ^^P^ No piS;^; gO ^rySi Did^nQ^^inl -j v - ^ \ - 

\ V " ^t z^^D ign ^kg^ -Siqngs>^- _ : ^ . J. _ " v . 

-^^v v^^: ^2^^D©nrt^^Q^ ^ J - ^ . ^ 

: wii^ \a^^DSh!% A " I 

^ ^ 7^3ig0^tfi^rT^^ ^ " 



12. Do you understand when they speak Spanish on CARRASCOLENDAS? 7^ 

J^M ^- ^ es ^ i^^ na -S zT it sbEejEimes "^4 ^ "^ d off^^ know ~r% 

13 . Do you understand .when they speak English, on CARRASCOLENDAS? 7 

-- - ir^7i^ yeg7^ v S^^ ri o^ ; T Tv^ sxam|ti^^ d M ! t knbW ; 

lMi^®0 yoU^say, the-w^ : ^- - - 

^^[i9^ I__J^^ i 2V7^^ don^'t know ^ 

ISg^Do you^ siSig the 7s<mgs-^ifi^^ - - . . . - 

'^^A> ^2;ff j 1 yes 2 ^ no: 3 r: 7. someti:mes jdon*^ know^ ^ 

16. Do you like the songs? [21] 1 yes 2 no 3 some 

17. Sing a song you learned on CARRASCOLENDAS . [22 1^^ 

^ , " ■ 2 no response 

rite any response — title or first words 5 etc. :| 3" don * t know 



i8^Addi4:ionll- remarks : 



[ 7-8 : 34 
[79: 7] 



RJC 



